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UvOD / INTRODUCTION / BBELEHME / BCTYN

Publikacia Terminologicky slovnik pedagogickych pojmov pre Studentov ucitelskych Studijnych programov vznikol za ucelom podpory
internacionalizacie vysokoskolského vzdeldvania a s cieflom poskytnut studentom PF UKF, prichadzajlcim zo zahranicia na riadne studium alebo
kratkodobu akademicku mobilitu, Studijny material v sulade s aktualnou odbornou terminolégiou v prislusSnom odbore. Terminologicky slovnik
prinasa zakladné definicie a kficové pojmy v slovenskom, anglickom, ruskom a ukrajinskom jazyku a vizudlne bol upraveny tak, aby orientacia vo
viacjazyénom texte bola komfortnd. Publikacia vznikla v ramci rozvojového projektu MSVVaS SR Podpora internacionalizdcie na UKF v Nitre €.
006UKF-2-1/2021.

The publication Terminological dictionary of pedagogical terms for students of teacher training study programs was created for the purpose of
supporting the internationalization of higher education and with the aim of providing FE CPU students coming from abroad for regular studies or
short-term academic mobility with study material in accordance with the current professional terminology in the relevant field. The
terminological dictionary provides basic definitions and key terms in Slovak, English, Russian and Ukrainian and has been visually adjusted so that
orientation in the multilingual text is comfortable. The publication was created as part of the development project of the Ministry of Education,
Culture, Sports and Science of the Slovak Republic Support for internationalization at UKF in Nitra no. 006UKF-2-1/2021.

U3paHne TepmuHonozuveckuli c108apb nedazo2udeckux mepmuHos 0418 CmyoOeHmoes nedazo2u4ecKux npo2pamm nood20mosKu CO34aHO0 C LLeNbto
NoAAEPKKN MHTEpPHALMOHaNM3aLmMm Bbiclero obpa3oBaHuA U ¢ Lenblo obecneveHns ctyaeHToB MNP YK, npueskatowmx M3-3a rpaHmUbl Ha
perynapHoe obyyeHWe WAM KPATKOCPOYHYK aKageMUYecKyld MOOWAbHOCTb, y4ebHbIM MaTepuasiom B COOTBETCTBMM C AEWUCTBYIOLWMM
3aKOHOAATENbCTBOM. NPOdeccMoHaibHaA TEPMUHONOMMA B COOTBETCTBYIOWEN 0b6nactn. TEpMUHONOTMYECKUI CNOBAPb COAEPKUT OCHOBHbIE
onpeaeneHna M KA4YeBble TEPMUHbI HAa CA0BALLKOM, QHI/IMACKOM, PYCCKOM WM YKPAWMHCKOM A3blKaX M BU3yasJibHO HACTPOEH TaK, 4Tobbl
OpPMEHTUPOBATLCA B MHOMOA3bIMHOM TeKCTe 6bino yaobHo. N3pgaHue co3gaHOo B pamKax MpoeKkTa passutua MuHuctepctsa obpasoBaHus,
KyNbTypbl, copTa n Hayku Cnosaukon Pecnybanku Moddepicka uHmepHayuoHanuzayuu 8 YK® e Humpe Ne. 006YKd-2-1/2021.

BuaaHHA TepmiHonoziyHuli CNoBHUK nedazo2iYHux mepmiHie 0718 cmydeHmig nedaz202iYHUX npo2pam nid2omosKu CTBOPEHO 3 METOH NiATPUMKHM
iHTEepHaLjioHani3auii BMLWOIT OCBITM Ta 3 MeToto 3abe3neyeHHsA cTyaeHTiB MNP YKO, aki npnbyBatoTb 3-3a KOPAOHY A/1A PeryiapHOro HaB4YaHHsS abo
KOPOTKOCTPOKOBOI aKaZAeMiyHOi MOBiNbHOCTI, HaBYaAbHMM MaTepia/iom BignoBiAHO A0 YMHHMX NpodeciiHa TepMmiHOOriA y BigNOBiIgHIN ranysi.
TepMiHONOrYHNIA CNOBHUK MICTUTb OCHOBHI BU3HAYEHHA Ta KAOYOBI TEPMIHWU C/IOBALLbKOIO, aHIINCbKOMD, POCIMCbKOK Ta YKPaiHCbKOKD MOBamm
Ta Bi3ya/IbHO CKOPUTOBaHWI ANA 3PYYHOro OpiEHTYBaHHA B 6GaraTomoBHOMy TekcTi. lybnikauia cTBopeHa B pamMKax MPOEKTY PO3BUTKY
MiHicTepcTBa OCBITH, KYNbTYpK, CNOPTY Ta HayKu Cnosaubkoi Pecnybniku MMiompumka iHmepHayioHanizauii 8 YK® e Himpi No. 006YK®-2-1/2021.
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Text po slovensky Text in English

TeKCcT Ha pyCCKOM A3blKe TeKcT YKpAiHCbKOIO MOBOIO




ZAKLADNE POJMY PEDAGOGICKYCH DISCIPLIN

BASIC CONCEPTS OF PEDAGOGICAL DISCIPLINES
OCHOBHbIE NOHATUA NEQATOMMYECKMX ANCUUNANH
OCHOBHI NOHATTA NEAATOTNYHUX AUCLUMNNIH

ADAPTACIA DIETATA NA PROSTREDIE SKOLY - (adaptacia z lat.
adaptare - prisp6sobit sa). Proces a vysledok prispésobenia sa dietata
novym zmenenym podmienkam. Problematikou adaptdcie sa zaobera
vela vednych odborov ako medicina, fyzioldgia, bioldgia, filozofia,
psycholdgia, ale aj sociolégia a pedagogika. Kazdy vedny odbor
definuje a skima tento proces zo svojho uhla pohladu a s vyuzitim
odbornej terminoldgie danej discipliny. V edukacnom prostredi sa
procesom adaptdcie a jej vysledkami zaoberame vacsinou v kontexte
jej troch aspektov a to v biologickom (fyziologickom), psychologickom
a socidlnom kontexte. Adaptdcia je z biologického hladiska zakladnou
vlastnostou Zivého organizmu a zahfna v sebe prispdsobenie
morfologickych a fyziologickych vlastnosti organizmu zmenam
prostredia. Socidlny aspekt adaptdcie predstavuje prisposobenie
jednotlivca spoloéenskym podmienkam, uréitym pravidlam a normam.
V psychologickom ponimani adaptacie je skimany vztah prostredia
a jednotlivca. Zmena prostredia podmienuje vznik vndtornej
nerovnovahy v organizme, ktora sa prejavuje uréitym charakterom
a intenzitou reakcii na podnety (Telekova, R., 2022). Psycholdgovia
konstatuju, Ze adaptacia je predovsetkym funkciou osobnosti a ako
psychologickl podstatu adaptacie oznacuju identifikdciu cloveka
so spolocenskou rolou alebo systémom roli, ktoré zodpovedaju jeho
pohlaviu, veku, spolo¢enskému postaveniu, schopnostiam,
zru¢nostiam a motivom.

CHILD’S SCHOOL ADAPTATION - (from Latin adaptdre - to adapt). The
process and the result of child's adaptation to new, changed
conditions. The issue of adaptation is dealt with by many scientific
fields such as medicine, physiology, biology, philosophy, psychology,
but also sociology and pedagogy. Each of the fields defines and
examines the process from its point of view using the professional
terminology of a particular discipline. Educational environment deals
with the process of adaptation and its results mostly in the context of
three aspects: biological (physiological), psychological and social.
From the biological point of view, the adaptation is a basic feature of
a living organism including the adaptation of morphological and
physiological properties of an organism to various changes in the
environment. The social aspect of adaptation represents the
adaptation of an individual to various social conditions, certain rules,
and norms.

The psychological concept of adaptation investigates the relationship
between the environment and an individual. Change in the
environment causes an internal imbalance of an organism which
manifests itself in character and intensity of reactions to stimuli
(Telekovad, R., 2022). Psychologists state that adaptation is primarily
a function of personality, and the psychological essence of adaptation
is the identification of a person with a social role or a system of roles
corresponding with the gender, age, social status, abilities, skills, and
motives.




Pri¢iny a prejavy adaptaénych tazkosti

Pre znacnu Cast deti prechod z materskej skoly, respektive z rodinného
prostredia do zakladnej $koly je problematicky. Tazkosti vznikaju hned
po nastupe do Skoly v ¢ase adaptacie. Najcastejsie priciny vyskytu
problémov pri adaptacii mnohi odbornici uvadzaju nasledovné:
vnutorné a vonkajsie priciny. Vnutorné: nezrelost jednotlivych struktur
mozgu a z toho vyplyvajuce nedostatocne rozvinuté niektoré
neuropsychické funkcie. V suvislosti s tym dieta nie je schopné
zvladnut pozZiadavky Skoly (Vagnerovd, M. 2001). Poruchy
v intelektudlnej cinnosti - nedostato¢nd zamernost psychickych
funkcii, intelektualna pasivita. J. Tholtova (2017) popisuje pritomnost
nepozornosti, oslabenie slovnej apracovnej pamate, narusenie
exekutivnych funkcii, neschopnost selekcie podstatnych informdcii
a ich nasledna analyza, resp. syntéza. Na zaCiatku Skolskej dochadzky
mo&Ze adaptacny proces narusat Casté ochorenie deti. Medzi vonkajsie
pric¢iny patri nevhodné a malo podnetné socidlne prostredie rodiny,
nevhodny vychovny Styl ucitela a pod.

Causes and manifestations of adaptation difficulties

Transition from kindergarten or from a family environment to primary
school is problematic for a significant number of children. Difficulties
arise immediately after starting school during the period
of adaptation. The most common causes of adaptation problems cited
by many experts are: internal and external causes. Internal: the
immaturity of individual brain structures and the consequent
underdevelopment of some neuropsychic functions. Subsequently the
child is not able to cope with school demands (Vagnerova, M. 2001).
Disorders in intellectual activity - insufficient intentionality of mental
functions, intellectual passivity. J. Tholtova (2017) describes the
presence of inattention, weakening of verbal and working memory,
impairment of executive functions, inability to select essential
information and their subsequent analysis, or synthesis. The
adaptation process itself can be disturbed by recurring sickness,
resulting in absence of children. External causes include: inappropriate
and unstimulating social environment of a family, inappropriate
educational style of a teacher, etc.

ALANTALMA PEBEHKA K LUKONIbHOW CPEAE - (aganTaums oT nar.
adaptare - npucnocobutbes). Mpouecc u pesyabTaTt NpUcnocobieHuns
pebeHKa K HOBbIM W3MEHMBLUMMCA Yycnosusam. [pobnemaTukon
ajanTauuM 3aHMMaKTCA MHOTME HaydHble o06nacTv, Hanpumep,
MeguunHa, ¢usmonorma, buonorusa, ¢unocodua, ncUxonorus,
a TaKke couuonorua M neparorvka. Kaxpasa HayyHas o6nacTb
onpeaenaeT U U3y4yaeT AaHHbIN NPOLECC CO CBOEW TOUYKMN 3PEHUA U C
MCMONb30BaHMEM  NPOPECCMOHANBHON  TEPMUHONOTUU  AAHHOM
AMCUMNAnHbI. B obpasoBaTenbHON cpeae NpPoueccom aganTtaumm u
€ro pesy/nbTaTaMn Mbl 3aHMMAEMCS, B OCHOBHOM, B KOHTEKCTE UX Tpex
acnekToB, a MMEHHO, B 6uWonornyeckom (busmonornyeckom),
MCUXONOTMYECKOM U  COLMANbHOM  KOHTEeKcTe. ApganTtauma C

AOANTALIA AUTUHU A0 LWKIIbHONO CEPEAOBULLA -
(apanTtoBaHo Big naT. adaptors - npwuctocosyBatuca).  lMpouec
i pe3ynbtat aganTtauii AUTUHU OO0 HOBMX YMOB, WO 3MiHUAMUCA.
Mpobnemoto aganTtaLii 3aMmaloTbca 6araTo rasy3ei HayKku, Taki sK
meanumHa, oisionoria, bionoria, ¢inocodia, ncmuxonorid, a TaKoOXK
coujonoria i negarorika. KoXkHa rany3b HayKu BM3HAYAE i AOCAIONKYE
uen npouec 3i CBOEI BAACHOI TOYKM 30pYy i 3 BMKOPUCTAHHAM
npo¢ecinHOoi TepMiHONOTIT AMCUMMNNIHW. B OCBITHBOMY CEpPEAOBULLI MK
MAEMO CMpaBy 3 MNPOLECOM ajanTauii Ta MOro pesynbrTaTamu
B OCHOBHOMY B KOHTEKCTi M1Oro TpbOX acnekKTiB, a came B bionoriyHomy
(dpisionoriyHomy), ncuxosoriyHOMYy Ta COLi@a/IbHOMY KOHTEKCTI.
ApanTauis €, 3 6io/10riYHOT TOUYKM 30pY, iICTOTHOIO BNACTUBICTIO XKMBOTO




OMONOrMYECKON TOYKM 3peHuss npeactaBiser cobon OCHOBHOe
CBOMCTBO KMBOrO OpraHu3ma W ABAAETCA npucnocabanBaHnem

mopdonormyeckux 1M GU3NMONOrMYECKMX CBOWCTB  OpraHm3ama
K mameHeHuMam cpegbl. CouManbHbIA acnekT agantauum — 3TO
npucnocabnueaHve 4yenoBeka K OOLWECTBEHHbIM  YCNOBUAM,

onpeaeneHHbIM NPaBuaaM U HOPMaM.
B ncmxonorMyeckom MNOHMMaHWUWM ajanTauua — 3TO Uccaegyemble
OTHOLIEHMA cpeabl U NMYHOCTU. M3meHeHne cpegbl obycnasnmsaet
BO3HWKHOBEHWE BHYTPEHHEro HepaBHOBECUA B OpraHU3me, 4TO
NpoABAAeTCA B onpeae/sieHHOM XapaKTepe U UHTEHCUBHOCTU peaKkummn
Ha pasapaxutenn (P. Tenekosa, 2022 r.). McMXONOrN KOHCTaTUPYIOT,
4yTO afganTauma, npexae Bcero, ABnAeTcA GyHKUMEN NNYHOCTU, U B
KayecTBe MCMXONIOFMYECKOM OCHOBblI aganTtaumm 0b603HayaoT
NaoeHTUOMKaLMIO YenoBeKa C 06LECTBEHHOM POJIbIO UM CUCTEMOIA
ponen, COOTBETCTBYIOWEN €ero noJjy, BO3PacTy, COLMANbHOMY
NOJIOXKEHUIO, CNOCOHBHOCTAM, YMEHUAM U MOTUBAM.

MpUYUHbI M NPOABAEHUA TPYAHOCTEN aAanTaL MM

[Ona 3HaYMTEeNbHOM YacTu AEeTeEN Mepexon U3 AETCKOro caga WUau us
CEMEMHOTO  OKPYXEHMA B  Haya/lbHYHO  LWWKOAy  ABAsETCH
npobiemaTnyHbiM. TPYAHOCTM BO3HUKAIOT Cpasy Nocse NocTynaeHus
B LWWKOAY B Mepuon agantauuum. Hambonee vacTbiMyM MNpUYMHAMMU
nosBAeHUs Npobsiem Npu aaanTaumMm MHOTME CNELUAINCTbI CHUTAIOT
cnepywowme: 8HympeHHUe U 6HewHue TnpuYuHbl. BHYTpeHHue:
He3pesioCTb OTAE/NIbHbIX CTPYKTYP MO3ra M BbITEKalowee OTcioaa
HeA0CTAaTOYHOE PA3BUTME HEKOTOPbIX HEPBHO-NCUXNYECKNX PYHKLMNA.
B cBA3M ¢ 3Tum pebeHOK He cnocobeH cnpaBuTbcsa ¢ TpeboBaHUAMMK
wKonbl (M. BarHeposa, 2001 r.). HapylweHua WHTeNNeKTyanAbHOW
LEeATeNbHOCTU — HEL,OCTATOUYHA HALLENEHHOCTb NCUXNYECKNX YHKLMN,
WMHTeNNeKTyanbHaa naccuBHocTb. A. TxonTtoBa (2017 r.) onucbiBaeT

opraHiamy i BKA4Yae B cebe aganTauito  MOpPPONOriYHUX
i Gi3i0NOriYHNX XapaKTEPUCTMK OpraHiaMmy 40 3MiH B HABKO/IULUHbOMY
cepepoBuuli. CouianbHMM  acnekT apganTauii  aBnse  coboto
NPUCTOCYBAHHA iIHAMBIAA A0 COLia/IbHUX YMOB, NEBHUX MPaBua i HOPM.
Y ncuxonoriyHin KoHuenuii aganTauii BMBYAETbCA B3aEMO3B'A30K
HaBKOJIMWHbLOIO cepegoBuwa i iHAMBIAa. 3MiHa HABKOIULIHbLOIO
cepepoBula 0b6yMOBOE BUHMKHEHHA BHYTPiWHbOro aucbanaHcy
B OPraHi3mi, AKMM NPOABNAETLCA MEBHUM XapaKTEPOM i iIHTEHCUBHICTIO
peaKkuin Ha nogpasHuknM (TenekoBa P., 2022). [Mcuxonoru
BiA3Ha4YaloTb, WO aganTauia - ue nepw 3a Bce QyHKLia ocobucTocTi,
i B AKOCTi NCUXONOrYHOI CYTHOCTI aganTauii BOHM Ha3MBalOTb
OTOTOXXHEHHA NOANHM 3 COoLiaNbHOK POt abo cuctemoro ponen,
AKi BiANoBigatoTh MOro cTaTi, BiKy, colianbHOMY cTaTycy, 34i6HOCTAM,
HaBWYKaM i MOTUBAM.

MpuUuYnHM i NpoABMU TPYAHOLLIB aaanTauii

Ona 3HayHOi 4YacTMHWM AiTelt nepexig 3 AuTAYOro cagka abo
3 CiMEMHOro OTOYEHHA B MOYATKOBY LWKOAY € NpobaemMaTUUHUM.
TpyAHOLL BMHMKAKOTL Bigpasy nicnA BCTyMy A0 LKOJAWM B MOMEHT
aganTauii. Hanbinbw nowupeHumu npuyMHamm nossu npobniem 3
aganTalieto 6araTo eKcnepTiB Ha3MBaKOTb HACTYMHi: BHyMpiwHi ma
308HIWHI NPUYNHWN. BHYTPILWHI: HE3PINICTb OKPEMUX CTPYKTYP MO3KY i,
AK HACNiAOK, HEIOPO3BUHEHICTb AEAKUX HEPBOBO-MCUXIYHMUX QYHKLLIN.
Y 3B'A3KY 3 UMM AWTMHA He B 3MO3i BMOPATMUCA 3 BUMOraMM LUKOAM
(BarHeposa M. 2001). MNopyweHHA B iHTENEKTyaNbHIA AifANbHOCTI -
HeAO0CTaTHA LinecnpaAMOBaHiCTb NCUXIYHUX GYHKLUIN, IHTENeKTyanbHa
nacueHicTb. M. TontoBa (2017) onucye HaABHICTb HeEYBaKHOCT,
ocnabneHHs BepbanbHOI Ta poboYoi Nnam'aTi, MopyLIEeHHA BUKOHABUYMX
dYHKLiN, He34aTHICTb BiAOMpPaTH ICTOTHY iHGOpMaLLito i il NoAanbLLNiA
aHanis abo cuHTe3. Ha nouyaTKy LWKINbHOrO HaBYaHHA npouecy




Han4yme HEeBHUMATENIbHOCTU, ocnabneHne BepbanbHOM M paboyen
NamATH, HapylweHWe WUCNONHUTENbCKMX QYHKUMIM, HecnocobHOCTb
BblbOpa cyw,ecTBeHHON MHOPMALUM W ee Nocneayouero aHanm3a
AW CUHTEe3a. B Havyane WKoAbHOro obyyeHus npouecc aganTtaumu
MOXET ObiTb HapyleH 4YacTbiMmu bonesHamu geteit. K BHeEWHUM
NMPUYMHAM  OTHOCATCA  HEMOAXOAAWAA W HEeCTUMYAUPYHOLLas
COUManbHasA cpena CeMbM, HEeMoAXOAALWMA BOCMUTATENbHbIMA CTUb
negarora v ap.-

aganTauii MOXXYTb NepelKkoanuTn 4acTi XBOpobwu Aajiteit. 30BHiLLHI
NPUYMHU BKAKOYAOTb HEBIANOBIAHY | HEAOCTAaTHbO CTUMY/OKOYE
couianbHe cepenoBulle Cim'i, HeBIANOBIAHWN CTUNb BWUXOBAHHSA
BUUTENA | T. A4,

CIELE PREDPRIMARNEHO VZDELAVANIA V MATERSKEJ SKOLE -
ciefom vychovy avzdeldvania v materskej Skole na Slovensku je
v zhode so spoloénymi cielmi krajin EU komplexny rozvoj osobnosti
dietata po stranke kognitivnej, socialno-emocionalnej
a psychomotorickej. Konkrétne ide o rozvoj jeho individuality, ochranu
telesného, psychického a socidlneho zdravia. Formovanie pozitivneho
sebaobrazu dietata, jeho osobnej identity, podporu zvedavosti,
zaujem o objavovanie sveta apod. Ciefom vychovy je aj rozvoj
komunikativnych zrucnosti deti, vychova k tolerancii a formovanie
pozitivneho vztahu k svetu Stéle vyznamnejsim ucelom predprimarnej
edukacie je wvyrovndvanie rozdielov medzi detmi spOsobené
rozdielnou kvalitou sociokultirneho prostredia v rodinach.

OBJECTIVES OF PRE-PRIMARY EDUCATION IN KINDERGARTENS - the
goal of education and learning in kindergarten in Slovakia in
accordance with the common goals of EU countries, is the complex
development of child's personality in terms of cognitive, social,
emotional, and psychomotor aspects. Specifically, it concerns the
development of child’s individuality, the protection of physical,
psychological, and social health, formation of child's positive self-
image, his personal identity, support of curiosity, interest in exploring
the world, etc. The goal of education is also the development of
children's communicative skills, teaching and promoting tolerance and
forming positive relationship with the world. Increasingly important
purpose of pre-primary education is to equalize the differences
between children caused by socioeconomic and ethnical differences
in families.

UE/IN NPEAHAYANIBHOIO OBPA3SOBAHUA B [AOETCKOM CAAY
- Uenbio BOCMUTaHMA M obydyeHMs B AeTckom cagy B CnoBakuu
AB/IAETCA BCECTOPOHHEE Pa3BUTUE IMYHOCTU PebeHKa C TOYKKU 3peHUA
KOFHUTMBHOIO, COLMA/IbHO-3MOLMOHANBbHOIO W MCUXOMOTOPHOrO
aCneKToB, B COOTBETCTBUM C 06LWMMHM Lenamu cTpaH EC . B yacTHoCTH,
3TO KacaeTca pa3BUTUA ero MHANUBUAYANbHOCTM, OXPaHbl PU3NYECKOTO,

LUiNl OOWKIIbHOT OCBITU B AUTAYOMY CAAOYKY - meToto
BUXOBAHHSA Ta OCBITM B AUTAYOMY CaaKy B Cl0Bay4uHi €, BignoBigHO
[0 3arafibHMX Uinei KpaiH €C, BcebiyHMM PO3BUTOK ocobucTocTi
OUTUHU 3  TOYKU 30pYy KOTHITMBHMX, COLia/IbHO-EMOLIMHUX i
NCUXOMOTOPHMUX 34ibHOCTEN. 30Kpema, MAETbCA MNPO PO3BMTOK i
iHAWBIAYaNbHOCTI, 3aXUCT Pi3NYHOr0, NCUXONOTIYHOrO Ta COLiaNbHOrO




NCUXO/IOFTMYECKOTO M COUManbHOro 340poBbA. PopmumpoBaHue vy
pebeHKa NONOXUTENbHOrO obpasa camoro cebs, ero
WHAMBMAYANbHOCTU, NOAAEP)KKA N0OO3HATENbHOCTU, MHTEpeca K
No3HaHMI0O MMpa u Ap. Llenblo BocnuTaHWs ABASETCA TaKXKe pa3Butmne
Yy AeTe KOMMYHWKATMBHbIX HaBblKOB, BOCMUTAHNE TONIEPAHTHOCTU U
dopMUpPOBaHME NO3UTUBHOTO OTHOLLEHUS K MUPY. Bce bonee BarkHOM
LUenbto AOWKONbHOTO 06pa3oBaHMA ABAAETCA YpaBHOBELUMBAHWE
Pas’NnMUMn  Mexay [AeTbMW, BbI3BAHHbIX PA3/IMYHbIM  Ka4yeCcTBOM
COLMOKYNbTYPHOW cpesbl B CEMbSX.

3a0poB'a. PopmyBaHHA NO3UTMBHOrO 0bpasy cebe y AUTUHU, MOro
0COOUCTICHOI iAEHTUYHOCTI, NiATPMMKA AONUTAMBOCTI, iHTepecy Ao
NisHaHHA CBiTY | T.4. MeTOlO BMXOBAaHHA € TAKOX pPO3BUTOK
KOMYHIKaTUBHMX HABWUYOK AiTel, BMXOBAHHA TOJIEPAHTHOCTI Ta
dbopMyBaHHS NO3UTUBHOIO CTaB/AIEHHSA A0 CBIiTY. Bce 6inblu BaXKAnBoOO
METO AOLIKINbHOI OCBITM € KOMMEHCALiA BiagMiHHOCTEN MiXK AiTbMMU,
BMK/IMKAHMX Pi3HOO AKICTIO COLLIOKY/IbTYPHOIO CepeAoBumLLa B CiM'AX.

EDUKACIA - pojem edukacia pochadza z latin¢iny educatio a oznacuje
vychovu v najsSirSom slova zmysle. Edukacia z angl. education
znamena — 1.vychova, 2. vzdelanie. Pouzivanie tohto pojmu podla J.
Prichu (1997, s. 60) jednak nahradza tradicné pedagogické pojmy
,vychova avzdeldvanie”, zaroven je pojem edukacia operativnejsi
a neevokuje vydelovanie dvoch samostatnych zloZiek. Vychova a
vzdeldvanie sa vredlnom procese vidy prelinaju. Edukacia ako
vychova ludi v SirSom zmysle slova je pomenovanim pre vzdeldvanie,
vychovavanie, a zaroven psychomotorické vycvi¢ovanie, teda celostna
vychova cloveka.

EDUCATION - the term education is derived from Latin word educatio
referring to an education in its broadest sense. English word education
means — 1. education, 2. learning. According to J. Prlicha (1997, p. 60),
the use of this term on one hand replaces traditional pedagogical
terms "education and learning" and on the other the term education
is more operative and does not evoke the division of two separate
components. Education and learning are always essentially
interconnected. Education as the education of people in the broadest
sense of a word refers to an education, upbringing, as well as
psychomotor skill training, resulting in a holistic education of a person.

OBPA3OBAHUE - TepmuH ,edukacia“ npoucxoamt OT NATUHCKOro
cnoBa educatio 1 03Ha4YaeT BOCMUTAHNE B CAMOM LUMPOKOM CMbIC/IE.
Obpa3oBaHWe B nepeBoAe C aHrAWMCKoro education 3Haunt — 1.
BOCNWUTaHWe, 2. obpasoBaHue. Mcnonb3oBaHWE 3TOr0 TEPMUHA
cornacHo fl. Mpyxa (1997 r., cTp. 60), C OAHON CTOPOHbI, 3aMeHAEeT
TPAAMUMOHHbIE  Mefarormyeckme  TEPMUHbI  ,BOCMUTaHME U
obpasoBaHue”, oagHOBPEMEHHO TEPMUH ,, education “ ansetcs bonee
ONEepPaTMBHbLIM U He BbI3blBAaET pPa3fefieHuA Ha [Ba OTAENbHbIX
KOMMOHeHTa. B peanbHOM npouecce BOCNUTaHWE WM obpasoBaHue
BCceraa B3auMmMocBA3Hbl. O6pa3oBaHMe Kak BOCNUTaHME Ao4en B

OCBITA - TepmiH "edukacia" noxoauTb Big natMHcbKoi educatio i
No3Haya€ BMXOBAHHA B HaMLIMPLIOMY CeHCi uboro cnoea. Ocsita 3
aHrnincokoi education o3Hayae - 1. BUXOBaHHA, 2. OCBiTa.
BMKOPUCTaHHA LbOro TepMiHy BignosigHo ao M. Mpyxy (1997, c. 60) 3
oAHoro 60Ky 3aMiHIOE TPaAULIMHI NegarorivyHi KoHuenuii "BMXOBaHHS
Ta OCBiTM", pa3om 3 TUM KoHuenuis ,education” € 6inbw onepaTMBHOO
i He NPOBOKYE PO3A4i/IEHHA ABOX OKPEMUX KOMMNOHEHTIB. BUXOBaHHA Ta
OCBiTa 3aBXAW B3AEMOMNOB'A3aHi B peanbHOMy npoueci. OcBiTa Ak
BMXOBAHHSA NOAEN B LUMPOKOMY CEHCI LIbOrO C/1I0Ba - Lie Ha3Ba OCBITH,
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CaMOM LUMPOKOM CMbIC/Ie C/OBa AB/AETCA Has3BaHWEM AnA
obpa3oBaHMA, BOCNUTAaHMA W OAHOBPEMEHHO, NCUXOMOTOPHOM
NMOAroTOBKW, T.€. MpeacTaBiser cobol uenocTHoe BocCnUTaHue
YyenoBeKa.

BMXOBAHHA i PA30M 3 TUM NCUXOMOTOPHOTO TPEHYBAHHA, TOOTO LificHA
OCBITa NOANHMN.

EDUKACNE KONSTRUKTY - su to vietky tedrie, modely, plany,
scendre, progndzy, zakony, predpisy a iné teoretické vytvory, ktoré
nejakym spO6sobom urcuju alebo ovplyviuju realne edukacné
vychovné procesy, napr. u¢ebné plany (kurikula) pre rézne typy $kol,
vysvedcenia, didaktické testy, zakony, vyhlasky, ucebnice, Studie
a referdty v odbornych periodikach a pod. (Duchovicova, J.,2012).

EDUCATIONAL CONSTRUCTS - refer to all theories, models, plans,
scenarios, prognosis, laws, regulations, and other theoretical
creations that somehow determine or influence real educational
processes, e.g., lesson plans (curriculum) for different types of schools,
certificates, didactic tests, laws, decrees, textbooks, studies, and
reports in periodicals, etc. (Duchovicova, J., 2012).

OBPA3OBATE/IbHbIE KOHCTPYKLIUU - 31O BCe Teopuu, moaenw,
naaHbl, CUEHapuMW, TNPOrHO3bl, 3aKOHbl, MNpaBuaAa W gpyrue
TEOPETUYECKME TBOPEHUSA, KOTOpPblE  Kakum-nmbo crnocobom
onpeAenalT AN BAUAIOT HA peanbHble 0bpa3oBaTesibHble NPOLEecchl,
Hanpumep, yy4ebHble NAaHbl (KYPPUKYAYM) pPasHbIX TUMOB LIKOA,
CBUAETENbCTBA, AUOAKTUYECKME TeCTbl, 3aKOHbl, MOCTAHOBJIEHUSA,
y4yebHUKN, wuccnepgoBaHma wu  pedepatbl B NpodeccMoHanbHbIX
nepuoanyeckmx nsganmax n 1. n. (4. dyxosmnyosa, 2012 r.).

OCBITHI KOHCTPYKUIT - ue oxonntooTb BCi Teopii, mogeni, naaHu,
cueHapii, NPOrHo3u, 3aKOHW, HOPMATMBHI aKTM Ta iHLWI TEOPETUYHI
pPO3p0o6KK, AKi OyAb-AKMM UYMHOM BM3Ha4YalOTb abo BM/IMBaAlOTb Ha
peanbHi OCBITHI Npouecu, HanpuKaag, HaB4YaabHi NNAHU ONA Pi3HUX
TUNIB WKiA, cepTudikath, AWAAKTUYHI TecTU, 3aKOHM, YKasW,
NiaPYYHUKN, [OCNIOKEHHA TA CTATTi Y NpodeciiHMX KypHanax i T.4.
(Oyxosivosa, W., 2012).

EDUKACNE PROCESY - su vietky ludské &innosti, v ktorych dochadza
priamo alebo sprostredkovane (napr. prostrednictvom textu,
technického zariadenia a pod.) kuceniu jedného subjektu inym
subjektom. Prikladom edukacénych procesov méze byt ulenie sa
dietata vrodine (osvojovanie si materinského jazyka, spOsobov
predmetnej apohybovej Cinnosti, zdkladom  hygienickych
a spolocenskych navykov a pod.). Edukacné procesy prebiehaju aj

EDUCATIONAL PROCESSES - are all human activities in which the
learning of one subject integrated with another subject takes place
directly or indirectly (e.g., via the text, technical equipment, etc.). An
example of such processes can be child's education within a family
(acquiring the native language, encouraging motor or physical
development, acquiring basic hygienic and social habits, etc.).
Educational processes also occur in sports environment (training of an
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v Sportovom prostredi (tréning jednotlivca, jeho podpora
k dosahovaniu urcitych Sportovych vykonov), pripadne zmena
postojov obyvatelstva kzdravému Zivotnému Stylu, k ochrane

a tvorbe Zivotného prostredia). NajrozsirenejSim typom edukacnych
procesov su procesy prebiehajuce v skolskom prostredi. (Pricha, J.,
2000). Vo vsetkych spominanych edukacnych prostrediach prebieha
proces edukdcie.

individual, support in achieving successful sport performances,
changing the attitude of our population towards a healthy lifestyle,
environmental protection). The most common type of educational
processes are the ones taking place in school environment. (Prlcha, J.,
2000). In all above-mentioned educational environments, takes place
the process of education.

OBPA3OBATE/IbHbIE MNPOLECCbl - npepcTaBnawT cobon Bl
Yye/IOBEYECKYID LOeATeNbHOCTb, B KOTOPOM MPAMO WAN KOCBEHHO
(Hanpumep, c NOMOLLbIO TEKCTA, TEXHUYECKOTro 060pyA0BaHMA U T. N.)
npoxoaut obyyeHWe OAHOro CybbeKTa ApyrMm CyObeKkToM.
Mpumepom o06pa3oBaTeNbHbIX NPOLLECCOB MOXKeT ObiTb 0byyeHue
pebeHKa B cembe (0CBOEHMIO POAHOrO A3blKa, Cnocobam npeameTHOM
W  OBUraTeNlbHOW L[EeATEeNbHOCTW, OCHOBAaM T[UITMEHMYECKUX W
CoLManbHbIX HaBbIKOB U T.N.). ObpasoBaTe/bHbIE NPOLECChI NPOXoaAT
TaK¥Ke B CNOPTUBHOM cpene (TpeHMpPOoBKa OTAENbHOrO YeN0BEKa, ero
noaneprkka B AOCTMXKEHMW  OMNpeaenieHHbIX  CMOPTUBHbIX
pe3ynbTaToB), IM60 U3MEHEHWE OTHOLLEHMA HaceleHMA K 340P0BOMY
06pasy XM3HWU, K 3alLUTEe U CO3OAHUI0 KU3HEHHOMN cpeabl). Cambim
pacnpocTpaHeHHbIM TMNOM 06pa3oBaTeNbHbIX MPOLLECCOB ABAAIOTCA
npoLieccbl, NpoxoasliMe B LWKo/AbHOW cpeae. (A. Mpyxa, 2000 r.). Bo
BCEX YMOMSAHYTbIX 0Opa3oBaTeNbHbIX Cpeaax MpPoxoauT npouecc
0bpaszosaHus.

OCBITHI MPOLECMH - ue BCca ntoAcbKa AisNbHICTb, B AKIN BigbyBaeTbcA
npsamo abo NobivyHo (HanpuKnad, Yepes TEKCT, TEXHIYHEe 0bnagHaHHA i
T.4.) BMKNaZaHHA ogHoro cy6'ekty iHWMm cy6'ektom. MpuKnagom
OCBITHiX NpoueciB MoXe 6yTn HaBYaHHA AUTUHM B Cim'i (OBONOAIHHA
pigHOIO MOBOID, MeToAamu npeaMeTHOI Ta ¢i3MYHOI aKTUBHOCTI,
OCHOBM Tiri€HIYHMX i cOLiaNbHMX 3BMYOK i T.A4.). OCBITHI NpoLecH TakoX
BiAOyBalOTbCA B CNOPTUBHOMY cepenoBULLi (HaBYaHHA iHAMBIAA, MOrO
NiATPUMKA B OCATHEHHI NEBHMX CMOPTUBHUX PE3YybTaTiB), MOXAUBO,
3MiHa CTaB/fIeHHA HacefeHHA [0 340pOBOro CNocoby KuTTa, Ao
3aXUCTy | CTBOPEHHSA HaBKONWULWIHLOIO cepegosuuia). Halibinbw
NOLIMPEHNM TUMOM OCBITHIX NPOLECIB € NpoLecH, Wo BigbysatoTbea y
WwKinbHomy cepegosui. (Mpyxa, M., 2000). Y BCiX UMX OCBITHIX
YCTAHOBAX TPMBAE NPOLLEC OC8iMU.

EDUKACNE PROSTREDIE - u¢ebné prostredie, ktoré predstavuje sihrn
vonkajSich faktorov ovplyviujucich kvalitu edukaénych procesov
i samotné vystupy (vysledky). J. Pricha (1997) tento pojem blizSie
objasnuje a uvadza zakladné charakteristiky edukacného prostredia:
vonkajsie  (geografické, demografické, etnické, ekonomické,
sociokulturne charakteristiky), v ktorych funguje Skola, rodina,

EDUCATIONAL ENVIRONMENT - learning environment representing
the summary of external factors affecting the quality of educational
processes and the outputs (results) themselves. J. Prlicha (1997)
clarifies the term in more detail and presents the basic characteristics
of an educational environment: external (geographical, demographic,
ethnic, economic, sociocultural characteristics) within the school,
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pracovisko a pod. Dalej su to vnutorné charakteristiky edukacného
prostredia — fyzikdlne (osvetlenie, priestorové dispozicie, vyuzitie
farieb a pod.) a psychosocidlne (charakter vztahov medzi aktérmi
edukdcie, ktori vytvaraju dlhodobejsie socidlne vztahy (ucebna klima)
a premenlivé kratkodobé vplyvy posobiace na kvalitu komunikacie
aktérov (ucebnd atmosféra). Aj ked sa v nasej edukacnej realite
v teoretickej ipraktickej rovine ujali medzindrodné pedagogické
pojmy, nadalej sa vyuzivaju i pojmy tradi¢né - vychova a vzdelavanie.

family, workplace etc. Furthermore, there are internal characteristics
of an educational environment - physical (lighting, spatial layout, use
of colors, etc.) and psychosocial (relationships among subjects of
education creating long-term social relationships (learning climate)
and variable short-term influences affecting the quality of
communication between the subjects (learning atmosphere). Even
though in our educational reality (either theoretical or practical)
international pedagogical terms have been adopted, traditional terms
- education and learning - are still being used.

OBPA3OBATE/IbHAA CPEOA - cpepa obyyeHua, npeactaBastowas
co60l i COBOKYMHOCTb BHELWHMX (aAKTOpPOB, KOTOpble BAMUAIOT Ha
KayecTBO 0bOpasoBaTe/lbHbIX  MPOLECCOB M CaMW  BbIXOApbl
(pesynbtatbl).  A. Mpyxa (1997 r.) paet sTomy TepmuHy 6Gonee
nogpobHoe 06BACHEHME W NPUBOAUT OCHOBHbIE XapPaKTEPUCTUKMU
obpasoBaTesibHOM cpenpbl: B8HeWHue (reorpaduueckue,
aemorpaduyeckme, sSTHUYECKME, SKOHOMUYECKNE, COLMOKYNbTYPHbIE
XapPaKTEPUCTUKM), B KOTOPbIX PYHKUMOHMPYET LLIKOA, CEMbS, MECTO
paboTbl M T.n. [lJanee CyWeCTBYIOT 8HYMpeHHUEe XapakmepucmuKu
obpazosamesibHOU cpedbl - ¢dunsnyeckune (ocBeweHue,
NPOCTPAHCTBEHHOE PACMO/IOKEHME, NCNOIb30BAHME LIBETOB U T.M.) U
ncuxocouuasnbHble (XapakTep OTHOLWEHUN Mmexay cybbekTtamm
06pa3oBaHMA, KOTOpble CO34AlT A0/ITOBPEMEHHbIe COoLManbHble
OTHOWeHUA (KAMMaT 0byyeHusa) U NepemMeHHble KPaTKOBPEMEHHbIEe
BAUAHUA, OENCTBYIOWME Ha KayeCTBO KOMMYHMKaLMW CyObeKToB
(atTmocdepa obyueHusa). Xota B Hawel obpa3oBaTeNbHOM
OEeNCTBUTENIbHOCTM HA TEOPETMYECKOM M MPAKTUYECKOM YPOBHSAX
OblN NPUHATLI MeXAyHapoaHble neaarormyeckme TepMUHbI, ganee
TaKXXe MCNOoNb3ylTCcA TPaAULMOHHbIE TEPMWHbI - BOCMWUTAHME WU
obpasoBaHue.

OCBITHE CEPEAOBMULLE - cepenoBulle HaBYaHHA, WO ABASE coboto
CYKYMHICTb 30BHILWHiX ¢$aKTopiB, WO BNAMBAIOTb HA AKICTb OCBITHIX
npouecis i Buxopis (pesynbratis). U. Mpyxa (1997) aani pos'acHIoE Lo
KOHLENLil0O Ta NpeacTaBAAE OCHOBHI XAaPAKTEPUCTUKWU OCBITHbOrO
cepenoBuwa: 308HiWHI  (reorpadivyHi, aemorpadiyHi, eTHiuHi,
€KOHOMIYHi, COLIOKYNbTYPHI XapaKTepUCTUKMK), B AKIN YHKLIOHYE
WKona, cim's, poboye micue i T. A. Oani ue BHymMpiwHi
XAapakmepucmuKu oceimHbo20 cepedosuwia - ¢isnyHi (OCBITNEHHS,
NpoCTOpoOBe  MAaHYBaHHS, BWKOPWUCTAHHA  KosbopiB | T.4.)
i ncuxocouianbHi (xapakTep BIAHOCUH MiX cyb'eKTamu OCBITH, fKi
CTBOPIOOTb JIOBrOCTPOKOBI COLLia/IbHi BiAHOCUHM (HaBYaNbHUI KNiMmaT)
i 3MiHHI KOPOTKOCTPOKOBI BMAMBM, WO AilOTb HA AKICTb CMi/JIKyBaHHA
aKTopiB (aTmocdepa HaBYyaHHA). Xoya MiKHApoOAHI nenarorivyHi
KOHUENLUii B3S/1M BepxX B Hallih OCBITHIN peanbHOCTI AK B
TEOPETUYHOMY, TaK i B NPAKTUYHOMY MAaHi, KOHLUEeNLii TpaaMLinHOro
BMXOBAHHA Ta OCBITM NPOLOBXKYIOTb BUKOPUCTOBYBATUCA.
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INKLUZIA - vy33i stupeni akceptdcie Ziakov so $pecidlnymi vychovno-
vzdeldvacimi potrebami majoritnou spoloénostou (Zborotekova, K.,
1998, In Duchovicovd, V. Kurincova a kol., 2012). Inklazia je spajana
s koncepciou School fo All, ktoru vypracovala UNESCO. Inkltziu chape
Zovinec, E. (2012, s. 250) ako UplIné zalenenie Ziakov s ,bariérami
v ueni a participacii“ bez rozdielu od druhu, stupna ¢i zavaZznosti
inakosti pri radikdlnej rekonstrukcii Skolského systému a radikalnemu
posunu chapania postihnutia a [udskej diverzity a filozofie Specialnej
pedagogiky.

INCLUSION - a higher degree of inclusive education for pupils with
special educational needs and their acceptance by the society
(Zborotekova, K., 1998, In Duchovicova, V. Kurincova et al., 2012).
Inclusion is linked to the School for All concept developed by UNESCO.
Inclusion is understood by Zovinec, E. (2012, p. 250) as the complete
inclusion of pupils with "barriers in learning and participation"
regardless the type, degree, or severity of their needs within the
radical reconstruction of the school system and the radical shift in
understanding of disability, human diversity, and the philosophy of
special pedagogy.

MHKNKO3UBHOCTD - Hanbosiee BbiCOKasA cTeNeHb NPUHATUA YYEHUKOB
C 0cobbiMn 0b6pasoBaTeslbHbIMKU NOTPEOHOCTAMU 6GONBLIMHCTBOM
obuwectsa (K. 36opoTekosa, 1998 r., UN. [lyxoBnuosa, B. KypuHuoBa U
ap., 2012 r.). MHKNO3MBHOCTb CBA3aHa C KOHUENUWen LWKobl ANs
Bcex, pa3pabortaHHon HOHECKO. 3. *osuHen (2012 r., cTtp. 250)
MOHMMAET WHKAO3UIO KaK MONHOEe BK/OYEHME YYEHWUKOB C
«bapbepamm B 06y4EHUN U y4acTUU» HE3ABUCMMO OT TUMA, CTENEHU
WAN  CEpPbe3HOCTM Pas/IMiMA B PaAAMKANbHYIO PEKOHCTPYKLUMIO
WKO/MIbHOM CUCTEMbI M PaAMKaNbHbIM  CABUI B MNOHMMAHUMU
WHBA/NIMOHOCTM M YesIOBEYEeCKOro pasHoobpasua u  odunocopum
cneunanbHOM Neaaroruku.

IHKNKO3IA - BMWMIA CTYNiHb NPUNHATTA YYHIB 3 0CO6NMBUMM OCBITHIMM
notpebammn cycninbctBOom binbwocti (36opotekoBa K., 1998, B
AyxosiyoBa B. KypiHuoBa Ta Kon., 2012). IHKAo3ia nos's3aHa 3
KOHUeNUi€e WKoaun ana Bcix, pospobneHoto KOHECKO. Mig, iHKAto3i€t0
osiHey, E. (2012, c. 250) po3ymie MNOBHE BKAKOYEHHA Y4HIB 3
"NepelwKkogamm gna HaBYaHHA Ta yyacTi" 6€3 pisHMLi TUNY, CTyNeHA Yn
TAXKOCTI iHWOCTI B paguKaabHy PEKOHCTPYKLLO WKINbHOI cMCTEMU Ta
paguKanbHWIA 3CyB Yy PO3YMIiHHI iHBanigHoOCTi Ta /HOACHKOro
Pi3HOMaHITTSA, a TakoX dinocodii cneyianbHOI Nnegaroriku.

ISCED 2011 - Medzinarodna klasifikacia stupriov vzdeldvania (2011)
/International Standard Classifikation of Education / - norma pre
klasifikdaciu a porovnavanie narodnych vzdeldvacich systémov v
réznych krajinach. Bola prijata ¢lenskymi statmi UNESCO.

ISCED 2011 - International Standard Classification of Education (2011)
— is a statistical framework for organizing information on education,
standard for classification and comparison of national education
systems in different countries. It was adopted by the UNESCO member
states.

ISCED 2011 - MeayHapoaHaa KnaccuduKkauma  cTyneHewn
obpasosaHMAa (2011) /International Standard Classifikation of
Education / - ctaHaapT kKnaccuduKaumMm 1 cpaBHEHUA HaLMOHaNbHbIX

ISCED 2011 - MixHapoaHa Knacudikauisa ctyneHiB ocsitn (2011)
/International Standard Classifikation of Education/ - ctaHaapT gns
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cuctem  obpasoBaHMA B pasHbIX cTpaHax. OH  6bin

rocyaapcresamum-yneHamm KOHECKO.

NPUHAT

Knacudikaulii Ta NOPIiBHAHHA HaLiOHANIbHUX CUCTEM OCBITU B Pi3HUX
KpaiHax. BiH 6yB npuiiHATMI aepkaBamu-yneHamm FOHECKO.

ORGANIZACNA FORMA VYUCOVANIA - je organizaéné a zadmerné
usporiadanie podmienok vyucovania zameranych na realizaciu
obsahu, uplatnenim jednej alebo viacerych vyucovacich metdd,
didaktickych prostriedkov a uéebnych pomocok a pri reSpektovani
didaktickych zdsad. Organizacné formy poskytuju ucitelovi odpoved’
na niekolko otdzok: Kolko Ziakov md naraz vyucovat? Kde sa md
vyucovaci proces realizovat? Ako dlho a ako ¢asto md ucitel Ziakov
vyucovat? Akd mad byt organizacnd jednotka vyucovania?
Delenie organizaénych foriem vyucovania:
Podla poctu Ziakov zucastnujucich sa na vyucovani:

e Individualne (jeden Ziak — jeden ucitel);

e Hromadné (jeden ucitel — viac Ziakov);

e ZmieSané (kombindcia individudlnych a hromadnych).
V podmienkach slovenskych skél dominuje vyuzZivanie hromadnych
organizacnych foriem, kedy ucitel pracuje a riadi ¢innost celej triedy.
Za zakladnu organizaénid jednotku hromadného vyucovania
v zakladnych Skoldach povazujeme vyucovaciu hodinu. Vyucéovacia
hodina je forma, v ktorej ucitel' v presne vymedzenom ¢ase ana
uréitom mieste riadi poznavaciu Cinnost Ziakov so zretelom kich
individualnym zvlastnostiam, k cielu a prostriedkom s tym zamerom,
aby Ziakov rozvijal a vzdeldval. Specidlnymi organizaénymi formami
vyucovania su exkurzia, vylet a tematicka vychadzka.

ORGANIZATIONAL FORM OF TEACHING - is organizational and
deliberate arrangement of teaching conditions aimed at
implementation of a content by applying one or more teaching
methods, didactic means and teaching aids while respecting didactic
principles. Organizational forms help the teacher to answer a few
questions : How many students should he/she teach at once? Where
should a teaching process take place? How long and how often should
he/she instruct the students? What is the organizational unit of
teaching supposed to be?
Division of organizational forms of teaching:
According to the number of pupils:

e One-on-one teaching (one teacher- one student);

e Collective (one teacher - more students);

e Mixed (combination of one-on-one and collective).
In Slovak schools dominates the form of collective teaching where the
teacher teaches and manages activities of an entire class. The basic
organizational unit of collective teaching in primary schools is a lesson.
A lesson is a form, where the teacher at a precisely defined time, in a
particular place, directs the cognitive activity of pupils with
consideration to their individual peculiarities, goals and means,
intending to educate and evolve the pupils. Special organizational
forms of teaching are excursions, trips, and thematic walks.

OPrAHU3AUMOHHAA POPMA OBYYEHUA — opraHuM3auMoOHHOE U
HamepeHHoe YCTPOMCTBO YyCNoBMMA 0Oy4yeHuA, HanpasBleHHOE Ha
peanusaumio  cogepXaHua, nyTem MNPUMEHEHMA OAHOro Uan
HECKO/ZIbKMX MeToa0B 0byyeHuna, AMAAKTUYECKUX CPEeACTB U CPeacTB

OPTFAHIBALIIMHA ®OPMA HABYAHHSA - Lie opraHisaLiiiHe | HaBMUCHe
PO3MiLLEHHA YMOB HaB4YaHHA, CMPAMOBAHE Ha peanisauito 3MmicTy,
3aCcTocyBaHHA opHoro abo  AeKiNbKOX  MeToAiB  HaBYaHHS,
AWOAKTUYHMX 3acobiB i HaBYaNbHUX MOCIOHWUKIB | [AOTPUMAHHA
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obyyeHMA UM nNpu  cOBNOAEHUM AUOAKTUYECKMX MPUHLMMOB.
OpraHusaumoHHble GOpPMbl AAKOT YYUTENO OTBETbl HAa HECKOJIbKO
BOMNPOCOB: CKO/MbKO Y4YEHUKO8 OH 003 eH 0by4yames 00HOBPEMEHHO?
[de donxeH npoxodums y4yebHobili npouecc? Kak 007120 U KaK Yacmo
yyumeno OoaxceH y4yumoe y4dyaujuxca? Kakol OoaxcHa 6bimob
OpP2aHU3AYUOHHAA eOUHUYa 0by4YeHUs?
JeneHne opraHM3aunoHHbIX popm obyyeHusa:
Mo KonnyecTsy yyalmuXca, y4acTBYIOLWMUX B 06yUYeHUn:

e WHaueuayanbHoe (0AWH yYaLWMNCA — OANH YUUTENb);

e KonnektuBHoe (04MH yunTenb — bonblie yyYalmxcs);

e (CmellaHHoOE (kombuHauuA WHONBNAYANBHOIO

N KONNIEKTUBHOTO).

B ycnoBumsx cnoBauKux WKoA npeobiagaeT UCNo/Ib30BaHME MACCOBbIX
OpraHM3aunoHHbIX dopm, roe yuutenb pabotaet
N PYKOBOAMT AeATeIbHOCTbIO BCero Knacca. Mbl paccmaTpuBaem ypoK
KaK OCHOBHYIO OpraHM3auMOHHYO eAuMHULY MaccoBOro obyyeHus B
Ha4yasbHOM WKone. YpoK — 3TO0 ¢opma, B KOTOPOM Yy4uTENDb
B TOYHO OonpeAeneHHoe Bpema 1 B onpeaesieHHOM MecTe HanpasaseT
NMO3HaBaTENbHYD  AeATEeNIbHOCTb  y4allMxcad € Y4eToOM  UX
MHANBUAYANbHbIX 0OCOBGEHHOCTEN, Lenen u cpeacTs C LLeNblo Pa3BUTUA
M BOCNUTaHMA y4yalmxcsa. OcobbiMM OpraHM3auUMOHHbIMU dopMamm
06y4YeHUA ABNAIOTCA SIKCKYpPCUA, MOX0A, U TeEMaTUYecKan Nporyka.

OVAAKTUYHUX NpuHUMNiB. OpraHisauiiHi opmun AatoTb BUMTENHO
BigNoBiAb HA KiNbKa 3anuTaHb: CKifbKU y4YHIi8 A NOBUHEH HAg4Yamu
o0HoyacHo? [le mae 8idbysamucs Has4anbHuUl npouec? Ak 00820 i AK
yacmo e4yumersns MosuUHeH Has4amu y4yHie? LLlo € opeaHizayiliHowo
00UHUUE0 HaOBYAHHSA?
PosgaineHHa opraHisauiiHux ¢opm HaBYAHHSA:
3a KiNbKicTIO y4HiB, AKi 6epyTb y4acTb y HABYAHHI:

e |HguBiayanbHe (OAMH YYEHb - OAWNH YYUTEND);

e Macose (0AWH yuynTens - Hinblue y4yHis);

e 3miwaHe (NOEAHAHHSA iHAMBIAYANbHOIO | MAcOBOrO).
B ymoBax cnoBaubKMX LWKiN [OMIHYE BWMKOPUCTAHHA MACOBMX
opraHi3auimHnx ¢Gopm, KOAM BYUTENb MPALIOE i KEPYE AiANbHICTIO
BCbOro Knacy. Mu po3rnagaEemMo HaB4vanbHy FOAMHY AK OCHOBHY
OpraHi3auinHy OAMHULII0 MacOBOro HaBYaHHA B MOYATKOBMX LUKO/IAX.
HaBuyanbHa rogmHa - ue ¢opma, Npu AKiN y4nTenb B CTPOro NeBHMN Yac
i B MeBHOMY Micui HanpaBAaAe MNi3HaBa/IbHY AiANbHICTb Y4YHIB 3
ypaxyBaHHAM iX iHAMBIAyaNbHMUX ocobanBoCTEN, 4O MEeTH Ta 3acobiB 3
METOI PO3BUTKY i BUXOBAHHA y4YHiB. OcOb6AMBUMM OpraHi3aLinHUMM
bopmamMm HaBYAHHA € EKCKYPCifA, NOAOPOK Ta TEeMaTUYHa NPOryNaHKa.

OSOBA SO SPECIALNOU VYCHOVNO-VZDELAVACIU POTREBOU - je
dieta alebo Ziak, ktory ma zariadenim vychovného poradenstva
a prevencie diagnostikované Specidlne vychovno-vzdelavacie potreby
(okrem deti umiestnenych do $pecidlnych vychovnych zariadeni —
diagnostické centrum, reedukacéné centrum, lieCebno-vychovné
sanatérium — na zaklade rozhodnutia sudu). Sucasnd legislativa

PERSON WITH SPECIAL EDUCATIONAL NEEDS - is a child or a pupil that
has been diagnosed with special educational needs by an educational
counselling and prevention facility (except the children placed
in special educational facilities - diagnostic centre, re-education
centre, medical-educational sanatorium - based on the decision of the
court). Current legislation differentiates pupils with special
educational needs into three categories:
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nasledne diferencuje Ziakov so Specidlnymi vychovno-vzdeldavacimi
potrebami do troch kategorii:
1. Ziak so zdravotnym znevyhodnenim je:

a) je ziak s mentalnym postihnutim, sluchovym postihnutim,
zrakovym postihnutim, telesnym postihnutim, narusenou
komunika¢nou schopnostou, s autizmom alebo dalSimi
pervazivnymi vyvinovymi poruchami alebo s viacnasobnym
postihnutim,

b) Ziak chory alebo zdravotne oslabeny - Ziak s ochorenim
dlhodobého charakteru aZiak, ktory sa vzdeldva
pri zdravotnickych zariadeniach,

c) Ziak svyvinovymi poruchami je Ziak s poruchou aktivity
a pozornosti alebo Ziak s vyvinovymi poruchami ucenia,

d) Ziak s poruchami spravania je Ziak s narusenim funkcii
v oblasti emocionalnej alebo socidlnej oblasti

2. Ziak so socidlne-znevyhodneného prostredia — je ziak Zijuci
v prostredi, ktoré vzhladom na socidlne, rodinné, ekonomické
a kulturne  podmienky nedostatoéne podnecuje  rozvoj
mentalnych, volovych, emocionalnych vlastnosti Ziaka

3. Ziak snadanim — je Ziak, ktory ma nadpriemerné schopnosti
v intelektovej oblasti, v oblasti umenia alebo Sportu alebo v tychto
oblastiach dosahuje v porovnani s rovesnikmi mimoriadne vykony
a prostrednictvom vychovy a vzdeldvania sa jeho nadanie cielene
rozvija (§2 Zakon 245/2008).

1. pupil with a medical disability is:

a) pupil with mental disability, hearing disability, visual disability,
physical disability, impaired communication skills, autism or
other pervasive developmental disorders or multiple
disabilities,

b) pupil with health impairment — pupil with long-term and
complex medical condition requiring ongoing support,
educated in medical facilities

c) pupil with developmental disorders is a pupil with activity and
attention disorder or a pupil with developmental learning
disorders

d) pupil with behavioural disorders is a student with impaired
functions in emotional or social area

2. pupil from socially disadvantaged environment —is a pupil living in
an environment which due to social, economic, and cultural
conditions does not sufficiently stimulate the development of
pupil's mental, volitional, and emotional qualities.

3. gifted pupil — is a pupil who demonstrates outstanding levels of
aptitude in intellectual, artistic or sport giftedness in comparison
with his peers and through education and learning his talent is
purposefully being developed (§2 Act 245/2008).

MUoO C OCOBbIMAU BOCIMUTATE/IbHO-OBPA3OBATE/IbHbIMU
NOTPEBHOCTAMMU - pebeHOK WAW y4YallMics, KOTOpPbIM Yy4ebHo-
KOHCY/1IbTAaUMOHHO-NPOPUNAKTUUECKUM YUpEKAEHNEM (KpOMe AeTeN,
NMOMELLEHHbIX B CrneunanbHble 06pa3oBaTenbHble YYypexKAeHus -
OWArHOCTUYECKMI  LEeHTp, LUeHTp nepeBOCnMTaHWUA, nedyebHo-
CaHATOPHbIN CaHATOPMI — MO PEeLIeHUto cyaa) YCTaHOBNAEH AMarHo3

OCOBA 3 OCOBJINBUMU OCBITHIMU NOTPEBAMM - ue antnHa abo
YYE€Hb, AKOMY B OCBITHbOMY KOHCY/IbTaTUBHO-NPOQiNaKTUYUHOMY
3aKnaai 6yB noctaBseHU AiarHos "ocobsuBi OCBiTHI notpebu" (3a
BUHATKOM AiTel, MOMIilleHUX B CMeljianbHi OCBIiTHi YCTaHOBU -
AiarHOCTUYHUMN LEHTP, LUEHTP NepeBMXOBAHHA, NiKyBa/bHO-OCBITHIM
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ocobbix  obpasoBaTesibHbIX  MOTpebHOCTEN. HevictByrouiee
3aKOHOAATENbCTBO  NOC/NEAOBATENIbHO  pPasgenseT  yyalmxca C
0cobbiMKn 0H6pa3oBaTeNbHbIMU NOTPEOHOCTAMM Ha TPWU KaTeropuu:
1. Yyawmwmiica-nHeanmg 3To:
a) y4YalMmncs C YMCTBEHHOM OTCTa/IOCTblO, HApPYLIEHUMEM CAyXa,
HapyweHMem  3peHusa, C  OU3MYECKMMM  HeZoCTaTKaMu,
HapyLweHMeM CNOCOHBHOCTU K OOLLEHMIO, C ayTU3IMOM U APYrUMM
PacnpoOCTPaHEHHbIMM  HapyLeHUAMM  pPasBUTUA  WUAM  C
MHOXECTBEHHbIMW HapyLUEHUAMMU,
6) yyalwmiica 60N1bHON MAN UHBANUA - YHYALLMICA C ANUTENIbHbIM
3aboneBaHMeM WAU  KOTOPbIA yuuTca B MeaUUMHCKOM
yypexaeHuu,
B) yyawumihicAa C HapyWeHMAMW pPas3BUTMA, WAWU yyawmihca c
HapylWeHMeM aKTUBHOCTM M BHMMaHMA, WAM yyawmnca C
HapyLleHMeM pa3BuUTMA obyyeHus,

r) yyalwwumca C paccTPOMCTBOM MOBEAEHMA — y4yalMhCcA C
HapyweHuem @QYHKUMN B 3MOLMOHANIBHON WAW COLMANBHOM
obnactu;

2. yyawumcs u3 couManbHO HebnaromoayyHoh cpeabl — 37O
yyalwmimca, NpoXKnBaroLWuiA B cpese, KoTopan B CUY COLMANbHbIX,
CEMENHbIX, 3KOHOMMUYECKUX U KYNbTYPHbIX YCNOBUN HEAOCTAaTOYHO
CTUMYNNPYET PAa3BUTUE NCUXUYECKUX, BONIEBbIX U SIMOLIMOHANbHbIX
KayecTB yyalierocs.

3. OpapeHHbIA yYyallMMcA — 3TO Yy4dallMincsi, KOTopbid obnagaer
CnocobHOCTAMM Bbile cpegHero B 061aCTM MHTENNEeKTa, B
0621acTM UCKyCCTBA MK cnopTa, AMbo B 3TUx obnacTax gocturaer
WCKNIOYUTENbHBIX MOKas3aTesiem Mo CPaBHEHUID CO CBOMMM
CBEPCTHMKaMK, a bnarogapsa BOCNUTaHMIO M 0OPA30BAHUIO ero
TanaHTbl LeseHanpasaeHHo pa3paboTaHbl (§ 2 3akoHa 245/2008).

caHaTopin - 3a piweHHam cyay). YnHHe 3aKOHOAaBCTBO 3roAoM
noAinse y4yHis 3 0c061MBUMM OCBITHIMM NoTpebamn Ha Tpu KaTeropii:
1. Y4yeHb 3 06MEKEHUMUN MOXKINBOCTIMU - Lie:

a) UM € yYeHb 3 iHTeNIEKTYaIbHUMK BaZaMu, Bagamu CIyxy, 30py,
disMYHMMM Bagamm, NOPYLLUEHHAMM KOMYHIKaTUBHUX HAaBUYOK,
AYTU3MOM YU IHLLMMM NOLLIMPEHMMU MOPYLUEHHAMM PO3BUTKY,
YN MHOXMHHMMM NOPYLUEHHAMM,

b) xBopuii yyeHb abo iHBani4 - Yy4yeHb 3 TPMBANUM
3aXBOPIOBAHHAM i y4YeHb, AKUI 30006yBa€E OCBITY B MeANYHUX
yCTaHOBaX,

C) y4yeHb 3 BafJaMM PO3BUTKY - LE Yy4YeHb 3 MOPYLIEHHAMM
aKTMBHOCTI Ta yBarn abo y4eHb 3 BajaMn HaBYaHHA B NPOLLECI
PO3BUTKY,

d) y4yeHb 3 po3nagamu NOBEAIHKM - Le YyYeHb 3 MOPYLUEHHAM
bYHKLUiM B eMOLiHIN abo couianbHil chepi

2. y4yeHb 3 couiaNbHO HEGNAronoNy4YHUM CEPeSOBULLEM - LIE YYEHD,
O KMBE B CepenoBMLLi, fika B CWUAY COLia/bHUX, CIMENHMX,
€KOHOMIYHUX | Ky/NbTYPHUX YMOB HEAOCTAaTHbO CTUMYIOE
PO3BUTOK PO3YMOBMX, BONbOBUX, EMOLLIMHUX AKOCTEN YUHA.

3. 064apoBaHUiM yYEHb - Lie Y4EHb, AKMI MAE BULLI cepeHi 34i6HOCTI
B iHTENEKTyabHIN ranysi, MUCTELTBI YM cnopTi, abo B uMx chepax
[OCAra€ BUHATKOBUX pPe3ynbTaTiB MOPIBHAHO 3 OAHOANITKAMM, i
3aBAAKM OCBITi Ta HaBYaHHIO MOro TaNaHTU LinecnpsmoBaHO
po3suBatoTbea (§2 3akoHy N2245/2008).
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PEDAGOGIKA - je veda ovychove avzdelavani Ccloveka. Jej
predmetom je vedecké skumanie, popisovanie, vysvetlovanie,
objasnovanie, pldnovanie a porovnavanie pedagogickych javov, ktoré
vedie k produkcii novych vedeckych poznatkov (tedrii) v oblasti
vychovy a vzdeldvania. Zdkladné pedagogické discipliny su: vSeobecna
pedagogika, tedria vychovdvania, tedria vyucovania, metodoldgia
pedagogickej vedy, komparativna pedagogika, dejiny pedagogiky
a Skolsky manazment.

PEDAGOGY - is the science of human education and learning. Its
subject is scientific investigation, description, explanation,
clarification, planning and comparison of pedagogical phenomena
leading to the production of new scientific knowledge (theories) in the
field of education and learning. Basic pedagogical disciplines include:
pedagogy, theory of education, theory of teaching, methodology
of pedagogical science, comparative pedagogy, history of pedagogy
and school management.

NEOQATOTUKA - 3TO HayKa O BOCNUTaHUN M 06PA30BaHUM YeloBEKa.
Ee npegmeTom ABNAETCA HAy4YHOE WCC/AeAOBaHME, HaNWUCaHWe,
0ObACHEHME,  pPa3bACHEHWE, NAAHMPOBAHME U CPaBHEHME
nefarormyecknx ABNEHUM, BeAyWMX K NOJYYEHUIO HOBbIX HAYYHbIX
3HaHWM (Teopuin) B 061acTh BocnnTaHMA M 0bpa3oBaHMA. OCHOBHbIMM
nefarorMyeckKUMmM AUCUMNANHAMKM ABAAIOTCA: 0bwaa neaaroruka,
Teopwma BOCMUTAHWA, TeopuA obyyeHus, MeToA0/10TUA
nefarorMyeckonm HayKu, CpaBHUTENbHAsA Nedarornka, WUCTopua
nefarormkn 1 WKOAbHbIN MEHEAKMEHT.

NMEOATOTIKA - ue Hayka Npo BMXOBaHHA Ta OCBiTY noauHK. Moro
npeamMeTomMm € HayKoBe BMBYEHHA, OMWUC, MOACHEHHA, YTOYHEHHA,
NAaHyBaHHA i NOPIBHAHHA NeaaroriYHUX ABMLL, WO NPU3BOAUTL A0
BMPOOHMLTBA HOBUX HAYKOBMX 3HAHb (Teopilt) B 061acTi BUXOBAHHA Ta
ocBiTU. OCHOBHMMW nNejaroriyHUMM  AUCUMNAIHAMW  €: 3arajbHa
neaarorika, Teopia BWUXOBAHHA, Teopid BWKNAAAHHA, MeTOAO0NOriA
neaaroriyHoi HayKu, NopiBHAMbHA Neaarorika, icTopia negaroriku Ta
YyNpaBAiHHA WKOOLO.

PEDAGOGICKA DIAGNOSTIKA - tedria planovania, organizovania
a vyhodnocovania pri diagnostikovani. Pedagogické diagnostikovanie
— aplikacia tedrie do praxe. Pedagogické diagnostikovanie ma —
monitorovat individudlne ukazovatele kvalit dietata, dynamiku ich
rozvoja jednak vo vztahu k jeho potenciadlu, ale aj v sulade
s poziadavkami praxe (napr. dalsi stupen vzdeldvania). Cielom
pedagogického diagnostikovania je odhalovanie pozitivnych kvalit
dietata, jeho potencialu.

Zdsady pedagogického diagnostikovania: komplexnost (zistené
prejavy dieta posudzovat vo vztahu k vonkajsim vplyvom). Vyvinové
hladisko — posudzovat individualny potencial (nielen vek). DIhodobost
— sledovat dynamiku zmien, volit primerané stratégie vychovy a

PEDAGOGICAL DIAGNOSTICS - theory of planning, organization, and
evaluation during diagnosis. Pedagogical diagnostics - applying theory
to practice. Pedagogical diagnostics should - monitor individual
indicators of child's qualities, dynamics of his development in relation
to his potential and in accordance with the requirements of practice
(e.g., the next level of education). The aim of pedagogical diagnostics
is to reveal positive qualities of a child, his potential.

Principles of pedagogical diagnosis: complexity (examine the
relationship of external influence in relation to child’s behaviour).
Developmental point of view - assess individual potential (not only age
potential). Long-term gains - monitor the dynamics of changes, choose
appropriate strategies of education and learning respecting individual
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vzdeldvania reSpektujuce individudlne mozZnosti dietata. Objektivita —
nepodliehat halé efektu alebo negativnhym ocakdvaniam.

Diagnostika ma byt komplexnd, je potrebné vyuzit viacero
diagnostickych nastrojov (pozorovanie, testy, projektivne techniky,
rozhovor, beseda, rozbor Ziackych prac apod.). Do samotného
procesu zapojit i rodicov deti, pripadne ostatnych uditelov.

possibilities of a child. Objectivity - not subjected to halo effect or
negative expectations.

Diagnostics should be comprehensive, it is necessary to use several
diagnostic tools (observation, tests, projective techniques, interview,
discussion, analysis of student work, etc.). Involve children's parents
or other teachers in the process itself.

NEOATOTUYECKAA [AOUWATHOCTUKA - TeopuA nAaHUpPOBAHMA,
OpraHM3auumM M OLLEHKU Npu AunarHoctupoBaHuu. Meaarornyeckoe
OWArHOCTUPOBaHME —  MPUMEHEHME TEOpUM K  MPaAKTUKe.
Meparornyeckoe AMArHOCTUPOBAHME [OMKHO - cnegutb  3a
MHAMBMAYANbHBIMW NOKa3aTeNAMM KayecTB pebeHKa, AMHAMUKOMN KX
Pa3BUTUA KaK MO OTHOLIEHUID K €ero BO3MOMXHOCTAM, Tak U B
COOTBETCTBMWU C TpeboBaHMAMU NPAKTUKK (Hanpumep, cneapylowen
CTyneHn obyyeHus). Llenbto negarorMyeckoro AMarHoCTMPOBaHMA
ABNAETCA BbIABNEHME MONOXUTENIbHbIX KayecTB pebeHKa, ero
noTteHumana.

MpuHyunel nedazo2u4ecKko2o OUA2HOCMUPOBAHUSA: KOMMNEKCHOCTb
(oueHnTb ObHapy*KeHHble MNpoaB/ieHMA pebeHKa MO OTHOLEHUIO K
BHELWHUM Bo3aencTBMAM). C TOYKM 3peHUA pPasBUTUA - ONA OLEHKU
WHAMBMAYANbHOrO  noTeHuMana (He TONbKO  BO3PACTHOrO).
[OJITOCPOYHOCTb — CAeAUTb 338 ANHAMWKON M3MEHEHMUN, BblbUpaTb
aJleKBaTHble CTpPATErMm BOCMUTAHUA W OOY4YEeHUs, yduTbiBaloLUE
WHAMBUAYANbHblE BO3MOXHOCTM pebeHKa. OO6bEeKTUMBHOCTb — He
noaaaBaTbca 3 PeKTy Opeosia NN HEraTUBHbLIM OXUAAHUAM.
OuarHoctmka  fJonkHa  OblTb  KOMMJIEKCHOM,  Heobxoammo
Mcnosab3oBaTb 6onble ANArHOCTUYECKUX WHCTPYMEHTOB
(HabnopeHue, TecTbl, NPOEKTUBHYIO TEXHUKY, beceay, pasbop
y4eHUYecKnx paboT u T.n.). B cam npouecc BKAYUTL U poauTenei
neten, NTnbo Apyrux yumtenen.

NEOATONYHA AIATHOCTUKA - Teopia nnaHyBaHHA, opraHisauii Ta
OLHKK B AiarHocTtumu,. MeparoriyHa AiarHOCTUKA - 3aCTOCYBaHHA Teopii
Ha npaktuui. MNegaroriyHa AiarHOCTMKA MAE Ha MeTi BiacTerKyBaTu
iHAMBIAYaNbHI MOKA3HMKM AKOCTEN AUTUHU, OUHAMIKY X PO3BUTKY AK
CTOCOBHO MOro MOTeHUiany, ane i BiANOBIAHO 4O BMMOTr MPAKTUKU
(Hanp. noganblia ocsiTa). MeTa nNeaaroriyHoi A4iarHOCTUKK - BUABUTH
NO3UTUBHI AKOCTI AUTUHWN, Ti NOTEHUian.

MpuHyunu  nedazoziyHoi  Gid2HOCMUKU:  KOMMJIEKCHICTb  (3a
BUABMIEHMMU NPOABAMU AUTUHU CYAUTU LWOAO 30BHILLHIX BNAMBIB).
TouKa 30py PO3BUTKY - A/1A OLIHKM iHAMBIAYaIbHOTO NoTeHUiany (a He
TiNbKM BiKy). [JOBrOCTPOKOBICTb - CTEMWTM 33 AUHAMIKOK 3MiH,
BMOMpATK BIiAMOBIAHI CTpaTerii BUXOBAaHHA Ta OCBITW, MOBaXatouu
iHAMBIAYyaNnbHI MOXANBOCTI ANTUHWN. OB6'EKTUBHICTb - HE CXWU/bHa A0
edpekTy opeony abo HeraTMBHMM OYiKyBaHHAM.

[JiarHocTuKa NOBWHHA 6yTH KOMIMJIEKCHOIO, HeobxigHo
BMKOPUCTOBYBATH KilbKa [iarHOCTUYHUX iHCTpyMeHTIB
(cnocTepexkeHHA, TeCTU, NPOEKTUBHI METOAMKM, iHTepB'to, AMCKYCIA,
aHani3 pobiT yyHiB i T.4.). 3anyyitTb A0 LbOro npouecy baTbKiB AiTen
UM iHLWKWX BUMTENIB.
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PEDAGOGICKY ROZVIJAJUCE PROSTREDIE - je prostredim, ktoré
ponuka jednotlivcovi podnety na rieSenie réznych problémovych
situdcii a praktickych uloh, podnecuje rozvoj jeho tvorivosti, ziskavanie
osobnych skusenosti, ktoré ho vedu dalej k poznavaniu (Novoselova,
S. L. In Sazonova, N. P., 2010, s. 231).Pedagogicky rozvijajuce
prostredie ma aktivizujuci vplyv na Cinnost dietata, ktoré sa stdva
subjektom tychto Cinnosti. Materska Skola sa vyznacuje priaznivou
klimou, ktord ma pozitivny vplyv na deti, uCitefov i rodi¢ov. UcCitelka
vytvara priestor na spontanne ucenie, ktoré na rozdiel od prevahy
cielenych aktivit ma pre neho motivujuci vyznam, nakolko vychadza
z jeho vnutornych potrieb a aktudlneho stavu rozvoja jeho osobnosti.
Pedagogicky rozvijajuce prostredie predpoklada nasledovné
charakteristiky: komfortnost a bezpecnost, r6znorodost zmyslovych
podnetov, samostatnu individudlnu ¢innost deti, experimentovanie
a skumanie, subor dostatocného mnoZstva materidlov pre vsetky deti
v triede, vytvorenie zon stimulujucich rézne aktivity deti (hrové,
pozndvacie, pohybové, pracovné, umelecké a pod.). M. N. Poljakova
(In Sazonova, N. P., 2010).

PEDAGOGICALLY DEVELOPING ENVIRONMENT - environment
offering to an individual incentives to solve various problematic
situations and practical tasks, stimulating the development of his
creativity and obtaining personal experience leading him to gain
knowledge (Novoselova, S. L. In Sazonova, N. P., 2010, p. 231).
Pedagogically developing environment has an activating effect on
child’s activity that becomes the subject of these activities.
Kindergarten has a favourable climate with a positive effect on
children, teachers, and parents. The teacher creates the space for
spontaneous learning, which in contrast to the prevalence of targeted
activities is very motivating, as it is based on child’s inner needs and a
current state of his personality development. A pedagogically
developing environment assumes the following: comfort and safety,
variety of sensory stimulation, children’s independent individual
activities, experimentation, and research, set of sufficient amount of
materials for all children, creation of zones stimulating various
activities (play, knowledge, movement, work, art etc.). M. N. Poljakova
(In Sazonova, N. P., 2010).

NMEOATONrMYECKM PA3BUBAIOLLAA CPEAA - >ST0 cpefa,
npeanararowan UHANBUAYYMY CTUMY/Abl ANA PelieHUA PasIUYHbIX
NPOBAEMHbBIX CUTyaUMIA UM MNPAKTUYECKUX 3afad, CTUMYIMPYIOLLLAA
pa3BUTME ero  TBOPYECKMX  crnocobHocTell, npuobpeTeHne
JINYHOCTHOTO ONbITa, KOTOPbIE BeAYT ero B Aa/ibHENLLIEM K NO3HAHUIO
(HoBocenosa C.J1., CazoHoBa H.MM., 2010 r., ctp. 231). MNeaarornyeckn
pa3BMBaloOLLAA cpejla aKTUBU3UPYET AeATeNbHOCTb pebeHKa, KOoTopbii
CTaHOBUTCA CybbekTom 3Tol  aeatenbHoctu. [leTckuin  cap,
XapaKkTepuayeTca 61aronpuATHbLIM KAUMaTOM, KOTOpPbIN
NONOMKUTENbHO BAUAET Ha AleTel, neaaroros u poautenen. Meparor
CO343a€eT NPOCTPAHCTBO CMOHTaHHOro 0by4yeHus, KOTOpoe, B OT/INYME
OT npeobnagaHusa uUeneHanpaBAeHHOW AeATeNbHOCTU, MMeeT ANA

NEAATOr4YHO PO3BUBAIOYE CEPEAOBMULLE - ue cepeposuLe, AKe
NPOMNOHYE iHAMBIAY CTUMYAU ANA BUPILEHHA Pi3HUX NpobaemHUX
CUTYaLil i NPaKTUYHUX 3aBAAHb, CTUMY/IIOE PO3BUTOK MOro TBOPYMX
34ibHOCTEN, HabyTTa ocobucToro Aocsiay, AKW Beae Moro Aani oo
nisHaHHA (HoBocenoa, C. /1. Y CasoHosa, H. M., 2010, c.
231).MeparoriyHo po3BMBaAtOYE CEepPeAOBULLE HAAAE aAKTUBI3YHOUYUNA
BM/IMB Ha AiANbHICTb AUTUHW, AKa CTaE cyb'ekTom L€l AianbHOCTI.
ONTAYMIA CafOK XapaKTepPU3YETbCA CAPUATAMBMM KAIMATOM, AKUK
NO3UTMBHO BM/IMBAE HA AiTel, BUNTENIB, | 6ATbKIB. YUMTENb CTBOPIOE
NPOCTip ANA CAOHTAaHHOrNO HaBYaHHA, AKe, Ha BigMiHY Big
nepeBa)aHHA LinecnpAMOBaHOI  AiANbHOCTI, Ma€ Ana HbOro
MOTUBYIOYE 3HAYEHHSA, OCKi/IbKM 3aCHOBAHe Ha BHYTPILLHiX noTpebax i
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HEero MOTMBMpYIOLLEE 3HAYEHWE, TaK KaK OCHOBbLIBAETCA Ha ero
BHYTPEHHUX MOTPEOHOCTAX M TEKYLWEeM COCTOAHWUM pPa3BUTUA ero
NMyHocTu. [MeparorMyecku passBuBalOWaa cpega npegnonaraer
cneayroume XapaKTEPUCTUKU: KOM@popmHocmbe U b6e3ornacHocme,
PA3HOPOOHOCMb  YYBCMBEHHbLIX CMUMY/08, CAMOCMOAMENbHYIO
UHOUBUOYaAsbHYIO OesamenbHocmb demeli, IKcriepuMmeHmuposaHue U
uccnedosaHue, Habop 00CMamMoYHo20 Koauvyecmea Mmamepuaos 05
scex 0demeli 8 Knacce, cO30aHUE 30H, CMUMYAUPYIOWUX PA3AUYHYH
desamesnibHOCMb demeli (ueposyro, rnosHasamesbHy\o,
dsuzamensHyto, paboyyto, xyoomecmseHHyo u m.n..). M. H.
MNMonakosa (B CasoHosa H.M., 2010 r.).

NOTOYHOMY CTaHi PO3BUTKY ocobucTocTi. MNeaaroriyHo po3BuBatoye
cepefoBulle nepenbavyae HACTYMHI XapaKTepUCTUKKU: Komgopm i
be3neKka, pPiI3HOMAHIMHICMb CEHCOPHUX CMUMYysi8, CcamocmilHy
iHOugidyanbHy OdianbHicms  Oimeli, eKcrepumMeHmMy8aHHA ma
obcmexceHHs, 00CMAMHSA KinbKicme mamepianie 0aa ecix dimell 8
KAaci, CMBOPEHHA 30H, WO CMuMyAloms pi3Hy OifnbHicms dimeli
(izposy, nizHasanbHy, pyxosy, mpyoosy, XyO0oxcHio, i m.d.). M. H.
Monskosa (B CasoHoBa, H. 1., 2010).

PEDAGOGICKY KONSTRUKTIVIZMUS V.  PRAXI MATERSKYCH SKOL -
v suUcasnosti v materskych Skolach je aktudlne okrem iného
uplatfiovanie principov pedagogického konstruktivizmu (deti ziskavaju
poznatky prostrednictvom vlastnej ¢innosti, nové skusenosti ziskavaju
alebo koriguju na zaklade predchadzajlcich). Poznanie je vlastny
vytvor (konstrukt) jednotlivca, ktory podlieha vyvoju. Spresnuje sa,
rozSiruje...dotvara, systematizuje. Poznanie je aktivny proces, prebieha
vo vzajomnej interakcii medzi c¢lovekom, pozndvacou realitou
a druhymi ludmi, ktori zdielaju spolo¢nu kultiru. Dieta ma vlastné
predstavy o svete, mentdlne reprezentdcie. Na vSetko nazerd cez
vlastné prekoncepty (naivné tedrie). Stratégie ucenia - pedagogicky
konstruktivizmus — zameranie sa na proces, nielen na vykon. Vytvarat
prilezitosti k objavnému uceniu, k vlastnej korekcii skusenosti.
Prikladom uplatriovania principov pedagogického konstruktivizmu je
trojfazovy model ucenia sa (EUR) — evokacia, uvedomenie, reflexia.
EUR. (Smelov3, E., Prasilova, M. a kol., 2018).

PEDAGOGICAL CONSTRUCTIVISM IN PRACTICE IN KINDERGARTENS -
currently, among other things, kindergartens apply the principles of
pedagogical constructivism (children acquire knowledge through their
own activities, gain or correct new experiences based on previous
ones). Knowledge is an individual's own creation (construct) subjected
to the development. It is refined, expanded, completed, systematized.
Knowledge is an active process taking place in a mutual interaction
between a person, cognitive reality, and other people who share a
common culture. The child has his own ideas about the world, mental
representations. He looks at everything through his own
preconceptions (naive theories). Learning strategies - pedagogical
constructivism - focus on the process, not just the performance.
Creating opportunities for discovery learning, for self-correction of
one’s own experiences. An example of the principles of pedagogical
constructivism is the three-phase model of learning (EUR) — evocation,
understanding, reflection. EUR. (Smelovd, E., Prasilovd, M. et al.,
2018).
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I'IE,CI,AFOFM‘-IECKMVI KOHCTPYKTUBU3M B MPAKTUKE JAETCKUX
CAAOB - B Hacrtosllee Bpema B OETCKMX cCajax, Kpome Apyroro,
aKTya/lbHO npUMeHeHne NPUHLUNOB neAarorMyeckoro
KOHCTPYKTMBM3MA (OeTm npuobpeTaloT 3HaHMA MNOCPEeACcTBOM
CObOCTBEHHOW AeATeNbHOCTU, MNpPUOBpPETaloT HOBbIA  OMbIT UK
KOPPEKTUPYIOT €ro Ha OCHOoBe npeablaywero). 3HaHWe ecTb
COb6CTBEHHOE TBOPEHWME (KOHCTPYKT) YENOoBEKAa, KOTOPOE MNOoANEKUT
pa3Butno. OHO  YTOYHAETCH, pacwupsAeTca...  AOMNOJHAEeTcs,
cuctematusmpyetca. No3HaHWe - aKTUBHbIMA NPOLECC, OH NPOUCXOANUT
BO B3aMMOZENCTBMWN YesloBEeKa, NO3HAaBaeMOW peasnibHOCTU U APYrux
noaen, obbegMHeHHbIX obuieit KynbTypol. Y pebeHKa ecTb cBou

npeacTaBneHUA 06 OKpY*KatoLwem Mupe, ncuxuyeckme
npeactasneHma. OH CMOTPUT Ha BCe Yepe3 CBOM COBCTBEHHble
npeaybexaeHns (HaveBHble Teopuu). Crtpatermm obyyeHua —
NneaarormyeckMii  KOHCTPYKTMBM3M —  COCPEAOTOMEHHOCTb  HA

NpOoLEcce, a HeE TO/IbKO Ha ncnonHeHun. CozaaBaTb BO3MOXKHOCTU ANA
obyyeHns OTKPbITUAM, AN CAMOKOPPEKUMM onbiTa. [pumepom
NPUMEHEHNA  MPUHLMMNOB  MNEefarormyeckoro  KOHCTPYKTMBM3MA
aBnaeTca mpexgasHas modesns obyyeHus (EUR) — BoccTaHoBNEHME B
namsaTn, oco3HaHue, pednekcus. EUR. (3. LUmenosa, M. Mnawwnnosa u
ap., 2018 r.).

NEQATOrNYHUMA KOHCTPYKTUBI3M B MPAKTULI
CAAOMKIB - HUWHI B AWTAYMX Cafdax, Kpim IHWOro, aKTyaabHO
3aCTOCYBaHHA MNPWHLMNIB MNeAaroriyHoro KOHCTPYKTUBI3MY  (4iTn
HabyBalOTb 3HAHHA 3a AOMNOMOrOK BAACHOI AiAnbHOCTI, HabyBalOTb
HOBOTO A0CBiAy abo KOPUryloTb Ha OCHOBI NonepeaHix). 3HaHHA - Ue
HeBif'€MHe TBOPIHHA (KOHCTPYKT) iHAMBIAA, fKe MiANArae PoO3BMUTKY.
MpOACHIOETLCA, PO3LUMPIOE...3aBEPLUYE, CUCTEMATUIYE. [Mi3HAHHA - Le
aKTMBHMW npouec, BiH BigOYBAETbCA Yy B3aEMOAIT MiXK NIOAMHOM,
KOTHITUBHOO PEeasNbHICTIO TA IHWKWMMW NI0AbMM, AKi NOAINAIOTL CRINbHY
KynbTypy. Y AUTUHW € CBOI YABAEHHA NPO CBIT, MEHTA/IbHI YABNEHHA.
BoHa gMBUTLCA HA BCe Kpi3b NPU3MY BAACHUX ynepeaKeHb (HaiBHUX
Teopin). Crpaterii HaBYaHHA - MeAaroriyHUM KOHCTPYKTUBIIM -
30CepeKeHHA yBarm Ha Npoueci, @ He TiNbKM Ha pe3ynbTaTax.
CTBOpPIOBATN MOXKINBOCTI A1 HaBYAHHA BiAKPUTTIB, 419 CAMOKOpPEKLi
poceigy. [pyMKNagom 3acTOCyBaHHA NPUMHUMNIB  NeAaroriyHoro
KOHCTPYKTUBISMY € mpuga3Ha mooenb HABYAHHA - BUKIWK,
ycBigomneHHsn, pednekcia. (LWmenosa E., Mpawinosa M. Ta Kona.,
2018).

ANTAYUX

PEDAGOGICKY VYSKUM - je systematicky proces vytvarania novych
poznatkov, potvrdzovanie a spochybriovanie existujucich.
Ide o planovitd, systematickd cinnost zamerand na objasriovanie,
pochopenie a vysvetlovanie existencie javov arozvoj pedagogickej
vedy.

PEDAGOGICAL RESEARCH - is a systematic process of creating new
knowledge, confirming, and questioning the existing ones. It is a
planned, systematic activity focused on clarifying, understanding, and
explaining the existence of phenomena and the development of
pedagogical science.
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NEAATOTUYECKOE MCCNEQOBAHME - 310 cucTemaTUydecKui
NMPOoLLeCC CO34aHMA HOBbIX 3HAaHWI, NOATBEPKAEHMA U UCCNEeA0BaAHMA
CYLLEeCTBYIOWMNX 3HaAHWW. ITO NNAHOMEPHAs, CUCTeMaTUYecKas
[eATeNbHOCTb, HamnpaBAeHHasa Ha BbIACHEHWE, MNOHUMaAHUE W
pa3bsCHEHWE CYLLEeCTBOBAaHUA ABAEHUNA U pa3BUTUE Neaarornieckomn
HayKu.

NEOQATOTNYHE AOCNIAXEHHA - ue cuctematMyHuii  npouec
CTBOPEHHA HOBMX 3HaHb, NIATBEPAMKEHHA Ta CMIPOCTYBAHHA ICHYOUYMNX.
Lle nnaHoBa, cMcTemMaTUYHa AiANbHICTb, CAPAMOBAHA Ha NPOACHEHHA,
PO3YMIHHA i NOACHEHHA iCHYBAaHHA ABMLL i PO3BUTKY MNeaarorivyHoi
HaYKMW.

PREDPRIMARNE VZDELAVANIE - mnohé vyskumy z oblasti
pedagogiky, psycholégie, sociolégie, mediciny a dalSie deklaruju
vyznam vzdeldvania deti pred ndstupom na povinnu Skolsku
dochadzku. Tato myslienka je podporovanad na medzinarodnej Urovni
konceptom Vzdeldvanie a starostlivost vranom detstve - ,early
childhood edukation and care“ (ECEC). Ustrednou myslienkou
konceptu ECEC je prostrednictvom zamernych a riadenych aktivit
poskytnut rozvijajuce prostredie pre vsetky deti od narodenia az
po zaciatok Skolskej dochadzky (Pricha, J., a kol, 2016).V suvislosti
s uvedenym konceptom je potrebné si ujasnit vyznam pojmov
predprimarne vzdelavanie, vychova deti v ranom veku a vychova deti
v predskolskom veku (nahradza doterajSiu normu ISCED 1997).
V nasich podmienkach predprimarne vzdelavanie je oznacované ISCED
0. Mozeme sem zaradit instituciondlne vzdelavanie s prislusnymi
vzdelavacimi programami pre deti v ranom veku — od 0-3 rokov
a inStitucionalne vzdelavanie deti s prislusSnymi  vzdelavacimi
programami v predskolskom veku — od 3-6 roku Zivota dietata (Prtcha,
J., 2016). Rodinn3 starostlivost nie je zahrnuta do stupna klasifikacie
ISCED 0.

Predprimarne vzdeldvanie ako prva faza celozivotného vzdelavania sa
realizuje prostrednictvom cinnosti ucitela a deti v Specifickych

PRE-PRIMARY EDUCATION - research in the fields of pedagogy,
psychology, sociology, medicine, and others declare the importance of
children's education before starting compulsory education. This idea
is supported on international level by the concept of Early Childhood
Education and Care (ECEC). The main idea of the ECEC concept is to
provide developing environments for all children from birth to the
beginning of compulsory education through deliberate and controlled
activities (Prdcha, J., et al, 2016). Alongside with this concept it is
necessary to clarify the meaning of terms: pre-primary education,
education of children in early age and education of children in
preschool age (replaces the current standard ISCED 1997). In our
terms pre-primary education is denoted by ISCED 0, including
institutional education with relevant educational programs for
children in early age - from 0-3 years of age and institutional education
of children with relevant educational programs in preschool age - from
3-6 years of age ( Prlicha, J., 2016). Family care is not included in ISCED
0.

Pre-primary education as the first phase of lifelong education is
realized through activities in specific educational conditions (in our
case: nurseries, kindergartens, specialized kindergartens, etc.).
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edukacnych podmienkach (v naSom pripade v jasliach, v podmienkach
materskej Skoly, Specidlnej materskej Skoly a pod.).

NPEAHAYA/IbHOE OBPA3OBAHUE - mHorne wuccnegoBaHua B
obnactn neparornku, NCUXoNornu, COLMONOTMKU, MegUUMHbI U Ap.
3asB/SAOT O BaXXHOCTM OOy4YeHMa AeTer A0 Hadana obA3aTesibHOro
WKONbHOTrO  obyyeHnMa. ITa  uaea  NOAAEP)KMBAETCA  Ha
MEXAYHAPOOHOM  YPOBHE  KOHUENuMewn ,MpegHavyanbHoe
obpasoBaHMe U yxoa B paHHem getctee” -, early childhood edukation
and care” (ECEC). UeHTpanbHol naeen koHuenumn ECEC aBnsaetcs
NnocpeacTBOM NpeaHAMEPEHHOM U KOHTPOJIMPYEMON LEATENbHOCTH
obecneuynTb pasBMBalOLLYIO Cpeay ANA BCeX AeTel OT POXKAEHUA Ao
Hayana wkonbHoro obydyeHua (A. Mpyxa n ap., 2016 r.). B cBasu c
BbILUEN3NOXKEHHBIM MOHATMEM HEObXOAMMO YTOYHUTb 3HaYeHue
TEPMUHOB npegHayanbHoe BOCMUTaHMUe, npeaHavYanbHoe
obpasoBaHMe W o6pa3oBaHMe peTelt B AOLWKO/JbHOM BO3pacTe
(3ameHsneT gencreyrowmii ctaHgapt ISCED 1997). B Hawmx ycnoBumax
npeaHayanbHoe ob6pasoBaHMe 0603Ha4aeTcA Kak ISCED 0. Mbl moxkem
BKAKOUNTD ctoaa MHCTUTYLMOHAIbHOE obpasoBaHue C
COOTBETCTBYOLWMMM 06pa3oBaTeNbHbIMM NPOrpaMmaMn ans AETEN B
paHHem Bo3pacte - ¢ 0-3 NeT U UHCTUTYLMOHANbHOe obpa3oBaHue
OeTen Cc cooTBeTCcTByOWMMN obpa3oBaTeNbHbIMM NPOrpaMmamun B
JOLIKO/IbHOM BO3pacTe - ¢ 3-6 neT *kn3Hu pebeHka (A. Mpyxa, 2016 1.).
CemeliHbIN yxo4, He BK/OYEH B cTeneHb Knaccndumkaumm ISCED 0.
MNpeaHavanbHoe o6pasoBaHMe Kak ¢pasa 0b6pa3oBaHMA B TeHeHMeE BCeM
KM3HM OCYLLECTBNAETCA Yepe3 AeATe/NbHOCTb yuuTens u peten B
cneumanbHbix ycnosuax obpasoBaHMA (B Hallem Cayyae B ACAAX,
YCNOBMAX AETCKOro caja, CneunanbHoro AeTCKoro casa U T. ).

OOLWKINbHA OCBITA - 6arato gocnigrkeHb 3 06s1acTi negaroriku,
NCUXONOTii, couionorii, meguuMHN Ta IHWMX HAYK 3aABAAIOTb MPO
BAXK/IMBICTb BUXOBAHHA AiTen A0 BCTyny B 060B'A3K0BY OCBITY. LA iaen
NiATPUMYETLCA Ha MidKHapoAHOMY PpiBHI KoHuenuieto "OcgitTa Ta
OOornAag, 3a Aitbmu paHHboro Biky" - "early childhood education and
care" (ECEC). FonoBHa igea koHuenuji ECEC nonarae B Tomy, wWob6
3abe3neynTM poO3BMBAlOYE CepesoBUlLE ANA BCiX AiTen Big,
HApPOAXKEHHA A0 MO4YaTKy LWKIbHOr0O HaBYaHHA 33 A40MNOMOrOH
uinecnpamosaHoi gianbHocTi (Mpyxa M. Ta Kon., 2016). Y KOHTeKCTi Ljei
KOHUenuii HeobXiAHO YTOYHUTM 3HAYEHHA NOHATb AOLWKINbHOI OCBITY,
BMXOBAHHA AiTeN Yy pPaHHbOMY AWUTMHCTBI Ta BWXOBAHHA AiTen y
OOLWKiNbHOMY BiUi (WO 3amiHIOE YMHHWMI cTaHaapT ISCED 1997). B
HalKWX yMOBax AOLWKiAbHa ocBiTa BigHocuTbcA A0 ISCED 0. Mwn
MOXEMO BKAIOYUTU CHOAM [IHCTUTYLiMHY OCBiTY 3 BignoBigHWMMM
OCBiTHIMM Mporpamamun ans gite paHHboro BiKy - 3 0-3 pokiB Ta
iHCTUTYLiMHY OCBITYy AiTel 3 BigNOBIAHMMU AOLWKINBHUMM OCBITHIMM
nporpamamu - 3 3-6 pokis xutra autunm (Mpyxa, N., 2016). CimeliHe
NiKNYBaHHA He BKIKYEHWNM A0 cTyneHsa Knacudikaui ISCED 0.
[OLWKiNbHa OCBiTa AIK NEePLUIMIA eTan HaBYaHHA NPOTATOM YCbOrO KUTTS
peanisyeTbcs Yepes AiaNbHICTb Neaarora i Aite B KOHKPETHUX OCBITHIX
ymoBax (B Hallomy BMMaAKy, B ACNaxX, B YyMOBAxX AWUTAYOro CafKa,
cneuianbHOro AuMTcagka i 1.4.).
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PREDSKOLSKA PEDAGOGIKA - aplikovand pedagogickd vedna
disciplina, ktora skima proces vychovy avzdeldvania dietata
predskolského veku a vytvdra tedrie, ktoré pojednavaju o cieloch
vychovy, jej podmienkach, organizacnych formach, metddach,
vychovnych zdsaddch a pozZiadavkdch na uditela v predprimdarnom
vzdeldvani. Ma multidisciplindrny charakter. Jej ciefom je formovanie
pedagogickej kultury ucitela, jeho profesijnych kompetencii v oblasti
vychovy a vzdeldvania, rozvoja a organizacie zZivota deti predskolského
veku v podmienkach materskej Skoly. Ako kazdd veda ma tri zakladné
komponenty: predmet skumania, pojmovy apardt a metody skumania.
M3 svoje filozofické, vedecké a historicko-pedagogické zaklady.
Funkcie predskolskej pedagogiky ako vedy: informativna (zber
pedagogickych faktov a javov a ich klasifikacia). Objasnujuca (analyza
podstaty pedagogickych javov a ich zdkonitosti). Projektivno —
konstruktivna (vypracovanie konkrétnych postupov v pedagogickej
¢innosti, projektov, vyber metdd, organiza¢nych foriem). Prognosticka
(programovanie pedagogickych systémov v perspektive).

PRESCHOOL PEDAGOGY - applied pedagogical scientific discipline that
examines the process of teaching and educating a preschool child and
creates theories dealing with the goals of education, its conditions,
organizational forms, methods, educational principles, and
requirements for teachers in pre-primary education. It has a
multidisciplinary character. Its goal is the formation of teacher's
pedagogical culture, his professional competences in the area of
education and teaching, development, and organization of preschool
children in kindergartens. Like any other science it consists of three
basic components: the object of investigation, the conceptual
apparatus and the methods of investigation and is based on its
philosophical, scientific, and pedagogical foundations. Functions of
preschool pedagogy as a science: informative (collection of
pedagogical facts, phenomena, and their classification), clarifying
(analysis of the essence of pedagogical phenomena and their
regularities), constructive-projective (development of specific
techniques in pedagogical activities, projects, selection of methods,
organizational forms), prognostic (programming of pedagogical
systems in perspective).

OOLWKOJ/IbHAA TNMEAATONrMKA - npuknagHaa negarornyeckas
Hay4yHaa AUCLUNAMHE, U3y4atollasa NPOoLLecc BOCNUTaHUA U 0bydYeHun
pebeHKa [AOWKONbLHOrO BO3pacTa M CO34atoLan TeOpUn, B KOTOPbIX
paccMaTpuUBaAKOTCA LeI BOCMUTAHUA, ero yCnoBuA, OPraHM3auMOHHble
$bopMbl, METOAbI, MPUHLUMNbI BOCMUTaHUA U TPebOBaHMA K neaaroram
B OOWKONbHOM 06pas3oBaHuMM. OHa MMeEEeT MEXAUCLMNANHAPHbIN
xapaktep. Ee uenb - popmumpoBaHMe nemarormyeckor KybTypbl
neparora, ero npPo¢deccMoHaNbHbiX KoMMeTeHuui B o0bnactu
BOCNUTaHUA W 0Oy4YyeHMA, pPasBUTUA U OpraHM3auMU  KU3HU
[OOLWKOJIbHUKOB B YCNOBUAX AETCKOro caga. Kak 1 KaXkaaa HayKa, OHa
BK/IIOYAET TPU OCHOBHbIX KOMMOHEHTA: npeomem U3y4YeHus,

OOWKINIbHA NEAATOTNKA - npuknagHa neparoriyHa HayKoBa
OVUCUMNAIHA, WO BMBYAE MNPOLEC BMXOBAHHA Ta OCBITU OUTUHWU
JOLWKiNbHOTO BiKy i popmye Teopii, AKi 06roBopIOIOTH LiiNi BUXOBAHHA,
MOro ymoBW, opraHisauinHi ¢opmu, metoam, OCBIiTHI MPUHLMUNM Ta
BMMOTM [0 nedarora B [AOLWKiNbHIM  OcBiTi. BoHa HoOCUTb
MiKAMCUMNNIHAPHUIA XapaKTep. |i meTa - dopmyBaHHA neaaroriyHoi
KY/NbTypu neparora, horo npodeciiHux KomneTeHuin B obnacri
BMXOBAHHA Ta OCBIiTM, PO3BUTKY Ta OpPraHisauii *KUTTEQIANBHOCTI
OOLWKINBbHAT B YMOBAX AMUTAYOro cagKa. Ak i byab-AKa HayKa, BOHA Ma€
TPU OCHOBHiI KOMMOHEHTWU: rpeomem OO0CAIOHEHHSA, MNOHAMIUHUU
anapam i memoou 0ocnidxeHHA. BoHa mae cBoi piflocodCbKi, HayKOBI
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mepmuHoaoau4eckuli annapam u mMemoobl uccnedosaHusa. OHa
nmeet cBou OGUNOCOPCKME, HayyHble U UCTOPUKO-Medarormyeckune
OCHOBAHUA. @YHKYUU [OOWKONbHOW NeaarorMkM  Kak — Hayku:
MHPOPMaLMOHHan (cbop neparornyecknx GpakToB U ABNEHUN U KX
Knaccuduraums). YTouHawwas (aHaan3 CyLHOCTU neparornyeckmx
ABNEHUA W WX 33aKOHOMEPHOCTH). [TPOEKTUBHO-KOHCTPYKTUBHAA
(pa3paboTKa KOHKPETHbIX MPMEMOB Mefarormyeckon AesTelbHOCTH,
NMPOEKTOB, Bbl6OP MEeTOL,0B, OpPraHM3aLMOHHBbIX dopm).
MporHocTnyeckaa (NporpammupoBaHne MNefarormyeckux CUCTem B
nepcrneKkTuse).

Ta iCTOPUKO-NeparorivyHi oCHOBU. PYHKYIi AOWKINbHOI Neaaroriku Ak
HayKn: iIHPOPMATMBHICTb (CYKYMHICTb NneaaroriyHnx GakTiB i ABMLY, i iX
Knacudikauia). YTouHowo4Ya (aHani3 CyTHOCTI negaroriyHMx AsumLy, i ix
3aKOHOMipHOCTEN). MPOEKTUBHO-KOHCTPYKTUBHA (po3pobka
KOHKPETHMX npoueayp Y neaaroriyHiin AianbHOCTI, NPOEKTIB, BMOIp
MeTopAiB, opraHisauiiHux ¢opm). MPOrHOCTUYHMI (NporpamyBaHHA
neAaroriYyHMX CUCTEM B MEPCMNEKTUBI).

RIADENE UCENIE V PREDPRIMARNEJ EDUKACII - je planovité
a Ucelové, orientované na urcity ciel. Cielom riadeného ucenia je
vytvdrat u dietata systematické predstavy o svete a navyky ucenia
(pocuvat ucitela a ostatnych, odpovedat na otazky, davat otazky,
hladat informacie a pod.). V predprimarnom vzdeldvani
prostrednictvom ucenia dieta si rozvija svoju osobnost po stranke
kognitivnej, socidlno - emociondlnej a psychomotoricke;.

GUIDED LEARNING IN PRE-PRIMARY EDUCATION - is planned and
purposeful, oriented towards a certain goal. The goal of guided
learning is to create systematic ideas about the world and particular
learning habits in children (listen to the teacher and the others, ask,
and answer the questions, search for information, etc.). In pre-primary
education, through learning the child develops his own personality in
terms of cognitive, social, emotional, and psychomotor aspects.

HAMPABNAEMOE OBYYEHUE B NMPEAHAYA/IbBHOM OBPA3OBAHUM -
NNaHOMEPHO MU LeNeHanpaBNeHHO,  OPUEHTUPOBAHO  Ha
onpegeneHHyto uenb. Llenbto ynpasnsemoro obyuyeHua sBnsetca
dopmmpoBaHue y pebeHKa cucTeMaTMyecknx NpeacTaBieHnin o mmpe
M HaBbIKOB YUMTbCA (CNYLLATL YYUTENA U APYTUX, OTBEYATb HA BONPOCHI,
3aZaBaTb BOMPOCLI, UCKaTb MHPOPMALMIO M T.M.). B NnpegHaYanbHOM
obpasoBaHMM f[eTU Yepe3 y4yeby pasBMBAKOT CBOK JIMYHOCTb B
NMO3HaBaTE/NIbHOM, COLMANbHO-IMOLIMOHA/ILHOM U MNCUXOMOTOPHOM
acnekrax.

CNPAMOBAHE HABYAHHA B AOLLKIZIbHIA OCBITI - ue nnaHose i
uinecnpaAmoBaHe, OpiEHTOBaHe Ha NeBHY mMeTy. MeTa cnpAMOBaHOro
HaBYaHHA - cGOPMYBATU Y AUTUHU CUCTEMATUYHI YABNEHHS MPO CBIT i
3BMYKM A0 HaBYaHHA (CNyxaTuM BUYMTENs Ta iHWMX, BianosigaTM Ha
NMUTaHHA, CTaBUTU NUTAHHA, WYKaTK iHbopMmaLito i T.4.). Y AOWKINbHIN
OCBiTi 4Yepe3 HaBYaHHA [AWTMHA PO3BMBAE CBOK OCOOUCTICTL 3
KOFHITUBHOI, COLia/IbHO-eMOLIMHOI Ta MCUXOMOTOPHOI CTOPIH.
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ROLA SKOLAKA - prvou spolo¢ensky povinnou rolou, do ktorej dieta
vstupuje, je rola Skoldka. Prijimanie a identifikdcia s touto rolou je
sprevadzanda mnoZstvom zmien, ktoré u neho vyvolavaju vnutornu
nerovnovahu. V Zivote dietata, ale aj jeho rodiny sa radikalne menia
stereotypy v preZivani a spravani. Dieta vtomto obdobi prechadza od
hry k ucebnej ¢innosti, meni sa charakter jeho vztahov s okolim, inG
dimenziu nadoblda ivztah dietata ksebe samému. Uspednost
zvladnutia poZiadaviek Skoly, schopnost nadviazat nové vztahy
s u¢itelom a so spoluziakmi, bezproblémové osvojovanie si novych
foriem cinnosti a spoluprace na zaciatku Skolskej dochadzky,
vyznamne ovplyvnuje vztah Ziaka ku Skole, k uéeniu i zdravy vyvin jeho
osobnosti nielen na zaciatku, ale aj v dalSich rokoch Skolovania
(Slezdkova, T., Tirpakova, A., 2006).

THE ROLE OF PUPIL - the first socially responsible role that a child has,
is a role of a schoolchild. Acceptance and identification with such role,
is accompanied by a number of changes causing internal imbalance. In
child’s life as well as in family’s life, experience and behaviour
stereotypes change radically. During this period, the child moves from
play to learning activities, the nature of his relationships with the
environment changes, and the child's relationship with himself takes
on a new dimension. Successful handling of school's requirements,
ability to establish new relationships with a teacher and fellow
students, problem-free adoption of new forms of activities, and
cooperation at the beginning of a school year, significantly affects
pupil's relationship with school, with learning and healthy
development of his personality not only at the beginning, but also in
the following years of schooling (Slezakova, T., Tirpdkova, A., 2006).

PO/Ib WWKO/IbHUKA - MepBoi coumanbHO-06a3aTeNbHOM PONbiO, B
KOTOPYHO BCTYMaeT LWKOJIbHUK, ABAAETCA PO/b WKObHUKA. [puHATHE
M  OTOMAOECTBNIEHME C 3TOM pPONbID COMPOBOXAAETCA PAAOM
M3MEHEHWN, BbI3bIBAOWMX BHYTPEHHUN AucbanaHc. B KuU3HM
pebeHKa, a TaKXe ero ceMbu PaAMKanbHO MEHSIOTCA CTEPEOTUNbI B
onbiTe U NoBeAeHMN. PebeHOK B 3TOT Nepuos nepexoguT oT Urpbl K
y4yebHOW [OeATeNIbHOCTM, MEHAETCA XapaKTep ero OTHOLWEHWN C
OKpY)Kalollen cpeaon, Apyrol pasmep npuobpeTaeT TaKKe
OoTHoweHue pebeHKa K camomy cebe. YcCnewHOCTb BbINOMHEHUA
TpeboBaHM WKObI, CNOCOOHOCTb YCTaHAB/IMBATL HOBbIE OTHOLLEHMS
C yuyntenem U OAHOKYPCHWKaMM, NIaBHOE OCBOEHME HOBbIX Hopm
OEeATeNbHOCTU U COTPYAHMYECTBA B Hayane 0byy4yeHuA CyLLecTBEHHO
BNMAET Ha OTHOLUEHME YYaLLLeroca K LWKoe, K 06y4eHunto 1 340p0BOe
pa3BUTME ero IMYHOCTM He TO/IbKO B Hayane, HO U B MocieaytoLne
rogbl obyyeHus (T. Cnesakosa, A. Tupnakosa, 2006 r.).

PO/Ib LUKONAPA - Mepwa coujanbHo o60B'A3KOBa pPoO/b, B AKY
BCTYNAE AUTUHA, - Lie PONb WKOAAPA. MPUNHATTA | OTOTOXHEHHA 3 Li€t0
PON/IO CYNMPOBOAMKYETLCA PALOM 3MiH, AKI MPOBOKYIOTb B HbOMY
BHYTPIiLLHIA gncbanaHc. Y XKUTTI HE TiAbKW AUTUHW, ane i oro cim'i
PaANKaNbHO 3MIHIOKOTBCA CTEPEOTUNU XKUTTA | NOBeAiHKM. JUTUHA B
uer nepioa nepexoauTb Big TPU A0 HABYANbHOI  AiANbHOCTI,
3MIHIOETBbCA XapaKTep MOro B3aEMMH 3 HAaBKONIMLLHIM CEPEAOBULLEM, i
CTaB/IEHHA AUTMHW A0 CaMoro cebe TaKOX HabyBa€e iHWUIA BUMIp.
YCNiWHICTb BUKOHAHHA LWKIJIbBHUX BMMOT, 3[aTHICTb BCTaHOB/OBATHU
HOBI Bi4HOCMHW 3 BUUTENAMM | OAHOKNACHUKAMM, NNABHE NPUAHATTA
HOBMX GOPM AiANbHOCTI i cniBnpaLi Ha MOYaTKy HaBYaAHHA B LUKOJI
iCTOTHO BM/INBAlOTb HA CTaB/IEHHA YYHA A0 LWKOAW, A0 HABYAHHA i
34,0POBOMY PO3BUTKY MOro 0cOBMCTOCTI He TiIbKM Ha NOYaTKy, ane i B
HACTYMHi POKM HaBYaHHA B WKoAi (Cne3akosa T., Tipnakosa A., 2006).
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SEBAREFLEXIA UCITELA - je proces, pri ktorom ucitel popisuje,
analyzuje, hodnoti, usporadiva a zovSeobecruje svoje vlastné
pedagogické skusenosti. Ide o akysi vnutorny dialég, zamyslanie sa
a prehodnocovanie vlastnych pedagogickych aktivit a ¢innosti.
Sebareflexia prispieva k zdokonalovaniu  pedagogickej cinnosti,
pomdha uditelovi nachadzat rieSenia na podobné pedagogické

situdcie. Zdkladom sebareflexie su sebareflektivne otdzky, ktoré ucitel

kladie sdm sebe. Sebareflexiu méze ucitel realizovat prostrednictvom
viacerych metdd, medzi ktoré zaradujeme sebareflektivny dennik,
dotaznik, analyza pisomnych priprav na vyucovanie, pozorovanie —
predovsetkym mikrovyucovacie analyzy, rozhovor.

REFLECTIVE TEACHER - reflective teaching is a process whereby
teachers describe, analyse, evaluate, organize, and generalize their
own pedagogical experiences. It is a kind of internal dialogue,
reflection and re-evaluation of one's own pedagogical work and
activities. Self-reflection contributes to improve pedagogical activities,
helps the teacher finding solutions in similar pedagogical situations.
Reflective teacher regularly dedicates time to evaluate his/her
teaching practice. Self-reflection can be implemented through several
methods such as: reflective journal, questionnaire, analysis of lesson
plans, observation - especially microteaching analysis, interview.

CAMOPE®JIEKCUA YHMUTENIA - 3TO npouecc, B KOTOPOM y4uTenb
ONWUCbLIBAET, aHANIN3MPYET, OLEHUBAET, CUCTEMATMU3IMPYET M obobLaeT
COBCTBEHHbIM NegarorMyeckmnin onbiT. ITo cBOE0OPa3HbIN BHYTPEHHWIA
AMANor, pasmblLUNEHNE U NePEOL,EHKA COOCTBEHHOM NeaarorMyeckon
aeAatenbHocTM U geatenbHoctn. Camopednekcus cnocobersyeT
COBEpPLEHCTBOBAHUIO NeJarormvyeckon AeATeslbHOCTH, Momoraet
YUMTEN0 HAxoAmuTb peleHnA CXOAHbIX Mefarormyeckux CUTyauui.
OcHoBoM camopednekcnn ABNAKTCA camopedneKCUBHbIE BOMPOCHI,
KoTopble negaror 3agaeT cebe. Yuutenb MoOXKeT peanns3osaTb
camopedieKCMo € NMOMOLLBID HECKONIbKUX METOZ0B, K KOTOPbIM
MOYHO OTHeCTM JAHEBHUK camopedneKcMn, BOMPOCHWUK, aHanu3
NMUCbMEHHOM NOArOTOBKM K 06y4eHU o, HabaoaeHne — npexxae BCero
aHanu3 MMKpoobyyeHus, becena.

CAMOPE®DJIEKCIA BYUTENIA - ue npouec, 3a A0MNOMOrol AKOro
BUMTENb OMMUCYE, AHANI3yE, OLHIOE, OPraHi3oBYyE Ta Yy3araabHIOE
B/IaCHWI neparoriyHMin gocsig. Lle cBoro poay BHYTPILWHIA aianor,
CNOrNAAaHHA i NepeocMUCNEeHHA BAACHOI NeaaroriyHoi AifanbHOCTI.
Camopednekcia cnpuae BAOCKOHANEHHIO NeAaroridyHol AisNbHOCTI,
A0NOMAra€ BUMTE/IO 3HAXOANTU PilLEHHA B @aHANOTIYHUX NeJaroriyHmx
cutyauiax. OcHoBoto camopedneKcii € camopedaeKCUBHI MNTAHHSA, SKi
CTaBUTb cob6i BuuTenb. Camopednekcia moxe 6yTm peanisoBaHa
BYMTEZIEM 33 [AOMOMOIOK [AEKiNbKOX METOAIB, cepes AKUX MU
BK/IIOYAEMO LWOAEHHUK camopedneKcii, aHKeTy, aHani3 NMCbMOBUX
NPUroTyBaHb A0 3aHATb, CMNOCTepexeHHA — o0cobanBo aHanis
MiKpOHaBYaHHS, iHTEpPB'I0.
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SYSTEM PREDPRIMARNEHO VZDELAVANIA NA SLOVENSKU -
v sucasnosti materské skoly na Slovensku patria v systéme organizacie
nasho Skolstva do regiondlneho Skolstva. V roku 2008 bol prijaty
Skolsky zakon €. 245 Z.z. o vychove a vzdelavani - materské Skoly sa
zaradili do sustavy Skol. Reforma Skolstva vyustila do podoby
Standardizdcie vzdeldvania (vykonové a obsahové Standardy). Bol
schvaleny a prijaty Statny vzdeldvaci program ,Dieta a svet“. V roku
2016 — bol predchadzajuci program inovovany a schvéleny novy SVP
pre predprimarne vzdeldvanie v materskych Skolach. Materské skoly
si tvoria Skolsky vzdelavaci program, ktory im umoznuje do urcitej
miery diverzifikaciu podmienok a poskytovanie réznorodych podnetov
pre rozne skupiny deti. Od januara 2022 vstupilo do platnosti
nariadenie o povinnom predprimdrnom vzdeldvani 5 ro¢nych deti.
Funkcie materskej Skoly: pedagogicka, socializacna, diagnosticka,
kompenzaénd, enkulturacna, poradensko-osvetova.

PRE-PRIMARY EDUCATION SYSTEM IN SLOVAKIA - currently
kindergartens in Slovakia, within the system of organization of our
education system, belong to the regional education system. Education
Act No. 245 Coll. on education and learning in 2008 - included the
kindergartens in the system of schools. The education reform resulted
in the standardization of education (performance and content
standards) and the State Educational Program "The Child and the
World" was approved and adopted. In 2016 - the previous program
was updated and a new State educational program for pre-primary
education in kindergartens was approved. Kindergartens create a
school educational program allowing them to diversify the conditions
to a certain extent and provide diverse stimuli for different groups of
children. From January 2022 the regulation on compulsory pre-
primary education of 5-year-old children came into force. Role of
Kindergarten: pedagogical, role of socialization, diagnostic,
compensatory, role of enculturation, counselling, and education.

CUCTEMA NMPEAHAYA/IbHOIO OBPA3OBAHMA B C/IOBAKUU - B
HacTosllee Bpema AETCKME cagbl B CUCTEME Hallero obpa3oBaHUA B
CnoBaKMmn OTHOCATCA K perMoHasbHon cucteme obpasoBaHuma. B 2008
r. 6611 NPUHAT 3aKkoH Ne 245 C.. 3aK. O BocnuTaHMM 1 ob6pa3oBaHNN —
LETCKMe cafbl BKAKYMAM B cucTeMy LWwKoa. Pedopma wKonbHoro
obpasoBaHMA BblAMNACL B BWA, CTaHZapTM3auum obpasoBaHumA
(cTaH@apTbl ycneBaeMocTM M copep)kaHua). bblna yTBepKaeHa WM
npuHATa focypgapcTBeHHaa obpasoBaTenbHasa nporpamma ,,PebeHok n
mup“ B 2016 r. — npeawecTByloLLaa nporpamma 6bin1a obHoBNAEHA U
YTBEPXKAEH HOBbIA TUN NpeAHa4yanbHOro 06pPa3oBaHUA B AETCKUX
cagax. [leTckume cafbl CO34alOT LWKOMbHYKO 06pasoBaTenbHyo
nporpammy, KoTopad MO3BOAAET MM B ONpeneseHHOM CTEeneHwu
pa3Hoobpa3unTb ycnoBMA M obecneynTb pasHOo6pasHbie CTUMYAbI ANA
pasHbix rpynn geter. C AHBapAa 2022 roga BCTYNMWAO B CUAY

CUCTEMA JOOLUKINbHOI OCBITU B CNOBAY4YMUHI - B gaHuii uac
AnTadi cagkn B CnoBav4vmHi BigHOCATLCA A0 PErioHasbHOI cUCTEMM
OCBiTM B oOpraHisaujii Hawoi ocgiTn. ¥ 2008 poui HabyB YMHHOCTI
WKiNbHWUIM 3aKkoH N2245 36ipKn 3akoHiB "lMpo BMXOBaHHA Ta OCBITY" -
ONTAYI Caf KW BKAKOYEHI B LWKiNbHY cuctemy. Pedpopma ocBiTn npussena
00 CTaHpapTM3auii ocsiT (cTaHgapTM edpeKTUBHOCTI Ta 3micTy). byna
3aTBEpPAKEHA i NPUIMHATA AeprkaBHa OCBITHA nporpama "[uTuHa i
cBiT". Y 2016 polj - B nonepeaHio nporpamy 6yin BHECEHi 3MiHW Ta
3aTBepAKeHa HOBA Mporpama AOLWKIiAbHOI OCBITUM B AUTAYMX CadaX.
OunTadi cagkn GopmyroTb CBOHO B/IACHY LLUKI/IbHY OCBITHIO MpOrpamy, Lo
[03BO/IAIE iM B AeAKin Mipi YPi3HOMAHITHUTM yMOBW i 3abe3neuynTu
Pi3BHOMAHITHI CTUMYAKM AN Pi3HUX rpyn Aiter. 3 ciyHAa 2022 poky
Habyno YMHHOCTI NONOXKEHHS NPo 060B'A3KOBY AOLWKINbHY OCBITY 5-
piYHUX AiTen. PyHKUII ANTAYOro cagKa: neaaroriyHi, couianisauiHi,
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nonoxeHue o6 ob6A3aTeIbHOM AOLIKOAbHOM 0bpa3oBaHMK aeTen 5-
NeTHero Bo3pacta. @DyHKyuu [EeTCKoro caga: BOCNUTaTeNbHas,
coumanusmpyoLLas, ANarHocTMyecKkas, KOMMNeHcaTopHasn,
WNHKYNbTYPaLMOHHAA, KOHCYNbTaTUBHO-BOCNMTATE/IbHAA.

LiarHOCTUYHI,
BUXOBHI.

KOMMNEHCATOPHI, iHKYAbTypaLiiMHi, KOHCY/NbTaTUBHO-

SKOLSKY VZDELAVACI PROGRAM - (v skratke SkVP) je zékladnym
dokumentom Skoly vyddvany riaditelom po prerokovani
v pedagogickej rade a pisomnom suhlase zriadovatela $koly. Skolsky
vzdeldvaci program si vypracovdva %kola na zdklade Statneho
vzdeldvacieho programu a definuje poslanie, stratégiu, zameranie
a funkcie Skoly s prihliadnutim na charakter regiénu ¢i obce, potreby
Ziakov a $pecifikd pedagogického zboru. Skola si vypracovava vlastny
ucebny plan apopri povinnych predmetoch zaraduje volitelné
predmety a Specifikuje uplatnenie prierezovych tém. UcCitel sa musi
podrobne oboznamit s jednotlivymi ¢astami Skolského vzdeldvacieho
programu, ktoré budu tvorit vychodisko pre tvorbu tematického
vychovno-vzdeldvacieho planu.

SCHOOL EDUCATIONAL PROGRAM - (SchEP) is a basic document of
school issued by the principal, after discussion within the pedagogical
council and a written consent of the founder of school. Each school
develops the program according to the State Educational Program and
clearly determines the role, strategy, focus and functions of school,
considering the character of the region or the village, student’s needs
and the specifics of teaching staff. Each school develops its own
curriculum and in addition to compulsory subjects includes optional
subjects and specifies the application of cross-cutting issues. The
teacher must be familiar with individual parts of school educational
program, which will form the starting point for the creation of a
thematic educational plan.

LUKO/ZIbHAA OBPA3OBATE/IbHAA MNPOFPAMMA - (COKpaleHHO
LLKBM) ABnAeTcs OCHOBHbIM [AOKYMEHTOM LUKO/bI, BblAaBaeMbIM
OVNPEKTOPOM nocne obCy)KAeHUA Ha neparormyeckom coseTe U
NMUCbMEHHOrO  cornacva  yypeautens LWKOAbI. LLIkonbHas
obpa3oBaTenbHas nporpamma pa3pabaTbiBaeTcs  LWKOAOW  Ha
OCHOBaHUKW [ocyaapcTBeHHOM 06pa3oBaTeNbHON MNporpammbl U
onpegenaetr MUCCUIO, CTpaTermnio, HaNPaBAEHHOCTb N GYHKL MM LKObI
C Y4YeTOM XapakTepa perMoHa WAM  HaCeNeHHOro MyHKTa,
notpebHocTelM yyawmxca u cneunduKkm npenosaBaTelbCkoro CoCTaga.
LLIkona pa3pabaTbiBaeT COBCTBEHHbIA Yy4ebHbIM NAaH M, Hapsay C
0653aTeNIbHbIMU npegmetamm, BK/IOYaeT  daKynbTaTUBHble
npeameTbl U YTOYHAET NPUMEHEHNE CKBO3HbIX TEM. YUUTeNb A0MKEH
nogpobHO 03HAKOMMUTLCA C OTAENbHbIMM YaCTAMM  LUKOAbHOM

WKINbHA OCBITHA MPOrFPAMA - (ckopoueHo - LLUOIM) ocHoBHMI
OOKYMEHT LWKONM, BUOQETbCA AUPEKTOPOM nicnAa obroBopeHHA Ha
neaaroriyHin pagi Ta NMMCbMOBOI 3roAM 3aCHOBHMKA WKoAW. LLKinbHa
OCBIiTHA Mporpama po3pobNAETbCA LIKONOK Ha OCHOBI AepKaBHOI
OCBITHbOI MPOrpamm Ta BM3HAYAE MICitO, CTpaTerito, CNPAMOBAHICTD i
bYHKUiT WKOAKM 3 ypaxyBaHHAM XapakTepy perioHy abo HaceneHoro
NyHKTY, NoTpeb y4yHiB i cneumdikm neparoriyHoro cknagy. LUkona
po3pobnAe BNAacHY HaBYa/bHYy nporpamy i, Kpim 060B'A3KOBUX

npeameTiB, BK/AOYAE (aKyNAbTAaTMBHI MNpegMeT Ta BU3HA4aEe
3aCTOCYBAHHA HACKPi3HMX Tem. YuuTenb MNOBUHEH AeTasibHO
O3HAMOMUTUCA 3 OKPEMMMM YaCTMHAMM  LWKIIbHOI  OCBITHLOI

nporpamm, AKi N8XKyTb B OCHOBY pOpMyBaHHA TEMATUYHOIO BUXOBHO-
OCBITHbOrO N/aHy.
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obpaszoBaTe/IbHOM NPOrpammbl, YTO MOC/AYKUT OTNPABHOM TOUKON AnA
CO34aHMA TEMATUYECKOro BOCNUTATE/IbHO-06Ppa30BaTeIbHOIO NJaHa.

SKOLA AKO DRUHOTNE PROSTREDIE SOCIALIZACIE DIETATA -
je dolezité si uvedomit, Ze 3$kola nie je len miesto vychovy
a vzdeldvania, ale je to aj vyznamny institut socializacie dietata,
v ktorom sa pripravuje na Zivot v spolo¢nosti a na prevzatie dalSich
Zivotnych roli. V suvislosti so socializa¢nou funkciou Skoly vyélefiujeme
nasledujuce aspekty: v priebehu Skolskej socializacie dochadza
k postupnej emancipdcii dietata, k jeho prvotnému oslobodzovaniu sa
spod zavislosti na rodi¢och a svojich najblizsich. Dieta v skole vstupuje
do réznych medziludskych vztahov, ktoré si vyzaduju vysoky stupen
jeho samostatnosti a dosahovanie pozitivnych Skolskych vysledkov.
Tie determinuju icharakter vztahov dospelych k dietatu. Skola je
miestom osvojovania si spolodenskych noriem a hodnét. Skolské
normy, ktoré prezentuje Skolsky poriadok, zodpovedaju poziadavkam
spolo¢nosti na spravanie akonanie jednotlivca. ResSpektovanim
a postupnym zvnutornovanim stanovenych noriem sa dieta
pripravuje na zivot v spolo¢nosti a na prevzatie dalSich spolocenskych
roli.

SCHOOL AS THE MAIN AGENCY FOR SECONDARY SOCIALIZATION OF
A CHILD - it is important to realize, that the school is not only a place
for education and learning but is also an important institute for child’s
socialization where he prepares for life in a society and for engaging
the other roles in life. Role of school in socialization is connected with
the following aspects: gradual emancipation of a child, loosening
dependence on parents and relatives. A child at school becomes part
of various interpersonal relationships requiring a high degree of
independence and achieving positive school results. These factors
determine the nature of adult's relationship with a child. School is a
place for acquiring social norms and values. School standards
presented by school rules correspond to society's requirements for
behaviour and actions of an individual. By respecting and gradually
internalizing the established norms a child prepares for life in a society
and for accepting other social roles.

LUKOJIA KAK BTOPUHHAA CPEAA COUUANTU3AUMUUN PEBEHKA -
Ba)KHO 0CcO3HaBaTb, YTO LLIKOJ/Ia — 3TO HE TO/IbKO MECTO BOCMUTaHMUA U
0bpa3oBaHMA, HO M BaXHbl MHCTUTYT coumanusaumm pebeHka, B
KOTOPOM OH FOTOBUTCA K XWM3HW B 0OLLECTBE M K NPUHATUIO APYrnX
XU3HEHHbIX ponen. B cBA3M ¢ PyHKUMEN coumanms3aumm LIKObI
BblAE/IMM Cnefytolmne acnekTbl: B XO4e LWKOAbHOW couuanunsaumnm
npoucxoaut nocreneHHas 3MaHcunauma pebeHka, ero
nepBoHavasbHOe OCBOBOXAEHMe OT 3aBUCMMOCTU OT poauTenen u
6113Kux. B WKkone pebeHOK BCTynaeT B pas/iMyHble MEXINYHOCTHbIE

LUKONA AK BTOPUHHE CEPEAOBMLLE COUIANIBAUIT AUTUHU -
BarknnBo nam'ataTy, WO WKONA - LEe He TiNbKM MicLe BMXOBAHHA Ta
OCBIiTM, @ I BaXKNUBWUIA IHCTUTYT couianilauii AUTUHKU, B AKOMY BOHa
rOTYETbCA A0 KUTTA B CYCMi/IbCTBi Ta A0 NMPUAHATTA iHLWNX XUTTEBUX
ponei. Y 3B'A3KyY 3 colliani3auiiHo PYHKLIED WKOAU MU BUAINAEMO
HACTYMHi acnekTu: B XoAi LWKiNbHOI couiani3auii BiabyBaeTbea
NnoCTynoBa emaHcunauia AWTUMHMK, i NOYaTKOBE 3Bi/IbHEHHA BIA
3a/1e}KHOCTI Bifg, 6aTbKiB i 6/1M3bKMX. [IMTUHA B LLKOJIi BCTYMaE B Pi3Hi

MiXXOCOOUCTICHi BiHOCMHKM, fAKI BUMAaralTb BWUCOKOro cTyneHsa i
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OTHOLUEHMUA, Tpebyloline BbICOKOW CTEMNEeHW CaMOCTOATE/IbHOCTU U
OOCTUXKEHUA TMOJIOKUTE/IbHBIX LWKOAbHbIX pe3yibTaToB. OHM Xe
onpesenAtT XxapaKTep OTHOLEHMN B3pOCaoro ¢ pebeHKkom. LLIKkona —
3TO MecCTO, r4e YCBaMBalOTCA COLMabHble HOPMbl W LLEHHOCTM.
LLIKonbHble cTaHAapTbl, NPEACTaB/EHHbIE LWKOAbHLIMW MPaBUAAMMU,
COOTBETCTBYIOT TpeboBaHMAM 0bLLEeCcTBa K NOBEAEHWUIO U AEACTBUAM
nnyHoctn. Cobntogaa M NOCTENEeHHO YCBaMBas YCTAaHOBAEHHble
HOPMbI, PEOEHOK FOTOBUTCA K KM3HM B OOLLECTBE WU K MPUHATUIO
OPYrUX COLMaNbHbIX PONEN.

HEe33aNeXKHOCTi Ta AOCATHEHHA MO3UTUBHUX LWKINbHUX pe3y/bTaTiB.
TaKoX BU3HAYa€E CTOCYHKM MiXK gopocanmu Ta Aitbmu. LLkona - ue
Micue BMBYEHHA COLjianbHUX HOPM i UiHHOCTeM. LUKiAbHI HopmM,
npeacTaB/eHi  WKiINbHMM  KOAEKCOM, BignoBigaldTb  BMMOram
CycninbCcTBa A0 MOBEAiHKM i BYMHKIB ocobuctocTi. MoBakatoun i
NOCTYNOBO 3aCBOIOKOYM BCTAHOBJIEHI HOPMW, AUTUHA TOTYETbCA A0
YKUTTA B CYCNiNbCTBI | 0 NPUMAHATTA IHWMX COLLiaIbHUX PONEN.

SPECIALNA PEDAGOGIKA - vednd disciplina, ktord sa zaobera
otazkami vychovy a vzdeldvania osd6b so Specidlnymi vychovno-
vzdeldvacimi potrebami. Predmetom Specidlnej pedagogiky ,je
skumanie podstaty a zdkonitosti edukdcie postihnutych, narusenych Ci
jednotlivcov s inymi specifickymi potrebami z aspektu etioldgie,
symptomatoldgie, korekcie, metdd edukdcie, reedukdcie ako aj
profylaxie neadekvdtneho vyrovnania sa s postihnutim, narusenim ci
inymi Specifickymi danostami” (Vasek, 2003).

SPECIAL PEDAGOGY - a scientific discipline dealing with issues of
education and learning designed to meet the needs of students with
special educational needs. The subject of special pedagogy "is the
investigation of the essence and reqularities of education of disabled,
impaired or individuals with other specific needs from the aspect of
etiology, symptomatology, correction, methods of education, re-
education as well as prophylaxis of inadequate coping with disability,
impairment or other specific conditions" (Vasek, 2003 ).

CNEUMANIbHAA MNEOATOMMKA - HayyHaa AucUMnAMHa, KOTopas
3aHMMaeTca BONpocaMmn BOCNUTaHUA U 06pa3oBaHMA AL, ¢ 0CobbiMu
BOCNMTaTE/NIbHO-06pa3oBaTeNbHbIMK  MOTPebHoCcTAMKU. [peameTom
CneunanbHOW Nefarorvku ,Aesaemca uccnedosaHue cywHocmu u
30KOHOMepHOCMU 06pa308aHUA UHBAAUO08, AUY, C HAPYWeHUAMU Uau
AUy ¢ opyaumu o0cobbiMmu rnompebHOCMAMU C MOYKU 3PpeHus
amuosoauu, CUMIMOMAMUKU, KoppeKyuu, memod 06pa308aHus,
nepesocnuMaHuUsA, a Makxce NPoguAAKMUKA Mo20, KaK Crnpasumecs
C HeadeKBaMHbIM COCMOAHUEeM UHBAAUOHOCMU, HapyWweHUsa uau
UHbIMU 0cobbimu cocmoaHuamu“ (Bawwek, 2003 r.).

CNELIANBHA NMEQJATOrNIKA - HayKoBa gucumniiHa, AKa 3alMMa€eTbCa
NMUTAaHHAMW BMXOBAHHA Ta OCBITU NtOAeNn 3 0COBAUBUMMU OCBITHIMM
notpebamu. lpegmetom cneuianbHOI neparorikm "€ B8uUB4YEHHA
npupodu ma 3aKoOHOMipHocmel ocgimu iHeanidis, oci6 3
iHeanioHicmo abo ocib 3 iHwWumMu cneyugiyHumu rnompebamu 3
MOYKU 30py emiosnoeii, CUMIMOMamuKuU, Kopekuii, Memodis ocgimu,
Mepesuxo8aHHA, A MAKOMXC MNPOMINAKMUKU  HeaodeKe8amHoz2o
nodosaaHHA 3 [HBaniOHIcMI, nopyweHHAMU abo  iHwumu
cneyughiyHumu 0aHumu" (Bawwek, 2003).
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SPECIALNA VYCHOVNO-VZDELAVACIA POTREBA - je poziadavka
na upravu podmienok, obsahu, foriem, metéd a pristupov vo vychove
avzdeldvani pre Ziaka ktoré wvyplyvaji zjeho zdravotného
znevyhodnenia alebo jeho wvyvinu v socidlne znevyhodnenom
prostredi, uplatnenie ktorych je nevyhnutné na rozvoj schopnosti
alebo osobitosti Ziaka a dosiahnutie primeraného stupna vzdelania
a primeraného zaclenenia do spolocnosti (§2 pism.i), Zakon
245/2008).

SPECIAL EDUCATIONAL NEED - the term ‘special educational need’
refers to a requirement for adjustment of conditions, content, forms,
methods, and approaches in a child’s or pupil’s education, stemming
from their disability or high ability or upbringing in a socially
disadvantaged background, the application of which is necessary for
developing their skills or personalities, and achieving an appropriate
level of educational attainment and social inclusion (§2 letter i), Act
245/2008).

OCOBAA BOCNMUTATE/IbHO-OBPA3OBATE/IbHAA NMOTPEBHOCTDb -
NoTPpebHOCTb B KOPPEKTUPOBKE YCNOBUI, coaepkaHusa, dopm,
MeTOLO0B W NOAXOAO0B B BOCMMTAaHMM M 0OBy4yeHMM yyalerocs,
BbITEKAlOW,AA M3 HeAOCTAaTKOB ero 340pOBbA WM €ro pasBuTMA B
couManbHO HebnarononyyHon cpese, MNPUMEHEHWE  KOTOPOW
HeobXxoAMMO ANA Pa3BMTMA CNOCOBHOCTEN WAWU MHOMBUAYANbHOCTU
yyallerocs, a TakKe LOoCTUXKEHUA Hag/exKallero ypoBHa ob6pasoBaHus
M afeKBAaTHOM WHTerpaumm B obuwectBo (§ 2 nyHKT i), 3aKoHa
245/2008).

OCObJIBI OCBITHI NMOTPEBU - ue BMMOra cKoperyBaTtv YMOBMW,
3amicty, dopmu, meToaiB Ta MiAXOAIB Yy BUXOBAHHI Ta HaBYaHHI Ans
YYHA, WO BWMNAMBAE 3 MOro iHBanigHOCTIi abo MOro po3BUTKY B
coujanbHO HebnaronoNyYHOMYy CepefioBMLLI, 3aCTOCYBAHHA AKUX
HeobxigHO Ana po3BUTKY 3aibHOCTEN abo ocobamBoCTEN Y4YHA i
LOCATHEHHA BiANOBIAHOrO PiBHA OCBITWM Ta afeKBATHOI iHTerpauii B
cycninbeTBo (§2 nyHKT 1), 3aKoH Ne245/2008).

STATNY VZDELAVACIi PROGRAM (v skratke SVP) - je dokument
vydany Ministerstvom Skolstva, vedy, vyskumu aSportu SR
vypracovany podla medzinarodnej Standardnej klasifikacie vzdelania
ISCED (International Standard Classification of Education). Je to
hierarchicky najvyssi cielovoprogramovy projekt vzdelania, ktory
vymedzuje vSeobecné ciele vzdeldvania a klucové kompetencie,
ku ktorym mad vzdeldvanie smerovat. Statny vzdeldvaci program
pre konkrétny typ a stupen Skoly vymedzuje ciele vzdelavania, profil
absolventa, vzdelavacie oblasti a prierezové témy, vzdeldvacie
Standardy, ramcové ucebné plany aorganizacné podmienky

STATE EDUCATIONAL PROGRAM (SEP) - is a document issued by the
Ministry of Education, Science, Research and Sports of the Slovak
Republic prepared according to the international standard education
classification ISCED (International Standard Classification of
Education). Hierarchically it is the highest targeted program of
education defining the general goals and key competencies education
should be directed to. The state educational program for a specific
type and level of school defines educational goals, graduate profile,
educational areas and cross-cutting issues, educational standards,
framework curricula and organizational conditions for ensuring
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k zabezpecovaniu vychovy a vzdeldvania. Taktiez definuje povinné
personalne, materidlno-technické a priestorové zabezpedenie,
podmienky na zaistenie bezpecnosti a ochrany zdravia a taktiez
osobitosti a podmienky na vychovu avzdeldvanie Ziakov so
$pecidlnymi edukaénymi potrebami. Statny vzdeldvaci program je
vychodiskom tvorby vychovno-vzdeldavacieho projektu kazdej Skoly,
tzv. Skolského vzdeldvacieho programu.

education and learning. It also defines mandatory personnel,
technical, material, and spatial requirements, conditions ensuring
health and safety, as well as particularities and conditions for
education and learning of pupils with special educational needs. The
state educational program is the starting point for the creation of
educational project of each school so-called School educational
program.

rOCYAAPCTBEHHAA OBPA3OBATEJ/IbHAA NMPOrPAMMA
(cokpaweHHo LWBM) - AOKYMEHT, BblAaHHbIM MUHUCTEPCTBOM
obpa3oBaHMA, HaAyKu, uccnegoBaHuit u  crnopta CnosauKow
Pecnybnuku, pa3paboTaHHbIM cornacHo MeXAyHapoaHOM

CTaHAapTHOM Knaccudukaumm obpasosaHua ISCED (International
Standard Classification of Education). 3To nepapxuMyecku BbiCLINIA
LeneBor MPOrpamMMHbIA MPOEKT 06pasoBaHMA, oOnNpeaensatowmnii
oblwme uenm obpasoBaHUA U KAOUYEBbIE KOMMNETEHLMMU, K KOTOPbIM
OOMKHO BecTM obpasoBaHue. locypapcTBeHHasa obpasoBaTenbHasn
nporpamma Aaa KOHKPETHOro BMAa WM YPOBHA LUKOAbI onpeaenset
obnactn obpas3oBaHUA, NPoduab BbINYCKHMKA, 0bpa3oBaTesbHble
HanpaB/iieHMA W CKBO3Hble Tembl, obpa3oBaTesibHble CTaHAAPTHI,
paMoyHble y4yebHble naaHbl M OpPraHU3aLMOHHbIE  YCNOBUA
obecneyeHna obpasosBaHua n obyueHusa. OHa Takxe onpeaenset
ob6sa3aTenbHoe KaZpoBoe, MaTepuraibHO-TEXHUYECKOE n
NPOCTPaAHCTBEHHOE obecneueHue, ycnosusa obecneuveHuns
6e30nacHOCTM 1 OXpaHbl 340POBbA, @ TaK¥Ke 0COBEHHOCTU U yCNoBUA
BOCMUTAHUA M 0ByyeHna yyalmxca ¢ ocobbimn obpasoBaTesibHbIMM
notpebHoctaAMKn. locypapcTBeHHaa obpasoBaTtesibHaA Nporpamma
ABNAETCA WCXOOHOM TOYKOM [ANA CcOo34aHuA 0b6pa3oBaTesIbHOMoO
NMPOeKTa Ka*KAOW LWKOo/bl, Tak Ha3. LLKonbHOMW 06pa3oBaTenbHOM
nporpammeil.

DEPXABHA OCBITHA NMPOTPAMA (ckopoueHo AOMM) - ue AOKYMEHT,
BUAaHMIM MiHiCTEpCTBOM OCBiTM, HayKW, LOOCAIAMEHb Ta CNOPTY
CnoBaubKoi Pecnybnikn, po3pobneHnit BianoBigHO A0 MiXKHapoAgHOI
CTaHZapTHOI Knacuodikauii ocsitm ISCED (International Standard
Classification of Education). Ue iepapxiyHO HaMBULWMNA LiNbOBWUIA
NPOrpamMHUI MPOEKT OCBITU, AKNI BM3HAYAE 3arajbHi Lini OCBiTM Ta
KNHOYOBi KOMNETEHL,i, Ha AKi Mae byTn cnpamoBaHa ocBiTa. [lepKaBHa
OCBITHA Nporpama ANa KOHKPETHOro TUMy Ta PiBHA LWKOM BU3HAYAE
uini ocsitM, Npodinb BUMNYCKHMKA, OCBITHI HaANPAMKWM Ta HACKPI3Hi
TEMMU, OCBITHI CTaHAAPTM, PaMKOBI HaBYa/IbHi NAAaHM Ta OpraHi3auinHi
yMOBU AN 3abe3neyeHHA BUXOBAHHA Ta OCBITU. BOHa TaKOX BU3Ha4aEe
060B'A3KOBY KagpOBY, MaTepiaZIbHO-TEXHIYHY Ta NPOCTOPOBY 6e3neky,
ymoBu 3abe3nevyeHHA 6e3neKkn Ta OXOPOHM 340pOB'A, a TaKOXK
0C06NMBOCTI Ta YMOBM BUXOBAHHA Ta HAaBYaHHA Y4YHiB 3 0COHAMBUMM
OCBIiTHIMM noTpebamu. [lep)kaBHa OCBITHA Mporpama € BiAMNpPaBHOM
TOYKO AnA GopMyBaHHA OCBITHbOFO MPOEKTY KOMKHOI LIKOAWM, TaK
3BaHa LWKiNbHA OCBITHA Nporpama.
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STATNY VZDELAVACIi PROGRAM PRE PREDPRIMARNE VZDELAVANIE
V MATERSKYCH SKOLACH (SVP) - je pedagogicky dokument, ktory je
zavaznym dokumentom pre materské Skoly. Je vychodiskom
pre tvorbu skolskych vzdelavacich programov (v odbornej literature sa
pouZziva aj pojem kurikulum — ako komplex otdzok — preco, koho, za
akych podmienok a s akym ocakavanim ucit). Hlavny ciel vychovy
v sucasnosti — komplexny rozvoj osobnosti dietata (dosiahnutie
optimalnej kognitivnej, socidlno-citovej a senzomotorickej Urovne ako
zakladu pre Skolské vzdeldvanie a pre Zivot v spolocnosti).
Konkrétnejsie je ciel definovany v podobe kltcovych kompetencii.
Obsah predprimdrneho vzdeldvania

V predprimdrnom vzdeldvani sa vytvaraju elementarne zaklady
kldcovych kompetencii. Dosahuju sa prostrednictvom obsahu
a podmienok vzdelavania. Obsah je Strukturovany do siedmich
vzdeldvacich oblasti: Jazyk a komunikacia. Matematika a préca
s informaciami. Clovek a priroda. Clovek a spolo¢nost. Clovek a svet
prace. Umenie a kultira. Zdravie a pohyb. Kazidad podoblast
vo vzdelavacich oblastiach — obsahuje vykonové a obsahové
Standardy a evaluacné otdzky. Vsetky vzdeldvacie oblasti st vzdjomne
prepojené. Jednotlivé kompetencie si deti rozvijaju prostrednictvom
vsetkych vzdeldvacich oblasti.

STATE EDUCATIONAL PROGRAM FOR PRE-PRIMARY EDUCATION IN
KINDERGARTEN SCHOOLS (SEP) - is a pedagogical binding document
for kindergartens. It is the starting point for the creation of school
educational programs (term curriculum is also used in professional
literature - as a complex of questions - why, who, under what
conditions and with what expectation to teach). The main goal of
education nowadays is the complex development of child's
personality (achieving optimal cognitive, social, emotional,
sensorimotor level as a basis for school education and life in a society).
The goal is more precisely defined in the form of key competencies.
Content of pre-primary education

Elementary foundations of key competencies are created in pre-
primary education. They are achieved through the content and
conditions of education. The content is structured into seven learning
areas: Language and Communication. Mathematics and Informatics.
Man, and nature. Man, and society. Man, and the world of work. Art
and culture. Health and movement. Each sub-area contains
performance and content standards and evaluation questions. All
educational areas are interconnected. Individual competences within
children are developed through all educational areas.

rOCYaAPCTBEHHAA OBPA3OBATEJ/IbHAA NMPOrPAMMA
NPEAHAYA/IBHOTO OBEPA3OBAHWA B IETCKUX CALLAX (LLIB) - 370
negarorMyecknini JOKYMeHT, 0b6A3aTenbHbI Ans AETCKUX cagos. OH
ABNAETCA  OTNPaBHOM  TOYKOW  ANA  CO3[4aHMA  LIKOJIbHbIX
obpasoBaTenbHbIX Mporpamm (B npodeccMoHaNbHOM nuTepaTtype
MCMONb3YeTCA TEPMUH KYPPUKYNYM — KaK KOMMAEKC BOMPOCOB —
3a4eM, KOro, MPu KaKuX YC/IOBUSAX U C KaKUM OUAAHWUEM YUUTb).
[NaBHOM LENbl BOCNWUTAHUA B HACTOsILLEE BpemA ABAAETCA
KOMM/EKCHOe  pa3BUTME  /IMYHOCTM  pebeHKa  (JocCTuXKeHue

DEPXXABHA OCBITHA NPOrPAMA [OOLUKINbHOI OCBITU B
OUTAYUX CAAAX (AOM) - ue nemaroriyHUt LOKYMEHT, KUK €
000B'A3KOBUM AOKYMEHTOM ANA ANTAUYMX caaKiB. Lle BignpaBHa TouKa
ans GopMyBaHHA LWKINbHUX OCBITHIX nporpam (B cnewianizoBaHil
NiTepaTypi TaKOX BUKOPUCTOBYETLCA TEPMiH "HaBYaNnbHWUM NaaH" — AK
KOMMNJIEKC MNWUTaHb — HaBIilWO, KOMYy, 3@ AKMX YMOB i 3 AKMM
pPO3paxyHKOM BMKNagaTun). fonoBHa MeTa OCBITM Ha UeN vac -
BCeOBIYHMIN PO3BUTOK OCOBUCTOCTI ANTUHM ([,OCATHEHHS ONTUMANbHOTO
KOrHITUBHOrO, COLia/IbHO-EMOLLIAHOrO i CEHCOMOTOPHOrO pPiBHA fK

36




ONTUMA/IbBHOTO KOTHUTUBHOIO, COLMA/IbHO-3MOLMOHA/IbHOIO YPOBHA
Kak 6asuca Ana WKO/MbHOrO 06pa3oBaHUA M KU3HU B obuiecTse).
Bonee KOHKpeTHO Uenb onpeaenseTcA B BUAE  KAKOYEBbIX
KOMMETEH L.

ColdepxcaHue npedHa4yasnbHo20 06pa3o08aHUS

B npegHayanbHOM 06pasoBaHMM CO343OTCA 3/IeMEHTapHble OCHOBBI
KAtOYeBbIX KOMMeTeHUMn. OHM [OCTUraloTCs Yepes Copep’kaHue U
ycnosua obpasoBaHua. CoaeprkaHue CTPYKTYpUMPOBAHO Ha CeMb
obnacteit obpasoBaHuA: A3blk K obuieHne. MaTtemaTuka n pabota ¢
nHbopmaumeir. Yenosek n npupoaa. Yenosek n obwectso. Yenosek
N MUp TPyAa. MCKyccTBO M KynbTypa. 340poBbe U aBuKeHue. Kaxkaan
nogobnactb B 0b6pasoBaTesibHbIX 061aCTAX BKAOYAET cmaHOapmeol

ycrneeaemocmu u COdé‘pJﬂ'GHUFI U OUeHo4YHble 8ornpockl. BCE
OBbPA3OBATE/IbHbIE ObJIACTU B3AUMOCBA3AHBbI. MHOUBUdyGﬂbele
KomnemeHyuu 'y demeli passusaromeca nocpedcmeom ecex

obpazosamesnbHbix obaacmel.

OCHOBM ANA LWKINbHOI OCBITU Ta ANA KWUTTA B CyCninbCTgi). Binbl
KOHKPETHO, MeTa BU3HAYAETbCA Y BUMIALI KNHOYOBUX KOMMETEHLN.
3micm dowkKinbHOI ocgimu

Y [OWKiNbHIN OCBiTi GOpMYIOTbCA €neMeHTapHi OCHOBM KJIHOYOBUX
KoMneTeHUin. BoHn gocaratoTbca Yyepes 3micT i ymoBM OCBiTU. 3micT
CTPYKTYPOBaAHO MO CEMM OCBITHIM 06/1aCTAM: MOBa i KOMYyHiKaL,is.
MaTtemaTuKa i poboTa 3 iHbopmauieto. JlloanHa i npupoga. /lroguHa i
cycninbcTBO. JltogMHa i cBiT npaui. MucteuTBo Ta KyabTypa. 340p0B'A i
pyx. KoxHa nigranysb B OCBiTHiX 06nactax MicTUTb cmaHoapmu
MPoOyKmMuUeHoCmMi ma 3micmy, @ maKox< NUMAHHA OYiHKU. Bci oc8imHi
HanNpPAMKU 830€EMOos’'a3aHi. Jimu po3susaroms €80i HABUYKU Yy BCiX
2a/1y34ax ocsimul.

VEDECKA TEORIA - je systém pojmov atvrdeni, ktoré umozfiuji
porozumiet svetu, vysvetlovat ho, kritizovat a predvidat. Zakladnym
prvkom vedeckej tedrie su koncepty, vedecké pojmy a vztahy medzi
nimi. Vedecka tedria je tvorend Specifickymi pojmami — vedecky jazyk.

SCIENTIFIC THEORY - is a system of concepts and statements that
make it possible to understand, explain, criticize, and predict the
world. Basic elements of scientific theory are concepts, scientific
terms, and relationships between them. Scientific theory is made up
of specific notions - scientific language.

HAYYHAA TEOPUA - cuctema TEPMUHOB W  YTBEPXKAEHWIA,
NO3BONAIOWMX MNOHATb MUP, OODBACHATL €ro, KPUTUKOBATL U
npeackasbliBaTb. OCHOBHbIM 3/1IEMEHTOM HAy4YHOM TEOpPUU ABAAIOTCA
KOHLLeNUMN, HayYHbIN TEPMUHbBI M OTHOLLEHUA MeXAY HUMU. HayuHas
TEOpUA COCTOUT U3 cneunPuIecknx TEPMMUHOB — HAYYHOTO A3bIKa.

HAYKOBA TEOPIA - ue cnctema NoHATb | TBEPAKEHD, AKi LO3BONAIOTb
PO3yMiTK CBIT, MOACHIOBAaTU MOro, KPUTMUKYBATU Ta MPOrHO3yBaTW.
OCHOBHMM eN1leMEHTOM HayKOBOi TEOPIi € MOHATTA, HAYKOBI KOHLLENTH
Ta BiAHOCUMHW MixK HUMKU. HayKoBa Teopia GOpMYETLCA 3a AONOMOroHo
KOHKPETHMX NOHATb - HAYKOBOT MOBMW.
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VOLNY CAS - &as, ktory zostane ¢loveku po splneni povinnosti na
sebarealizaciu podla vlastnych potrieb a zdujmov. U deti a Ziakov ide
o Cas po skonceni vyucovania v Skole, pripravy do Skoly a po splneni
povinnosti v rodine. Volny ¢as byva najcastejSie vyuzivany na oddych,
regenerdciu fyzickych a psychickych sil, na hru a zabavu, rozvijanie
socidlnych kontaktov. Vyznam volného casu je doblezity z hladiska
zdravého psychického vyvinu deti. Zakladnymi znakmi volného ¢asu su
sloboda, volnost a autondmnost. Kazdé dieta ma pravo na volny cas.
Problematikou volného ¢asu deti, mladeze a dospelych sa zaobera
pedagogika volného casu.

FREE TIME - the time one has after fulfilling his duties for self-
realization according to his own needs and interests. For children and
pupils, it is the time after school, after preparing for school and after
fulfilling the responsibilities in a family. Free time is often used for
relaxation, regeneration of physical and mental strength, for fun, play,
entertainment, and for developing social contacts. Free time is very
important from the point of view of healthy psychological
development of children. The basic features of free time are freedom,
liberty, and autonomy. Every child has the right to rest and leisure.
Leisure-time pedagogy deals with the issue of free time of children,
young people, and adults.

CBOBOAHOE BPEMSA - BpemsA, KOTOpOE OCTAeTCA Y YeN0BEKA Mocne
BbIMO/IHEHUA B3ATbIX HA ceba 06A3aTeNbCTB NO CaMopeanmnsauumn B
COOTBETCTBMMU C COBCTBEHHBIMW NOTPEBHOCTAMMU U MHTepecamn. A
AEeTEN N yYaLLMXCA 3TO BPEMA MOC/IE€ OKOHYAHUA LWKO/Ibl, NOAFOTOBKM
K WKONE U nocne BbINONHEHMA 06s3aHHOCTeN B cembe. CBo6oaHOe
BPEMA Yalle BCEro WMCNOMb3yeTcA AN OTAbIXa, BOCCTAHOBNEHMWS
dM3NYECKMX M AOYWEBHbIX CWUA, UFP W pPa3BNEYEHWUI, pPa3BUTUA
COUMANbHbIX KOHTAKTOB. 3HayeHMe cBOOOAHOrO BPEMEHWM BaXKHO C
TOYKM 3pEeHUA 340POBOrO MCUXO/IOTMYECKOTO Pa3BUTUA JeTel.
OCHOBHbIMM XapaKTePUCTUKAMKM CBOOOAHOrO BPEMEHU SBAAOTCA
cBob60aa, BOIbHOCTb M aBTOHOMMA. KaxKablii pebeHOoK MMeeT NpaBo Ha
cBobogHoe Bpems. [pobaemaTuKol cBOOOAHOrO BpPEMEHU AETEN,
MOJIOAEKM W  B3POC/AbIX 3aHMMaeTca nedaeo2uka c80600H020
e8pemMeHuU.

DO3BI/INA - yac, AKMN 3aNNLIAETLCA Y NHOLUHU NiCAA BUKOHAHHA CBOIX
060B'A3KiB A8 camopeanisauii BignoBigHO A0 BAacHMX NoTpeb Ta
iHTepeciB. [na giten i WKonApiB Le Yac nicns 3aKiHYEHHS 3aHATb B
LWKOAI, NiArOTOBKM A0 LIKOAM Ta Nicns BUKOHAHHA 060B'A3KiB y cim'i.
[03Binns HaWyacTilwe BMKOPUCTOBYETbCA ANA  PO3C/AabNeHHs,
BiAHOBNEHHA Gi3UYHMX | PO3YMOBUX CUA, ANA irop | po3Bar, PO3BUTKY
COLiaIbHNUX KOHTAKTIB. 3HAaYE€HHA [,03BiNNA - BaXK/IMBE 414 340P0BOro
NCUXONIONYHOrO PO3BUTKY AiTei. OCHOBHMMMW pUCamMM AO3BINNA €
cB0o60Aa, PO3KYTiCTb i aBTOHOMIA. KoXHa AMTMHA Ma€E npaBo Ha
possinna. [lpobnemoto [03BiNAA  AiTeN, MONOAI Ta [A0POC/AUX
3aMMa€TbCA nedazozika 0038innA.
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VYUCOVACI PROCES - je zamerny, cielavedomy, systematicky
a planovity proces interakcie uditela (toho, kto vyucuje) a Ziaka (toho,
kto sa uci) adalSich komponentov (ciele, metddy, formy, zasady
a prostriedky). Vyucovaci proces ma svoju Struktiru a dynamiku.
Je realizovany vtroch zakladnych fdzach: planovanie, realizacia
a reflexia. Tieto zakladné fazy sa cyklicky opakuju.

TEACHING PROCESS - is a deliberate, purposeful, systematic, and
planned process of interaction between the teacher (the one who
teaches) and the pupil (the one who learns) and other components
(goals, methods, forms, principles and means). Teaching process has
its own structure, dynamics and is realized in three phases: planning,
implementation, and reflection, repeating cyclically.

VYEBHbIA MPOLIECC - 3TO OCO3HaHHbIN, LeneHanpaBAeHHbI,
CUCTEMATUYECKUA W MNIAHOMEPHbIN MNpouUecc B3aMMOAENCTBUA
yuuTena (Toro, KTo y4uT) M yyalwierocs (Toro, KTo y4ymtcsa) m Apyrux
KOMMOHEHTOB (uenei, metonos, $GOpm, MPUHUMNOB WU CPEACTB).
Y4yebHbIli NpouLecc WMMeeT CBOK CTPYKTYpy M AMHaMuKy. OH
peannsyeTca B TPM OCHOBHbIX 3Tana: NJaaHMPOBaAHUE, Peanm3auns u
pednekcuna. ITM OCHOBHbIE dasbl LLUKAUYECKM NOBTOPAIOTCA.

NMPOLEC HABYAHHA - wue HaBMMUCHWI, LinecnpAMOBaHUM,
CUCTEMATUYHUI | NN1aHOBAHWUI NPoLEC B3aEMOAIi BUMTENA (TOro, XTO
BUMTb) i Y4HA (TOro, XTO HAaBYAETbCA) Ta iHWMX KOMMOHEHTIB (uinen,
meToais, dopm, NpUHLUMNIB i 3ac06iB). HaBY4aNbHMI NPOLLEC MAE CBOIO
CTPYKTYpPY | AMHamiky. BiH peani3yetbca B TpWU OCHOBHWUX eTanu:
NAaHyBaHHA, BNpoBaaXeHHA i pednekcia. Li ocHoBHI ¢asun UnKniuHO
NOBTOPHOIOTLCA.

VYUCOVACIA METODA - je cesta k dosiahnutiu vytyéeného vychovno-
vzdeldvacieho ciela a toto chapanie prameni z etymologického
vyznamu slova ,,methodos” - cesta alebo sp6sob k dosiahnutiu ciela.
Vyucovacia metdda je Specificky sposob usporiadania c¢innosti ucitela
a ziakov, zameranych na dosiahnutie vytycenych vzdeldvacich cielov,
rozvoj vzdelanostného profilu a vychovného poésobenia v zmysle
pozitivneho ovplyviiovania charakterovych, volovych a osobnostnych
vlastnosti Ziakov. Prostrednictvom vyucovacich metdd dochadza
k interakcii medzi ucitelom a Ziakom a Ziakmi navzajom. Vyucovacimi
metddami ucitel sprostredkovava obsah vzdelavania, teda ucivo.
Vyucovacie metddy delime nasledovne:
- Metddy podla zdroja poznatkov: slovné, nazorné, praktické
metddy;
- Metddy podla logického postupu vo vyucovani: analytické,
syntetické, synkritické (porovnavacie), induktivne, deduktivne,

TEACHING METHOD - comes from the etymological meaning of the
word "methodos" - a way or method to achieve a goal. A teaching
method is a specific way of organizing the activities aimed at achieving
educational goals, developing educational profile and educational
action in the sense of positively influencing the character, volitional
and personality traits of students. Teaching methods ensure and
influence the interaction between the teacher and his students and
interaction among students themselves. Different teaching methods
convey different contents of education, i.e., the curriculum.
Teaching methods are divided into:
— Methods according to the source of knowledge - verbal,
illustrative, practical methods;
— Methods according to the logical approach in teaching:
analytical, synthetic, syncritic (comparative), inductive,
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dogmatické (oznamovanie poznatkov bez zd6vodnenia),
genetické metddy;

- Metddy podla etdp vyucovacieho procesu:
expozicné, fixacné, diagnostické metddy.

motivacné,

deductive, dogmatic (knowledge without justification),
genetic methods;
— Methods according to the stages of a teaching process:

motivational, expository, fixative, diagnostic methods.

METOA4 OBYYEHUA - 310 nNyTb K AOCTUXKEHUIO MNOCTaB/NIEHHOWM
BOCMUTaTENbHO-06pa30oBaTe/IbHON LN, TaKoe MOHUMAHME UCXOAUT
N3 3STUMOJIOTMYECKOTro 3HaYeHMA cnosa ,methodos” - nyTb nam cnocob
[OCTUXKeHUA uenn. Metog obyyeHua - 3To cneumdpuyeckmin cnocob
OpraHu3auum AeaTeNbHOCTU YYMTENA U yYaLLMXCA, HanpPaBAEeHHbIM Ha
[OCTUXKEHNE MOCTaBNEHHbIX Yy4ebHbIX uUenek, pasBuTue y4ebHoro
npoduna U BOCNUTATENbHOTO AENCTBMA B CMbICNE MOJIOKUTENbHOIO
BO3ZENCTBMA Ha XapakTep, BONEBble M JIMYHOCTHblE KayecTBa
yyauwmxca. Yepes metoabl 0bydyeHMA NpoUCXoauT B3aMMOENCTBUE
YUUTENA N YYEHMKA U YY4EHUKOB ApYr ¢ Apyrom. Metogamun obyyeHums

yunteno nepepaer copeprkaHve o6pas3oBaHuA, T. e. yyebHylo
nporpammy.
MeToabl 06y4eHMa pa3aenatoTca cneayowmm obpasom:

- Memodel €021GCHO UCMOYHUKY  3HAHUU: CNOBECHbIE,

HarnsaHble, NPAaKTUYECKME METOAbI;

-  Memoodbl coenacHo s02u4eckomy ropsAoKy 8 o0byveHuu:
aHaINTUYECKME, CUHTETUYECKME, CUHKPUTUYECKUNE
(cpaBHUTENbHbIE), WHAYKTUBHbIE, AeAYKTUBHbIE,
Jormatmdeckme (coobuieHme 3HaHMM 6e3 obocHOBaHMA),
reHeTUYecKMe MeToAbl;

- Memodsl  coenacHo  amanam  y4ebHoO20  npouecca:
MOTUBUPYIOLLNE, 9KCNO3ULUMNOHHDbIE, duKcupytowme,
ANArHOCTUYECKME METOAbI.

METOA HABYAHHA - ue cnocib gocarHeHHs NocTaB/IeHOI OCBITHbOI
METU ,i ue po3yMiHHA BUM/IMBAE 3 €TUMOIONYHOrO 3HAYEHHA CNOBA
"methodos"- cnocib abo maHepa AocArHeHHA meTu. MeToa HaBYaHHA
- ue cneumdivyHMn cnocib opraHisaujii AiaNbHOCTI BYMTENA Ta YYHIB,
CNPAMOBAHWUI Ha AOCATHEHHS MOCTaBJ/IEHUX OCBITHIX LiIeN, pO3BUTOK
OCBiTHbOro Npogi/to Ta OCBITHLOI AiANBHOCTI B CEHCi MO3UTUBHOIO
BM/INBY Ha XapaKTep, BOJIHO Ta 0COBUCTICHI AKOCTI y4HiB. 3a ONOMOroto
METO/AiB HaBYaHHSA BiaOYyBaETbCA B3AEMOAIA MiXK YYNTENIEM | YUHEM, @
YYHIB - OAWH 3 OAHMM. 332 AONOMOrO METOZiB HAaBYaHHA BYUTE/b
nepeaae 3micT oCBiTK, TOOTO HaBYa/IbHY Nporpamy.

Mu noginaemo metTogm HaB4aHHA HACTYMHUM YUHOM:

-  Memodu 3a Oxcepenamu 3HaHb: BepbanbHi, iNHOCTPATUBHI,
NPaKTUYHI meToam;

-  Memodu 8i0nogidHO 00 s102iYHOI rpoyedypu 8 HABYAHHI:
QHaNITUYHI, CUHTETUYHI, CUHKPETUYHI (nopiBHANBHI),
iHOYKTMBHI, OeAyKTUBHI, AOrmMaTWMYHi (nepepadya 3HaHb 6e3
06I'PYHTYBAHHSA), reHETUYHI meToau;

- Memodu no emanax HABYALHO20 MPOYECY: MOTUBALiMHI,
€KCMOo3uLilHI, diKcytodi, AiarHOCTUYHI MeToAM.
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VYUCOVACIE ZASADY - su vieobecne platné poZiadavky, ktoré
v sulade s cielmi vychovno-vzdeldvacieho procesu a jeho zakladnymi
zakonitostami urcuju jeho charakter. Vyucovacie zasady su
oznacované aj ako principy, normy, poZiadavky. K zakladnym
vyuCovacim zasadam patri zdsady nazornosti, zdsada primeranosti,
zasady systematickosti, zasada prepojenia tedrie s praxou, zasada
individudlneho pristupu k ziakovi a dalSie.

TEACHING PRINCIPLES - are generally applicable requirements in
accordance with the goals of an educational process and its basic laws
determining its character. Teaching principles are also referred to as
principles, standards, and requirements. The basic teaching principles
include the principle of clarity, the principle of adequacy, the principle
of systematicity, the principle of connecting theory with practice, the
principle of an individual approach and others.

OCHOBbl OBYYEHUA - 3710 obuieobasaTtenbHble TpeboBaHMS,
KoTopble B  COOTBETCTBMM  C  UENsSMW  BOCNUTATENbHO-
obpasoBaTe/IbHOro NPOLLECCa U ero OCHOBHbIMM 3aKOHOMEPHOCTAMM
onpeaenaT ero xapakrep. OcHOBbl 0bOy4yeHWs TaKKe Ha3biBalOT
npuMHUMNamMn, Hopmamu, TpeboBaHMsMKW. K 6a3oBbiM OCHOBaM
06y4eHMA OTHOCATCA MPUHLMN HAFNAAHOCTM, MPUHLMN AAEKBATHOCTH,
MPUMHLUMN  CUCTEMATUYHOCTKU, MNPUHUMN COEAMHEHUs Teopuu C
MPAKTUKOM, MPUHLMN MHAMBUAYANbHOIO NOAX0AA K yYallemycs U ap.

NPUHUUMUN HABYAHHA - icHytoui 3aranbHONPUMHATI BUMOTU, AKi
BiANOBIAHO A0 UiNel OCBITHbOrO Mpouecy i MOro OCHOBHMMM
3aKOHaMM BM3Ha4aloTb MOro xapaktep. MPUHUMNM HaBYaHHA TAKOXK
Ha3WBalTbCA MNPUHUMNAMM, HOPMamMM, BMMOramu. [lo OCHOBHMX
NPMHLUMMIB BUKNALAHHA BigHOCATLCA NPUHLMUNM HAOYHOCTI, MPUHLMM
a4EeKBATHOCTI, MPUHLMN CUCTEMATMYHOCTI, MPUHUMN YB'A3KK Teopii 3
NPaKTUKOK, NPUHLMN iIHAMBIAYANbHOIO NiAXo4y A0 YYHA Ta iHLWI.

VYCHOVA - v najvieobecnejsom slova zmysle je to ¢innost, ktord
v spolo¢nosti zabezpecuje odovzdavanie ,duchovného majetku”
spolocnosti z generdcie na generdciu (vzorcov a noriem spravania,
komunika¢nych ritudlov, hygienickych navykov apod.). Tie si
jednotlivec vytvara od najutlejSieho veku vrodine (Pricha J.,
2000).Vychova v pedagogickom ponati predstavuje hlavnu zlozku
socializacie. V priebehu socializacie sa jednotlivec ,,zospolocenstuje”,
t. z. vplyvom vychovy, ale aj inych faktorov (aj nepriamym pdsobenim,
spontannostou) sa prispésobuje spolocnosti. Zarovernn sa stava
individudlnou a jedineénou bytostou. Vychovu na chiapeme ako
zamerny, cielavedomy proces poésobenia na osobnost s ciefom
rozvinit v kladnom slova zmysle jej psychické vlastnosti, funkcie
a procesy. Mozno tieZ suhlasit s vymedzenim vychovy ako zdmerného,
cielavedomého vytvarania podmienok, umoZnujicich optimalny

EDUCATION - in its most general sense, it is an activity ensuring the
transfer of a "spiritual property" within a society from generation to
generation (patterns and standards of behaviour, communication
rituals, hygiene habits etc.). An individual adopts them from the
earliest age in the family (Prlcha J., 2000). Education from the
pedagogical point of view represents the main component of
socialization. Within the socialization, an individual is "socialized" due
to the influence of upbringing, but also due to other factors (including
indirect action, spontaneity) he adapts to society. At the same time,
he becomes an individual and a unique human being. Education is
understood as a deliberate purposeful process of acting upon a
personality with the aim of developing (in a positive sense) its
psychological properties, functions, and processes. It is also possible
to agree with the definition of education as the deliberate, purposeful
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rozvoj kazdého jednotlivca v sulade s individualnymi dispoziciami
a stimulujucich ich vlastnd snahu stat sa autentickou, vnutorne
integrovanou a socializovanou osobnostou (Pelikan, J., 2002). Niektori
autori vymedzuju vychovu v SirSom a uzSom zmysle slova.

Vychova v sirSom zmysle slova - integralnou sucastou vychovy je
vzdeldvanie, prostrednictvom ktorého si ¢lovek rozvija svoje moznosti
a schopnosti (kognitivha oblast), osvojuje si spolocensku skisenost
v celej Sirke v podobe vedomosti, zru€nosti, navykov a spbsobov
tvorivej ¢innosti. Vychovu v najsirsom zmysle slova je potrebné chapat
ako pojem zastreSujuci dva subeZzné procesy - vychovu i vzdelavanie,
ktoré su neoddelitelné v zmysle rozvijania osobnosti. Vychova nemoéze
existovat bez vzdeldvania, rovnako ako vzdelavanie nemoéze byt
realizované bez subeZnej vychovy. Vysledkom je clovek vzdelany
(Duchovicova, J. a kol., 2012).

Vychova vuiSom zmysle slova - predstavuje rozvijanie
nonkognitivnych oblasti (strdnok) osobnosti. Nonkognitivna oblast
(afektivna oblast) podla M. Zelinu (2004, s. 54) zahfa rozvijanie citov,
motivacie (potrieb, zdujmov, pozornosti, sustredenia, zvedavosti a i.),

aktivity, socializacie, komunikacie, hodnotiaceho a kritického
myslenia, hodnotovych preferenénych systémov osobnosti,
zdokonalovanie  autoregulacie aintegrovaného Ja, ktorého

vrcholovou castou je autokreativita (Duchovicova, J. a kol., 2012).
K zakladnym oblastiam vychovy, v ktorych sa maju v plnej miere
nonkognitivne oblasti rozvijat, zaradujeme: mravni vychovu
(formovanie mravného vedomia a mravnej identity; su¢astou mravne;j
vychovy je i prosocialna vychova), esteticku vychovu (ako prostriedok
personalizacie jednotlivca), telesnd vychovu (ako vychovu k zdraviu
a k zdravému spo6sobu Zivota), pracovnu a technicki vychovu (ako
poznavacia a prakticko-pretvaracia ¢innost smerujica k Gzitku
a tvorivosti),  ekologicki  a environmentdlnu  vychovu (ako

creation of conditions enabling the optimal development of each
individual in accordance with individual dispositions and stimulating
his/her own efforts to become an authentic, internally integrated, and
socialized personality (Pelikan, J., 2002). Some authors define
education in a narrow and broader sense of the word.

Education in the broader sense - an integral part of education is
learning, through which a person develops his possibilities and
abilities (cognitive area), acquires a broad social experience in the
form of knowledge, skills, habits, and methods of creative activity.
Education in its broadest sense should be understood as a concept
covering two parallel processes - education and learning, which are
inseparable in terms of personality development. Education cannot
exist without learning just as learning cannot be realized without
education. The result of such process is an educated person
(Duchovicova, J. et al., 2012).

Education in the narrow sense - represents development of non-
cognitive areas of one’s personality. The non-cognitive area (affective
area) according to M. Zelina (2004, p. 54) includes the development of
feelings, motivation (needs, interests, attention, concentration,
curiosity, etc.), activity, socialization, communication, evaluative and
critical thinking, personal value preferences, improving self-regulation
and integrated Self, the top part of which is an auto-creativity
(Duchovicova, J. et al., 2012). The basic areas of education in which
non-cognitive areas should be fully developed include: moral
education (formation of moral consciousness and moral identity;
prosocial education is part of moral education), aesthetic education
(as a mean of individual’s personalization), physical education (as a
part of health education and a healthy lifestyle), work and technical
education (as a cognitive and practical activity aimed at profiting and
creativity), ecological and environmental education (to harmonize the
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harmonizaciu vztahu Cclovek-kultdra-priroda) (Duchovicova akol.,
2012). Vysledkom je ¢lovek vychovany.

relationship between man - culture - nature) (Duchovicova et al.,
2012). The result of such process is an educated person.

BOCMUTAHMUE - B camom obLLEeM CMbICNE C/I0Ba 3TO AEesATe/bHOCTb,
obecneumBalollas nepenadyy «AyxoOBHOro AOCTOSHUA» obliecTBa OT
MOKO/IEHMA K MOKo/seHUo (06pa3LoB M HOPM NoBeAEeHUs, PUTyanos
06LLEeHMA, TMTMEHUYECKUX MPUBLIYEK U T. N.) Yenosek nony4yaeT ux c
camoro paHHero Bo3pacTta B cembe (A. Mpyxa, 2000 r.) BocnutaHue B
nefarorMyeckom  KoHuenuuu npeacrasnser coboi  rnaBHbIM
KOMMNOHEHT counanusaumm. B xope coumanusaumm UHOMBUA
«coumanusnpyetcar, T.e. 6narogapa BANAHUIO BOCMUTAHUA, A TaKXKe
Apyrux GaKTopoB (B TOM YMCae KOCBEHHOTO AENCTBUA, CTUXUAHOCTH)
OH npucnocabaunsaetca K obwecTsy. OAHOBPEMEHHO OH CTAaHOBMUTCA
NHAMBUAYANbHBIM U HEMOBTOPUMBIM CyLLecTBOM. o4 BOCMUTAHUEM
Mbl  MOHMMAeM  OCO3HAHHbIW, UeNeHanpaBAeHHbIM  npouecc
BO34EMCTBMA HA JINYHOCTb C LEeNbl0 PA3BUTMA €e MCUXONOTUYECKUX
CBOWCTB, GYHKLUMIMA M NPOLECCOB B MONOXKUTENBHOM CMmbicae. MOXKHO
TaK¥Ke COrnacuTbCA C onpegeneHnem BOCMMUTAHUA KaK CO3HATE/IbHOrO,
LUeNeHanpaBAeHHOro  CO34aHMA  ycnoBui,  obecneymBatowmx
ONTUManbHOE pa3BUTME KaXKAOro YesoBeKa B COOTBETCTBUM C
WHAMBMAYANbHBIMW 3a4aTKaMM U CTUMYJIMPYIOLLMX €ro COOCTBEHHbIE
ycunus CTaTb NoA/IMHHOM, BHYTPEHHE LLeNIOCTHOM n
COLMann3nMpoBaHHOM nnMyHocTbio (A. Mennkan, 2002 r.). HekoTopble
ABTOPbI ONPeaenAT BOCNMTAHME B CAMOM LUMPOKOM U CAMOM Y3KOM
CMbICNie C/I0Ba.

BocnutaHue B LWMPOKOM CMbIC/IEé CNAOBA - COCTaBHOM YacTbio
BOCNUTaHUA ABnseTcA obpasosaHue, 6aarogapAa KOTOPOMY YenoBeEK
pa3BMBaeT CBOM BO3MOMHOCTM W CMOCOBHOCTM (NO3HaBaTeNbHYH
061acTb), NpUobpETaET LMPOKUIA COLMABHBIM OMbIT B BUAE 3HAHWUN,
YMEHWUI, HaBblKOB W cnocoboB TBOPYECKOM [AeATEeNbHOCTM.
BocnutaHme B camOMm LUMPOKOM CMbICAE CN0BA CaeAyeT MOHUMATb KaK

BUXOBAHHA - y Hal3aranbHiWOMYy CeHCi ue AiANbHICTb, fAKa B
cycninbcTBi 3ab6e3neyye nepegavy "aAyxoBHoOro HagbaHHa" cycninbcTea
Big, MOKOMIHHA A0 NOKOANIHHA (3pa3KiB i HOPM NOBEAiHKW, pUTyanis
CNiNIKYBaHHA, TiriEHIYHUX 3BUYOK i T.4,.). BOHM cTBOPIOOTLCA iHAMBIAOM
3 camoro paHHboro Biky B cim'i (Mpyxa WM., 2000). BuxoBaHHA B
neaarorivyHii KoHuenuii € OCHOBHMM KOMMOHEHTOM couianisauii. B
npoueci coujanisauii iHgmeig, "couianisyetbca”, TO6TO 3aBAAKN BNANBY
BMXOBAHHA, a/1e TAaKOX i iHWKUM paKTopam (BKAOUaOUM Henpsame aito,
CNOHTaHHICTb), BiH aAanTyeTbcA A0 cycninbcTBa. BogHouac BiH cTae
iHOMBIAYaNbHO | HEMOBTOPHOI OcobUcTicTio. MK po3ymiemo ocBiITy
AK HaBMMUCHWM, LinecnpaMoBaHMi NpoLuec BM/AMBY Ha 0COBMUCTICTb 3
METOI PO3BUTKY B MO3UTUMBHOMY CEHCi 1i  MCUXONOriYHUX
B/MlaCTMBOCTEN, OYHKUIM i npoueciB. MoXHa TaKOXK norogutuca 3
BM3HAYEHHAM BMXOBAHHA SK HABMMWCHOrO, LiNECcnpAMOBaHOIo
CTBOPEHHA YMOB, fAKi [403BO/SAOTb ONTMMaJbHO pPO3BMBATUCA
KOXHOMY iHAMBIAY BIiANOBIAHO A0 iHAMBIAYAaNAbHOrO XUCTY i
CTUMY/IIOIOTb  MOFO0  BJIACHE MPArHeHHA CTaTUM  CAPaBXHbOLO,
BHYTPIiLLUHbO iHTErpoOBaHOO i colianizoBaHow ocobucTicTio (MenikaH
M., 2002). [leaki aBTOpVM BM3HAYalOTb BMXOBAHHA B LUMPOKOMY i
BY3bKOMY CEHCIi LIbOro C/I0Ba.

BuxoBaHHA B LIMPOKOMY CEHCi C/N0Ba - HEBiAAiNbHA 4YacTUHA
BMUXOBAHHA - Ll OCBiTa, 3aBAAKM SAKiIA NoguMHa PO3BUBAE CBOI
MOXNBOCTI Ta 34i6HOCTI (KOrHiTMBHY cdepy), HabyBae couianbHMi
[J0CBif, y BCili MOro NOBHOTI Y BUTNIAAI 3HAHb, YMiHb, 3BMYOK i cnocobis
TBOPYOI AiaNbHOCTI. BUXOBaHHA B HaMLIMPLUOMY CEHCi LbOro C/0Ba
CNifg, PO3yMIiTU AIK KOHLIENLitO, LLLO OXOMNJIOE ABa OAHOYACHI Npouecn -
BMXOBAHHSA Ta OCBITY, AIKi HEPO3/Ai/ibHi B CEHCi PO3BUTKY 0COBUCTOCTI.
BuxoBaHHA He MOXKe iCHyBaTW 6€3 0CBITU, TaK CaMO AK OCBiTa HE MOKe

43



NMOHATUE, OXBaTbIBAtOLLLEE ABa NapaniebHbIX NPoLecca - BOCMUTAHWE
n obpasoBaHMe, HepasgenUMbIX B CMbICNE PaA3BUTMA JIMYHOCTU.
BocnutaHme He MOKeT cywecTBoBaTb 6e3 06pa3oBaHMA, TaK XKe KaK
obpasoBaHMe He MOXeT ObiTb peanvM3oBaHO 6e3 conyTcTBYLLEro
BOCNMTaHUA. B pesynbTaTte nonydaetcs ob6pasoBaHHbIN Yenosek (f.
Ayxosunyosa u gp., 2012 r.).

BocnutaHue B 60nee y3KOM cmbic/ie CNOBa - NpeacTasaset cobon
pa3BUTME  HEKOTHUTMBHbIX obnacteit  (y4aCTKOB)  JIMMHOCTM.
HekorHutnuBHaAa 3oHa (addeKkTmBHan 3oHa) no M. 3ennHy (2004, cTp.
54) BkntoyaeT B cebs pasBMTME YYyBCTB, MOTMBAUMIO (NoTpebHOCTH,
WHTEepecbl, BHUMaHWE, KOHLEHTpauuto, Ntobo3HaTeNbHOCTb M A4p.),
AEeATeNIbHOCTb, COLMann3aLmio, obLLeHME, OLLEHOYHOE U KPUTUYECKOE
MbILW/IEHNE, CUCTEMbI LEHHOCTHbIX MPEeANOYTEHUIN  JIMYHOCTY,
yNyylweHne CamMOPEryaauum M LenoCTHoro £, BbICLUMM 3BEHOM
KOTOPOro ABNAETCA ayToKpeaTMBHOCTb (A. yxoBuyosa u gp., 2012 r.).
). K OCHOBHbIM HanpaB/ieHUAM BOCNUTAHWUA, B KOTOPbIX AO/IXKHbI 6bITb
BCECTOPOHHE Pa3BUTbl HEKOTHUTMBHbIE 06/11aCTM, Mbl OTHOCUM:
HpPaBCTBEHHOE  BOCNUTaHWe  (PopmupoBaHME  HPABCTBEHHOIO
CO3HAHMA W HPABCTBEHHOM JIMYHOCTW; YaCTblO HPABCTBEHHOrO
BOCMWUTAHUA  ABMAETCA TaKKe NPOCOUMANbHOE  BOCMUTAHME),
3CTeTMYECKOe BOCMMTaHMe (KaK CPeacTBO  MHAMBMAYANM3ALUK
IMYHOCTK), dM3MYecKoe BOCNUTaHME (KaK BOCMMTaHME 340P0BbA U
340pOBOro 06pasa KM3HW), TPYLO0BOE M TEXHMYECKOEe BOCMUTAHME
(KaK no3HaBaTeNbHAsA M MpPaKTUKO-Npeobpasyrolan AeATebHOCTb,
HanpaB/iieHHasA Ha NOAb3y W TBOPYECTBO), 3KONOr0-3KOJIOrMYecKoe
BOCMUTAHWE (KaK rapMoOHM3auUMA 4YeNOBEYECKOTO  OTHOLUEHUA
Ky/nbTypa-npupoaa) (A. AyxoBmyosa u ap., 2012 r.) ). Pesynbtatom
ABNAETCA BOCNUTAHHbIN YENOBEK.

byTn peanizoBaHa 6e3 napasnenbHOro BMXOBaHHS.
ocBiveHa ntoamHa ([dyxosiyosa M. Ta kon., 2012).
BMXOBaHHA y BY3bKOMY CEHCi LbOro cnoBa - BOHO ABAAE coboto
PO3BUTOK  HEKOTHITMBHWMX obnacteir  (CTOpiHOK) ocobucTocTi.
HekorHiTeHa obnacTb (adekTnBHa obnactb) 3rigHo M. 3eniHa (2004,
c. 54) oxonntoe pPoO3BUTOK MOYYTTIB, MOTUBALji (NoTpeb, iHTepecis,
yBarn, KOHLEHTpaUii, uikaBocTi i T. A4.), aKTMBHOCTI, coujiani3auii,
CMNiZIKYBAHHA, OLiHKMN Ta KPUTUYHOFO MUC/IEHHS, CUCTEMM LLiIHHOCTEM i
nepesar ocobucTOCTi, NOKPALLEHHA camoperynauji Ta iHTerpoBaHoro
A, BEPXHA YaCTMHa AKOro € camotsopuicTb ([yxosiuosa WM. Ta kon.,
2012). OcHOBHI ranysi BMXOBaHHS, B AKMX MOBWHHI ByTWM MOBHICTIO
PO3BUHEHI HEKOFHETMBHI 06.1aCTi, BKNOYAtOTb: MOPa/ibHE BUXOBAHHA
(bopmyBaHHA MoOpanbHOI CBIZOMOCTI Ta MOPANbHOI iAEHTUYHOCTI;
YAaCTMHOKD MOPaNbHOMO BWXOBAHHA € TAKOX MpocoLianbHe
BMXOBAHHA), eCcTeTUYHe BWMXOBaHHA (AK 3acié nepcoHanisauii
ocobucTocTi), disnyHe BMXOBAHHA (BUXOBAHHA 340pOB'A i 340p0BUNA
obpas XKuUTTA), TPyAoBe i TeXHiYHe BWMXOBaHHA (AK Mi3HaBa/sbHa i
NMPaKTUYHA TBOPYICTb), €KOJIOriYHe i MPUPOAOOXOPOHHE BMXOBAHHA
(AK rapmoHi3aLis BiAHOCUH MiXK NHOANHOM, KY/bTYPOO, NPMPOA0L0)
(AyxosivyoBa Ta KoA., 2012). Pe3synbTat - NtoANHA BUXOBaHa.

Pesynbrat -
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VZDELAVANIE - vzdeldvanie sa zameriava na rozvijanie kognitivnych
(rozumovych) oblasti osobnosti. Do kognitivnej oblasti moézeme
zaradit myslenie, ziskavanie informdcii, poznatkov, zUZenejSie
vyucovanie v jednotlivych vyucovacich predmetoch (M. Zelina, 2004,
s.54). E. Petlak (1997, s. 31) definuje vzdeldvanie ako proces, v ktorom
si ziak osvojuje poznatky a ¢innosti, vytvara vedomosti a zruc¢nosti,
rozvija telesné adusevné schopnosti azdujmy. PIni funkciu
socializa¢nu, profesijnd  (pripravuje na urcité povolanie),
inStrumentalnu (predstavuje vychodisko dalSieho vzdelavania),
informativnu (poskytuje dalSie informdcie ), formativnu (rozvoj
psychickych poznavacich procesov) a vychovnu. Vysledkom vzdavania
je vzdelanie - suhrn poznatkov, vedomosti, pozndvacich sp6sobilosti
a schopnosti, ktoré nadobudol jednotlivec na zaklade Skolského
vzdeldvania, uéenia sa, rozumovej vychovy, Zivotnych a pracovnych
skusenosti a zamerného vlastného sebavzdeldvania (Duchovicova, J.
a kol., 2012).

Proces vzdelavania je procesom celoZivotnym. Casto sa zjednodusene
chape ako proces realizovany v skole. Jednotlivec si svoje vedomosti,
zruénosti a ndavyky rozvija aosvojuje ajv dalSich oblastiach
spolocenského Zivota. Vtej suvislosti avkontexte memoranda
o celozivotnom vzdeldvani (2002) rozliSujeme vzdelavanie formdlne,
neformalne a informalne:

Formalne vzdeldvanie je proces, ktory prebieha v Skolach
avodbornych vzdeldvacich institucidach. Je to zvacSa povinné
vzdeldvanie (Skolské vzdeldvanie), ktoré je legislativne vymedzené
a ukoncené oficialnym dokladom o vzdelani, napr. vysvedcéenim.
Neformdlne vzdelavanie sa realizuje popri prudoch hlavného
vzdeldvania anemusi byt ukondované oficidlnym dokladom
ovzdelani. Neformdlne vzdeldvanie realizujd  mimoskolské
a volnocasové organizacie a insStitlcie a uskuto€nuje sa prevazne vo

LEARNING - focuses on developing cognitive (mental) areas of
personality. Cognitive area includes thinking, obtaining information,
knowledge, particular teaching of individual subjects (M. Zelina, 2004,
p. 54). E. Petldk (1997, p. 31) defines learning as a process in which the
student acquires knowledge and perception, gathers apprehension
and skills, develops physical and mental abilities and interests. It fulfils
the function of socialization, professional (prepares for a certain
profession), instrumental (represents the starting point for further
education), informative (provides additional information), formative
(development of mental cognitive processes) and educational. The
result of such process is an education - the sum of knowledge,
comprehension, cognitive abilities, and skills an individual acquired
based-on school education, learning, intellectual education, life and
work experiences and deliberate self-education (Duchovicova, J. et al.,
2012).

The process of education is a lifelong process. It is often understood
only as a process implemented at school. An individual develops and
acquires his/her knowledge, skills, and habits in other areas of social
life. In this context and in the context of memorandum on lifelong
learning (2002), we distinguish formal, non-formal, and informal
education.

Formal education as a process takes place in the premises of school
and professional educational institutions. Compulsory education
(school education) is defined by legislation and concluded with an
official certificate of education, e.g., school certificate or report card.
Non-formal education is carried out alongside the main education but
does not need to be completed with an official certificate of
education. Non-formal education is realized by extracurricular leisure
centres, organizations and institutions and takes place mainly in
person’s free time. Its main objective is the development of interests
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volnom case. Jeho podstatou je rozvoj zdujmov a preto sa uskutoénuje
prevazne prostrednictvom zdujmového vzdeldvania, predovsetkym na
baze dobrovolnosti.

Informalne vzdelavanie, niekedy oznacované aj ako
neistitucionalizované vzdeldvanie, je prirodzenou sucastou
kazdodenného Zivota aide o osvojovanie si poznatkov a zruénosti
prostrednictvom médii, alebo vplyvom roéznych socidlnych situacii
a prostredi. Je zaloZzené na procese socialneho ucenia, kedy sa ¢lovek
LUCi“ pozorovanim, napodobriovanim druhych (rodina, rovesnici,
priatelia), uci sa z komunikdcie s druhymi.

therefore it is mainly carried out through an interest-based education
on voluntary basis.

Informal education, sometimes also referred to as non-
institutionalized education, is a natural part of everyday life involving
the acquisition of knowledge and skills through media, or through
various social situations and circumstances. It is based on the process
of social learning when a person "learns" by observing, imitating the
others (family, peers, friends) and learns from communicating with
them.

OBPA3OBAHUE - o06pasoBaHMe HanpaBleHO Ha pasBuTUE
No3HaBaTe/IbHbIX (MbICAUTENBHbIX) cohep JINYHOCTW. K
No3HaBaTeNIbHOMW 06/1aCTU MOXKHO OTHECTM MbILWAEHMEe, NoayYeHue
MHbopmaumM, 3HaHWK, 6onee y3Koe obyyeHWe OTAE/bHbIM
npegmetam (M. 3enua, 2004 r., ctp. 54). 3. Metnak (1997 r., cTp. 31)
onpegensetr obpa3oBaHME KaK MNpPOLLECC, B KOTOPOM Yy4allMics
OCBaMBaeT 3HaHMA U [eATeNbHOCTb, CO34aeT 3HAHUA W HaBbIKM,
pa3BuBaeT ¢GU3MYECKME U AYyXOBHble CMOCOOHOCTM M WMHTEpEChl.
ObpasoBaHne  UCNONHAET  GYHKUMM  COUMANM3ALMOHHYID U
npodeccnoHanbHyto (roToBUT K onpeaeneHHon npodeccun),
WHCTPYMEHTA/IbHYIO (npeactaBnsieT cobon OTNPaBHOM MNYHKT A4A
JanbHenllero obpa3oBaHuA), WHPoOpMaATMBHYIO (MpepocTaBadeT
OanbHenwyo MHPOPMaLMLD), dopmumpyoLLyo (passutme
MCUXMYECKMX MNO3HABaTE/IbHbIX MPOLLECCOB) M BOCMMTaTeNbHyl. B
pe3ynbTaTe 3TOr0 Mbl NOJy4aemM 06pa308dHUE — COBOKYMHOCTb
3HaHWI, OCBEAOM/IEHHOCTH, CMOCOBHOCTM, KOTOpble 4YenoBek
npuobpen Ha OCHOBe LWKOAbHOTO 06pa3oBaHMA, 0b6y4YeHus,
YMCTBEHHOrO BOCMMUTAHWA, KM3HEHHOTO M MPAKTUYECKOro OnbiTa U
LeneHanpasaeHHOro camoobpasoBaHua (A. Ayxosuyosa u gp., 2012

r.).

OCBITA - ocBiTa cnpAMOBaHA Ha PO3BUTOK  KOTHITUBHMUX
(iHTenekTyanbHMx) obnactet ocobUCTOCTI. Y KOrHITUBHY 06/1acTb MU
MOXEMO BKAKOYUTU MUCNEHHSA, OTPUMAHHA iIHDOPMaLi, 3HaHb, By»KYe
HaBYaHHA okpemux npeameTis (M. 3eniHa, 2004, c. 54). E. MNeTnak
(1997, c. 31) B3HaA4aE OCBITY AK NpoLec, B XoA4i AKOro y4eHb HabyBae
3HaHHA | BMAW AiANbHOCTI, POPMYE 3HAHHA i HAaBWYKM, PO3BUBAE
¢i3nyHi Ta po3ymosi 3ai6HocTi Ta iHTepecn. BoHa BWMKOHYE
couianisytody o¢yHKuito, npodecinHy (rotye o nesHoi npodecii),
iHCTPyMeHTanbHy (ABAA€ cobOK OCHOBY MNOAJANbLWOI  OCBITH),
iHpopmaTuBHy (Hagae p[oaaTkoBy iHpopmauito), dopmytouy
(pO3BUTOK MCUXONOTIYHUX KOTHITMBHWUX MPOLLECIB) | BMXOBHY.
Pe3synbtaTom OCBiTM € 0C8iMa - CYKYMHICTb 3HaHb, BiAOMOCTEWN,
KOTHITUBHUX 34i6HOCTEN | YyMiHb, HabyTux iHAMBIZOM Ha OCHOBI
LWKINbHOI OCBITWU, HABYAHHA, iIHTENEKTYa/IbHOIO BUXOBAHHSA, XXUTTEBOTO
i TPYA,0BOro A0CBiAY | HABMUCHOI BAacHOi camoocsiTh ([Jyxosiuosa .
Ta Kon., 2012).

Mpouec ocBiTM - ye npouec nNpomA2oM 8cb020 HHummsd. Yacto, B
CNpOLLEHOMY BUTNALI, Lie PO3YMIETbCA AK NPOLLEC, WO peanisyerbea y
WwKoni. IHoMBIA PO3BMBAE CBOI 3HAHHA, BMIHHA Ta HAaBUYKKU B iHLIKNX
061acTAX CycniNbHOrO MUTTA. Y UbOMY KOHTEKCTi Ta B KOHTEKCTI
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Mpouecc obpasoBaHMA — 3TO npouecc 8 meyeHue sceli Hu3Hu. Ero
4acTo YNPOLLEHHO MOHUMAIOT KaK NPOLECC, peannsyemblii B LLKOJIE.
YenoBeK pa3BMBaAET M OCBAaMBAET CBOW 3HAHMA, HAaBbIKN U MPUBbIYKA B
apyrmux chepax obLwecTBEHHON XU3HU. B CBA3M C 3TUM M B KOHTEKCTe
MemopaHayma o6 obyyeHuMn B TeyeHWe BCeW Ku3HM (2002 r.) mbl
pasninyaem dopmanbHoe, HedpopmanbHoe U  MHPOPMabHOE
obpasoBaHue.

dopmanbHoe 06pa3oBaHMe 3TO MNPOLLECC, KOTOPbIA MPOXOAWUT B
WKoMax M npodeccuoHanbHbIX 0OPA30BaTENbHbIX YUYpeXKAeHUAX.
Yawe Bcero 310 o0b6A3aTenbHoe obpa3oBaHWe  (LWKOJIbHOE
obpasoBaHMe), KOTOpoe onpeaenseTca 3aKoHOAATENbCTBOM MU
3aKaHuYMBaeTca odMUMANbHBIM  AOKYMEHTOM 06 o0b6pasoBaHuy,
Hanpumep, aTTecTaTom.

HedopmanbHoe o6pasoBaHMe OCYLLECTBAAETCA MapaffieNlbHO C
OCHOBHbIM o06pa3oBaHMEeM W He 06A3aTeNbHO 3aKaH4YMBaeTcA
oduuUManbHbIM  AOKYMeHTOM 06 o6pasoBaHun. HedopmanbHoe
obpasoBaHMe peanu3yeTca  BHEWKOJbHbIMM M [AOCYroBbiMM
OopraHu3aumamM npemmylLecTBeHHo B cBobogHoe Bpemsa. Ero
CYLWHOCTbIO  ABNAETCA  Pa3BUTUE  WMHTEPECcoB, MO3TOMY OHO
OCYLLECTB/AETCA NPEMMYLLECTBEHHO MyTem o06pa3oBaHUA Mo
MHTepecam, NpeXKae Bcero, Ha A406POBOIbHOM OCHOBE.
MHPopmanbHoe  obpa3oBaHMe, WHOr4a  HasblBaemoe  He
NHCTUTYLIMOHANIN3NPOBAHHbIM obpasoBaHueMm, ABnseTca
€CTEeCTBEHHOM YacCTblo KaXA0A4HEBHOMN XXU3HM U O3HAYaeT 0CBOEeHUue
3HaHWI M HaBbIKOB C MOMOLLbIO CPE/ACTB MaccoBOM MHPOpPMaLUK UK
nog, BAWSHUEM PaA3/INYHbIX COLMA/bHbIX CUTyaumn u cpegbl. OHO
6asnpyeTca Ha npouecce CouManbHOro obyyeHua, Koraa 4enoBek
,yunutca“, Korga Habnwopaet, noapaxkaer  Apyrum  (cembe,
POBECHMKaM, APY3bAM), YYMUTCA OOLLEHUIO C APYTUMMU.

MemopaHaymy MNpo HaBYaHHA MNPOTArom ycboro Kutra (2002)
po3pi3HAlOTb  ¢dopmanbHe, HedopmanbHe Ta HeoOpraHisoBaHe
HaBYaHHA.

dopmanbHa OCBiTa Le MpoLec, AKMiA BiabyBaeTbca B LIKONAX i B
npodecinHMX HaBYaNbHMX 3aKnagax. B ocHoBHomy ue obos's3KkoBa
ocBiTa (WKiNnbHa OCBiTa), fIKa BW3HAYAETbCA 3aKOHOAABCTBOM i
3aBeplyeTbcA OilLiiHUM OOKYMEHTOM MpPO OCBiTY, HANpuKNag,
Tabenem.

HedopmanbHa ocBiTa 34iMCHIOETbCA HA 404ATOK A0 NOTOKIB OCHOBHOI
OCBIiTM Ta HE BUMAra€e oTpUMaHHA oQiLiMHOro A4OKYMEHTa NPO OCBITY.
HedopmanbHa OCBiTa 3AiMCHIOETbCA NO3aWkKiNbHUMKM  Ta
opraHi3auismn go3Binas Ta ycTaHoBaMM i 34iACHIOETLCA B OCHOBHOMY
y BiNbHWIA yac. i cyTb nonAarae B po3BMTKY iHTepecis, i TOMy BOHa
34iMCHIOETbCA B OCHOBHOMY Yepe3 BMXOBaHHA iHTepecis, B nmepuy
yepry Ha fO06pPOBINbHIN OCHOBI.

HedopmanbHa oCBITa, AKY iHOA| Ha3MBalOTb
HEIHCTUTYL,iOHANi30BaHMM HAaBYaHHAM, € MNPUPOAHOK YACTMHOMO
NOBCAKAEHHOTO XUTTA | nepeabayvae HabyTTA 3HaHb Ta HABUYOK Yepes
3acobu macosoi iHpopmauii abo nig BNAMBOM Pi3HMX COLi@NbHUX
CuTyaUin Ta cepeaosuuia. BoHa 3acHOBaHA Ha npoueci couianbHOro
HaBYaHHA, KOAM JMOAMHA "BYMTbCA" cnocTepiratouM, Hacnigyroum
iHWKMX (cim'to, 0 AHONITKIB, APY3iB), BUNTLCA 3i CNINKYBAHHA 3 iHWWMM.
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VZDELAVACI STANDARD - je subor poziadaviek na vedomosti,
zruénosti a sposobilosti Ziakov, ktoré maju Ziaci ziskat na danom stupni
vzdeldvania. Vzdeldvacie Standardy sa delia na obsahové a vykonové.
Obsahovy Standard urcuje rozsah vedomosti a zrucnosti (rozsah
uciva), ktoré si ma Ziak v danom rocniku osvojit. Vykonovy standard
urcuje kritéria drovne zvladnutia vedomosti a zrucnosti, je spracovany
v podobe cielov pre konkrétny vyucovaci predmet.

EDUCATIONAL STANDARD - is a set of requirements defining the
knowledge, skills, and abilities that students should possess at a
certain level of education. Educational standards are divided into
content and performance standards. Content standard determines
the range of knowledge and skills (the scope of curriculum) a student
should know in core subjects in a particular grade. Performance
standard determines criteria for measurable evidence of knowledge
and skills, given in the form of goals within a specific teaching subject.

OBPA3OBATE/IbHbIA CTAHAAPT - 5T0 COBOKYMHOCTb TpeboBaHMit K
3HAHMAM, YMEHMAM M HaBblKaM Y4YalLMXCA, KOTOPble [AOJIXKHbI
npuobpectn obyyarowmecs Ha [aHHOM YpOBHe 06pa3oBaHMA.
O6pasoBaTtenibHble CTAHAAPTbI AENATCA Ha CTAaHAAPTbI COAEPKAHMA U
CTaHZAPTbl ycneBaemoctu. CmaHOapm codepxaHUsA onpeaenset
06beM 3HAHWN U yMmeHUIt (ob6bem yyebHOM nporpammbl), KOTOPbIN
yyalmmca [OMKeH OCBOMTb B AaHHOM  rogy. CmaHdapm
ycrnesaemocmu onpesensieT KpUTepmum YPOBHA OBAAAEHMA 3HAHUAMMU
M yMeHMAMW, OH pa3paboTaH B BuAe UeNen ANA KOHKPETHOro
npeameta obyvyeHus.

OCBITHIW CTAHAAPT - ue CYKYMHICTb BMMOI A0 3HAHb, HAaBUYOK i
KOMNETEeHLUiM Yy4YHiB, AKi NOBMHHI BYTM OTpMMaHi Ha AaHOMY CTyneHi
ocBiTU. OCBITHI CTaHZAPTU MOAINAKOTLCA HA CTAaHAAPTM 3MICTY Ta
ycniwHocti. CmaHdapm 3micmy BU3HA4Ya€ giana3oH 3HaHb i HABMYOK
(obcAar HaBYanbHOI Nporpamu), AKi y4eHb NOBMHEH 3400yTH 33 AaHUI
pik. CmaHdapm ycniwHOCMi BU3HAYa€ KpuTepii piBHA OBONOAIHHA
3HAHHAMM | BMiIHHAMMW, OPOPMAAETLCA Y BUTNALI LLiIEN 3 KOHKPETHOrO
HaBYaNbHOrO NpeameTy.

48




LITERATURA / LITERATURE / IUTEPATYPA / NITEPATYPA

BEZRUKICH, M. M. - JEFIMOVOVA, S.P., 2000. Rebjonok idjet v skolu. Moskva: Akademia, 2000. 146 s. ISBN 5-7695-0684-9.
DUCHOVICOVA, J. - KURINCOVA, V. a kol. 2012. Teoretické zdklady vychovy a vzdeldvania. Nitra : UKF, ISBN 978-80-558-0144-5.

GAVORA, P. a kol. 2010. Elektronicka ucebnica metodoldgie pedagogického vyskumu. Bratislava : Univerzita Komenského, 2010. ISBN 978-80-
223-2951-4.

FENYVESIOVA, L. 2013. Tedria vyucovania. Nitra : UKF, ISBN 978-80-558-0392-0.
HOSKOVCOVA, S. 2006. Psychickd odolnost predskolniho ditéte. Praha : Grada Publishing a.s, 2006. 160 s. ISBN 80-247-1424-8.

KOMAROVA, T. C. - SOLOMENNIKOVA, 0. A. 2013. Pedagogiceskaja diagnostika razvitija detej pered postuplenijem v skolu. Mozaika — Syntez:
Moskva. ISBN 978-5-86775.961.2.

KOTATKOVA, S. Dité a materskd skola. Grada Publishing, a.s. ISBN 978-80-247-1568-1.
KOUTEKOVA, M. 2006. Teéria a prax pedagogiky volného &asu. In Pedagogickd orientace. €.4, s. 53-59, ISSN 1211-4669.

KURINCOVA, V. - SLEZAKOVA, T. 2009. Ziak na zaciatku skolskej dochddzky. Edukaénd podpora ucitelov a Ziakov. PF UKF v Nitre. ISBN 978-80-
8094-457-5.

KREJCOVA, V. - KARGEROVA, J. - SYSLOVA, Z. 2015. Individualizace v mater'ské skole. Praha: Portal. ISBN 978-80-262-0812-9.
MENDELOVA, E. - FENYVESIOVA, L. 2017. Child in The Family and School Environment. Szeged : Belvedere, ISBN 978-615-5372-72-8.
OPRAVILOVA, E. 2016. Pfedskolni pedagogika. Praha: Grada Publishing, a.s. 220 s. ISBN 978- 80—247-9086.

PARIZEK, V. 1996. Zdklady obecné pedagogiky. Praha: PF UK, 194 s. ISBN 80-86039-19-6.

49



PELIKAN, J. 1998. Zdklady empirického vyskumu pedagogickych javov. Praha: Karolinum. ISBN 80-7184-569-8.
PELIKAN, J. 2002. Pomdhat byt. Oteviené otdzky teorie a provdzejici vychovy. Praha: Karolinum. ISBN 80-246-0345-4.
PETLAK, E. 1997. VSeobecnd didaktika. Bratislava : Iris, ISBN 80-88778-49-2.

PRASKO, J. 2003. Poruchy osobnosti. Praha: Portal, 2003. 359 s. ISBN: 807178737X.

PRUCHA, J. 1997. Moderni pedagogika. Véda o edukacnich procesech. Praha: Portal. 495 s. ISBN 80-7178-170-3.
PRUCHA, J. 2000. Prehled pedagogiky. Uvod do studia oboru. Praha: Portal. 269 s. ISBN 80-77178-399-4.

PRUCHA, J. — WALTEROVA, E. — MARES, J. 2001. Pedagogicky slovnik. Praha: Portal. ISBN 80-7178-525.

PRUCHA, J. a KOL. 2016. Predskolni dité a svét vzdéldvani. Prehled teorie, praxe a vyzkumnych poznatku. Praha: Wolters Kluwer CR, a.s., 2016.
ISBN 978-80-7552-323-5.

SAZONOVA, N. P. 2010. Doskolnaja pedagogika. Sankt-Peterburg: Detstvo-Press, 2010. 196 s. ISBN 978-5-89814-511-8.

SLEZAKOVA, T. - TIRPAKOVA, A. 2006. Adaptdcia dietata na Skolu. Nitra : Vydavatelstvo Michala Va3ka, 2006. 191 s. ISBN 80-8050-968-9.
SLEZAKOVA. T. 2012. Diverzita v zaéatoénom vyucovani. In: DUCHOVICOVA, J. a KOL. Diverzita v edukdcii. ISBN 978-80-558-0223-7, s. 135-146
SYSLOVA, Z. 2012. Autoevaluace v mateiské skole. Cesta ke kvalité vzdéldvani. Praha: Portal. ISBN 978-80-262-0183-0.

SLEZAKOVA, T., 2012. Ziaka ako aktér vychovy. In Duchovi¢ova, J. a Kurincova, V. a kol. 2012. Teoretické zdklady vychovy a vzdeldvania. Nitra :
UKF, ISBN 978-80-558-0144-5.

SYSLOVA, Z. 2018. Proces diagnostikovani. In Syslova, Z., Kratochvilova, J., Fikarova, T. 2018. Pedagogickd diagnostika v MS — Prdca s portfoliem
ditéte. Praha: Portal. 2018, ISBN 978-80-262-1324-6, s. 85-106

50



TELEKOVA, R. Pri¢iny adaptacnych tazkosti ziakov na zaciatku $kolskej dochadzky a ich prevencia. 2022. Dizertaénd praca. Nitra: PF UKF v Nitre.
THOLTOVA, J. 2017. Mdme doma prvéka. In U¢itelské noviny, ro¢. LXIV, €. IX, ISSN 0139-57609, s. 34-37.

SMELOVA, E.- PRASILOVA, M., a kol. 2018. Didaktika pfedskolniho vzdéldvani. Praha. Portal. ISBN 978-80-262-130-4

SVEC, S. 2002. Zdkladné pojmy v pedagogike a v andragogike. Bratislava: Iris, ISBN 80-968564-9-9.

VAGNEROVA, M. 2001. Kognitivni a socialni psychologie 74ka zakladni $koly. Praha : Karolinum, 2001. 306 s. ISBN 80-246-0181-8.

VASEK, 2003. Specialna pedagogika. Bratislava : Sapientia, 2003, ISBN 80-968797-2-3.
Zdkon o vychove a vzdeldvani 245/2008

ZELINA, M. 2004. Tedrie vychovy alebo hladanie dobra. Bratislava: SPN, ISBN 80-10 004561.

ZOVINEC, E. 2012. Ziak so $pecidlnymi vychovno-vzdeldvacimi potrebami. In Duchovi¢ovd, J. a Kurincovd, V. a kol. 2012. Teoretické zdklady
vychovy a vzdeldvania. Nitra : UKF, ISBN 978-80-558-0144-5.

51



Nazov / Title / HaszsaHue / Ha3sBa: Terminologicky slovnik pedagogickych pojmov pre studentov ucitelskych studijnych programov /
Terminological Dictionary of Pedagogical Terms for Students of Teacher Training Study Programs / TepmuHonornyeckuit cnosapb
nefarormyecknux TEPMMHOB AN1A CTYAEHTOB NeAarormiyecknx nporpamm noAarotoBku / TepMiHONOTIYHWI CNOBHUK NeaaroriyHux TepMiHiB gns
CTYAEHTIB NeaaroriyHMx nporpam niaroToBKK

Vydavatel / Publisher / U3gatenb / Bugaseub © Univerzita Konstantina Filozofa v Nitre, Pedagogicka fakulta, 2023 / Constantine the
Philosopher University in Nitra, Faculty of Education, 2023 YHuepcuteT KoHcTaHTUHA Punocoda B HUTpe, MNegarornyecknin pakynbTerT,
2023 r / YHiBepcuteT imeHi KoctaHTuHa ®inocoda y HiTpi, Meaaroriynnin dpakynsteT, 2023 pik

Autori / Authors / Astopbl / ABTopu © doc. PaedDr. Livia Fenyvesiova, PhD. - doc. PaedDr. Tatiana Marcinekova, PhD.
Recenzenti / Reviewers / PeueH3eHTbl / PeueHseHTu: doc. PaedDr. Dana Kollarova, PhD., doc. PaedDr. Eleondra Mendelova, PhD.

Preklad do anglického jazyka / Translation into English / NepeBopg, Ha aHrAuiicKuii A3bIK / NepeKknap, Ha aHrNiCbKYy MOBY:

Mgr. Zuzana Smigurovd, 2022

Preklad do ruského jazyka / Translation into Russian / NMepeBog, Ha pycckuii a3biK / MepeKknag, pocilicbkolo mosoto: Ing. Jana Vojcikova
(Agentura TOP preklady a timocenie, s.r.o0.), 2022

Preklad do ukrajinského jazyka / Translation into Ukrainian / NepeBsopg Ha yKpanHcKkuii a3bik / Mepeknag yKPaiHCbKOIO MOBOIO:
Ing.Jana Vojcikova (Agentura TOP preklady a timocenie, s.r.o0.), 2022

Graficka uprava/ Graphic editing / Fpaduuecknii gusaitn / FpadiuHnii gusaiil: autori textu / authors of the text / asTopbl Tekcta / asTopm
Tekcty, 2023

Layout © doc. PhDr. Adriana Récka, PhD., 2022.

Obalka / Cover / O6noxkKka / O6knaguHka © Mgr. Lubomir Zabadal, PhD., 2023.

ISBN 978-80-558-2081-1 (online)

Schvalené Edi¢nou radou Pedagogickej fakulty Univerzity Konstantina Filozofa v Nitre.

Approved by the Editorial Board of the Faculty of Education of the Constantine the Philosopher University in Nitra.
OpobpeHo PeaakumoHHoM Konnernen Negarornyeckoro ¢akynbteta YHMBepcuTeTa KoHcTaHTMHA ®unososa B Hutpe.
CxBaneHo PepakuinHoto konerieto MeparoriyHoro pakynbteTy YHiBepcuteTy KoctaHTMHa ®Pinosoda B Hitpi.



ISBN 978-80-558-2081-1

788055 " 820811




	1
	KPG_Terminologicky_slovnik_vnutro
	2

